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Background

The university continues on its trajectory to instill a culture of assessment not only to address WASC concerns expressed in the extension of the Educational Effectiveness Review, but to ensure the quality and effectiveness of its offerings and programs. More importantly, it is hoped that the assessment activities and results will be used by individual programs and the university to evaluate the educational effectiveness of its programs for student success and to inform strategic planning. All colleges and departments are moving forward to complete a full cycle of assessment, review, reflection, and action on all student learning outcomes by Spring 2007. Particularly noteworthy was the enthusiastic embracing of assessment by Student Services.

Impact of the WASC Special Visit 

The Special Visit Team commented on how far the campus had progressed regarding assessment in such a short time period. “You have had some wonderful successes, tell your story.” The team provided suggestions and listened thoughtfully to concerns about the costs of assessment. Much of the resistance to assessment has changed to a sense of inevitability and resignation at one end of the continuum to appreciation of its usefulness at the other end. Workload and resource issues continue to be problematic. Progress is still uneven and spotty, but much more positive than could have been predicted by this point in time.

Future Challenges

The next challenge for SJSU is to institutionalize assessment. Steps have already been taken to make that a reality. Recognition of assessment as part of the RTP process is moving forward at the committee level in the Academic Senate. Reconfiguring the membership of the Senate Assessment Committee is also being considered. Release time of .2 for each college is now part of the base budget to insure support for assessment.  Assessment is being moved from a WASC driven function to a function that informs 

the entire university. Starting in Fall 2006, assessment will move under the supervision of the University Director of Assessment.

Comments from College Facilitators 

The facilitators attended several meetings, submitted two updates, completed final end-of-semester reports, and were asked to fill out facilitator feedback forms to comment on their experiences on the first full academic year of assessment at SJSU. Facilitators noted that programs which have external accreditation assessment requirements were more prepared to deal with assessing student learning outcomes, but noted that some programs spent considerable thought and discussion on how the purposes and processes differed. They were unanimous in their recommendation to continue assessment reports each semester for at least one more academic year. “We’re not ready to move to a yearly report.” The college facilitators suggested making the assessment deadlines part of the annual campus calendar, providing oversight and feedback on program assessment at the university level, and archiving and providing a data base of methods as a resource for others.  Each facilitator commented on the critical nature of support for assessment from the deans of their respective colleges. They also strongly recommended that more faculty be involved in the process, rather than leaving it to one or two people in each department.  Almost all the facilitators mentioned that the assessment activities should be tied to rewards and resources. Faculty involvement in assessment should be recognized and valued. As a result, plans are underway to include assessment as part of the new RTP policy guidelines to be brought before the Academic Senate in Fall 2006. Faculty retreats were cited as the most effective methods for discussion, analysis, and action for assessment at the departmental level.

Timeline

· Fall 2005-At least one SLO was selected in each program for data collection

· Beginning of Spring semester 2006- Many programs began the semester with meetings to discuss how best to analyze the data collected and to select additional SLO’s for data collection for Spring 2006.

· March 2006 updates-Up dates on assessment progress were requested by the Special Visit Team. Suggestions and guidance from the Special Visit team.

· End of Spring-2006 semester reports-final college reports submitted 7/12/2006

· Fall 2006-Collect data on additional outcomes, discuss analysis for Spring 2006 data and plan changes as needed.

· Spring 2007-Collecct data on any remaining outcomes discuss and analyze data collected in Fall 2006 and plan changes as needed.

College of Applied Sciences and Arts

During the academic year 2005/2006 all departments in the College of Applied Sciences and Arts (CASA) identified student learning outcomes and a method for assessment for each degree program. According to Dean Inger Sagutun-Edwards, many of these programs have external accreditation requirements resulting in considerable discussion and thought to differentiate between program outcomes and Student Learning Outcomes. 

Data collected during the Fall 2005 semester was analyzed and used to evaluate programs. The interpretation of the data led to findings that informed programs and led to curricular changes and/or revisiting or revising the SLO’s. For example, faculty in Health Science are participating in a summer curriculum retreat to consider changes in the quantity of SLO’s and the sequencing of courses. The faculty in Journalism and Mass Communication identified the need to reinforce the content regarding SLO #1 in additional courses.

All departments measured at least one additional SLO during the spring 2006 semester with plans for analysis and discussion of that data in Fall 2006. All programs have a plan for collecting data on all remaining SLO’s during the Spring 2007 semester.

College of Business

	Degree Program
	Assessment Plan Completed
	Learning Outcomes Data Collection For Fall 2006
	Learning Outcomes Data Collection For Spring 2006
	Data Collection Scheduled For All Learning Outcomes
	Assessment Data Review
	Results of Review

	BSBA
	
	
	
	
	
	· Writing assessment tool revised

· Continuation of standardized test recommended

· Assessment data review process revised

	MBA
	
	
	
	
	
	· Expanded use of standardized assessment test recommended

· Dissemination of writing and oral presentation rubrics to graduate faculty recommended

	MSA
	
	
	
	
	
	· Assessment tools and results appeared appropriate

	MST
	
	No.  Both tenure-track faculty in this program were on sabbatical.  Data on an additional learning outcome were collected in Fall 2005 to compensate.
	
	
	
	· Additional emphasis on specific knowledge content to be provided in additional courses

	MSTM
	
	
	
	
	
	· Additional emphasis on communication skills to be added to core course


College of Education

All degree programs have defined learning outcomes and posted them on the Undergraduate Studies web site; all but one degree programs have collected data for Spring 2006 on at least one learning outcome and all but one program has a plan in place to collect all remaining learning outcomes by Spring 2007. Findings from the analysis of data collected in Fall 2005 in the MA in Communicative Disorders and Sciences revealed that students needed more demonstrations and practice in conducting language screening; revisions were made to provide more student support. Increased faculty mentoring was added for students in the BA program to enable them to meet the domain standards set for all MA students.  Analysis of the data in the Department of Instructional Technology, MA program also resulted in faculty decisions to increase faculty mentoring to enable students to meet the target management domain. The Department of Special Education, after evaluating survey results from recent graduates, found that some students felt they were not prepared to use technology skills in their own classrooms.  Closer analysis of the data led to development of a product checklist to ascertain if students taking related courses at other were sufficiently prepared or if they need to take those specific courses at SJSU. There is great interest in using current data to establish baselines and monitor improvement and to use focus groups to look at discrepancies between the survey results, SOTE”S scores and descriptive narratives.

College of Engineering

Undergraduate Programs:

In June 2005, each of the ABET accredited Engineering programs (Chemical, Materials, Civil, Computer, Electrical, Industrial and Systems, Mechanical, and Aerospace) completed a comprehensive report on its assessment and enhancement process as part of the ABET accreditation Evaluation Requirements. The reports included each program’s educational objectives, learning outcomes, assessment process, assessment results analysis, and improvement and enhancement activities over the last six years. The ABET accreditation visit took place in October of the Fall 2005 semester. The period between the visit and the spring semester of the following year is the due process period, During this period; the programs address issues identified by the evaluators.

Findings in several programs have resulted in actions planned for Fall 2006 and Spring 2007. For example, the faculty in BSIT (Bachelor of Science in Industrial Technology) have decided that since data had been collected on only one cohort, that the department faculty needs to review the competency assessment sheets and collect more data. In addition the department gave two different certification exams to BSIT-MS students in Tech 149 to determine whether either would serve as a good assessment tool for the department.  Faculty in Chemical Engineering identified the need to collect more statistical data by infusing more statistical analysis into existing lab courses. Many departments indicated they were making curricular change and reevaluating some of the learning outcomes.

General Engineering is in the middle of transition from having three concentrations to a single interdisciplinary program. All three concentrations have been recently discontinued. Current General Engineering upper division students are all remaining students in the three concentrations.  The interdisciplinary program along with its learning outcomes and assessment process will be formalized and announced in Fall 2006.

Graduate Programs:

Most of the graduate programs have assessed all their Program Outcomes for Spring 2005-Spring 2006. The Program Outcomes were assessed in at least two (2) required courses and/or the thesis/project. The assessment instruments were: student surveys, exit surveys, course surveys and project/thesis assessments. Data were collected from 

Fall 2005 to spring 2006 by the facilitator, the program director, and course instructors.  A couple of programs had teams to assess their project/thesis reports.

Findings were generally positive and most program outcomes were adequately met. Findings were presented in department retreats or faculty/curriculum committee meetings. Actions and program improvements have been identified and will be implemented Fall 2006-Spring 2007. Some of the identified actions that are planned to address the findings include enhancements of specific courses and curricular revisions. Part of the recommended curriculum changes are better linkages between courses and project/thesis or more practical application of course concepts through industry involvement. Other planned actions include lab support and maintenance, pedagogical improvements and procedural changes as check and balance to ensure program integrity. Several departments are planning discussion of data collected in Fall 2005 and Spring 2006 at summer department assessment retreats.

The departments will continue to collect data in Fall 2006 and spring 2007. None of the departments found a need to revise or update their Program Outcomes.

College of Humanities and the Arts

There is considerable variation in the departments and their curricula within the college resulting in considerable variation in the department assessment reports. All departments (100%) responded to the questions on assessment form.  The college facilitators felt that the college has made a good start, but further progress needs to be made. The Departments of Foreign Language, Humanities, and Television, Radio, Film, and Theater were noted for making impressive strides with regard to assessment. Art and Design has twelve undergraduate degree programs ranging from Art History to Graphic Design.  After reading the submissions, the college assessment facilitators felt that a College facilitator should meet with the area coordinators to assist them in developing an assessment process that examines a few distinct SLO’s with demonstrated target evidence each semester, even though all fifteen degree programs submitted reports.  

The Department of Foreign Languages submitted reports from all degree programs with the exception of the BA in German, which is currently under review to determine its viability. Exams, (oral and written) surveys, oral presentations, and text analyses were used to collect data in degree programs in Chinese, French, and Japanese. Final Examination was used as the instrument in the Spanish Program. The findings have prompted several changes from choosing different texts to the order in which students enroll in classes. 

In the Department of Humanities, the Creative Arts Program reported that Spring 2006 assessment data was collected through assignments (group assignments, response papers, critical essays, review essays, and summative comprehensive essays).  Ninety percent of the 35 majors successfully achieved the two objectives assessed. The Fall 2005 data was collected through the evaluation of term-end oral presentations in 100W. Ninety percent of the students completed the assignment in a satisfactory manner.

The B.A in English and Comparative Literature program decided to focus on the 100w final essay to asses Goal 1: Ability to read texts closely and to articulate the value of close reading in the study of literature and rhetoric. The analysis of the Fall 2005 data by a subcommittee of the curriculum committee indication that the goal was being met satisfactorily.

The Department of Linguistics and Language Development reported the results of assessment at the faculty retreat on May 26, 2006. The BA Linguistics Program found that the data collection process was more demanding than initially estimated, especially for courses taught by part-time instructors. The most challenging aspect of the process was matching learning objectives to particular assignment. Also problematic was that one objective, while desirable, could not be covered in one course with the resources currently available. As a result, the time table was reevaluated and the Student Learning Outcomes were revised.

The School of Music and Dance is still working on the Spring 2006 data.  The school attempts to meet the competency standards of its accreditation agency, the National Association of Schools of music (NASM). The Master of Arts in Music Program revised its assessment plan. At the time of this report submission, no data or analysis had been received from the Dance Program. A full assessment plan and schedule for the Dance Program is planned for Fall 2006. 

The Department of Television, Radio, Film, and Theatre has made some curricular changes in the MA in Theatre Arts to assure that students are more aware of standard research approaches.

College of Science

All seven departments have made good to excellent progress on implementing their assessment plans. All departments have collected data for one or more of their SLO’s in Fall 2005 and analyzed and presented their findings, either at department-wide meetings or at a curriculum or assessment committee meeting.  Data collection continued with less prompting from the Dean’s office during the Spring 2006 semester. Approximately 85% of the degree programs will have completed their full assessment cycles by the end of Fall 2007. Some programs will extend their data analysis for an additional semester.  

It is difficult to tell how fully engaged the faculty from various department are in the assessment process. There is still some resistance to acceptance of and participation in assessment activities.  The lack of open challenging within the college seems to indicate a culture shift and bodes well for the future.  Curriculum committees or newly created assessment committees are handling the assessment tasks.

The Computer Science Program had the only reported major change in the SLO’s or assessment plan due to ABET guidelines/requirements. Of concern, approximately half of the MA/MS programs have non-existent or weaker assessment results than the undergraduate programs.  Some of this is due to the small number of students in some of the graduate programs and several semesters will be required to gather statistically significant data sets. Most assessments are direct in nature, while Physics and Computer Science have used indirect measures (department surveys, etc.) in addition to direct measures.  The college facilitators plan to attend initial department meetings this Fall (2006) to give feedback and offer support and encouragement. 

Department highlights include the proactive example of Biological Sciences having completed a full cycle of data collection, analysis, and reflection in spite of having the largest number of degree programs in the college. In addition, Biology has utilized external measure/instruments (ETS Information Literacy Exam and the ETS Major Fields Test for Biology) to provide better comparison of students’ abilities to state and national standards.  Chemistry has also demonstrated a cultural shift by selecting written communication as the first SLO to be evaluated (Fall 2005). Curricular changes have already been implemented by requiring Chem. 100w as a prerequisite for all upper division major lab courses. 

The most profound changes were made by Computer Science. The ABET accreditation process prompted the collection of data from all offerings of required CS courses this past year except for CS 100W. SLO’s for the MS program will be defined and data collected in AY 06/07.  The report and assessment plan from Biology are models for the College of Science, according the assessment facilitators.  Well planned, and thoughtful, the department can also boast that nearly all of its faculty are engaged in assessment. Mathematics has established a 5-year plan that will complete all data collection by the end of Spring 2010.  Two SLO’s have been established for the MA/MS programs, but data collection is not scheduled until Spring 2007. 

Meteorology has all faculty involved, including part-timers and has developed program goals and specific, measurable SLO’s for both the BS and MS programs. Physics also has well defined sets of SLO’s for the undergraduate and graduate programs. Early results have discovered some problems with the initial assessment plans which can be easily corrected. 

College of Social Sciences

One hundred percent of all undergraduate programs housed in single departments have plans in place to collect data in Fall 2006. Departments included assessment as an agenda item for all faculty meetings or held faculty meetings or retreats focusing on assessment. Issues of workload and how best to share the information were raised in many of the meetings. Results and findings from data collected in Fall 2005 have led to a number of changes. The Department of Communication Studies decided to change its governance structure to have a permanent assessment committee and a department assessment coordinator. The MA in Mexican American Studies program has established a three-member faculty committee used a rubric to individually assess student projects in MAS 210 and 240. Plans for using the same process for additional classes in Fall 2006 and Spring 2007 are in place. It is hoped that the presentation of the results will help redefine some or all of the SLO’s as part of the program planning process.  Other departments decided to modify or add Student Learning Outcomes based on the analysis and findings of data collected in Fall 2005. For example, African American Studies decided to add an SLO dealing with student speaking and oral presentation skills.

Direct performance measures were used as well as indirect measures (exit surveys, etc.) Economics conducted a pretest/posttest of the Test of Understanding College Economics (TUCE) a nationally standardized examination developed by the National Council on Economics Education, to approximately 1000 students enrolled in Econ 1A and Econ 1B courses. The department is waiting for the results to present to the faculty for discussion and interpretation and to plan further assessment activities. Sociology is using the interpretation of the findings of their analysis of SLO’s  to make decisions about  hiring in critical areas, amending policy for upper-division core courses, formalizing SOCI 181 as the capstone course, training faculty to advise students on degree plan and to articulate SOCI 15 with the California Articulation Number (CAN) SOCI 6. The MA in Urban and Regional planning program used the results of assessment to make curricular changes by requiring the Writing Skills Test (WST) as a prerequisite for URBP 200, 236, and 298. Instructors have developed writing rubrics to assist in grading and are using a writing assessment referral sheet to identify and diagnose students with writing difficulties. Additional changes were made in student resources and assessment methods. A summary sheet for all departments is provided.

  SOCIAL SCIENCES ASSESSMENT STATUS SUMMARY 

                                                                 Academic Year 2005-2006

	Degree Program

 
	Discussed

F05 data
	Plans in place to

address

findings where

needed
	Collected

data in S06

(at least one

SLO)
	Plans in place to collect data in F06
	College

Facilitator

	 BA, African American
	Yes
	
	N/A
	Yes
	Yes
	D. Salazar

	 Studies
	
	
	
	
	
	

	 BA, Anthropology
	Yes
	
	N/A
	Yes
	Yes
	L. Sikkink

	 BA, Behavioral Science
	No
	
	No
	No
	No
	L. Sikkink

	 BA, Communication Studies
	Yes
	
	Yes
	Yes
	Yes
	L. Sikkink

	 MA, Communication Studies
	No
	
	No
	No
	No
	L. Sikkink

	 BA, BS, Economics
	N/A
	
	N/A
	Yes
	Yes
	H. Tokunaga

	 MA, Economics
	No
	
	No
	No
	No
	H. Tokunaga

	 BA, BS, Environmental
	N/A
	
	N/A
	Yes
	Yes
	H. Tokunaga

	 Studies
	
	
	
	
	
	

	 MS, Environmental Studies
	No
	
	No
	No
	No
	H. Tokunaga

	 BA, Geography
	N/A
	
	N/A
	Yes
	N/A
	L. Sikkink

	 MA, Geography
	No
	
	No
	No
	No
	L. Sikkink

	 BA, History
	N/A
	
	N/A
	Yes
	Yes
	H. Tokunaga

	 MA, History
	No
	
	No
	No
	No
	H. Tokunaga

	 MS, Mexican American
	Yes
	
	Yes
	Yes
	Yes
	D. Salazar

	 Studies
	
	.
	
	
	
	

	 BA, Political Science
	Yes
	I
	N/A
	Yes
	Yes
	H. Tokunaga

	 Master of Public
	No
	
	No
	No
	No
	H. Tokunaga

	
	
	
	
	
	
	

	 Administration
	
	
	
	
	
	

	 BA, Psychology
	Yes
	
	NA
	Yes
	Yes
	H. Tokunaga

	 MA, MS, Psychology
	No
	
	No
	No
	No
	H. Tokunaga

	 BA, Social Sciences
	Yes
	
	NA
	Yes
	Yes
	L.Sikkink

	 BA, Sociology
	Yes
	
	Yes
	Yes
	Yes
	L. Sikkink

	 MA, Sociology
	Yes
	
	Yes
	Yes
	Yes
	L. Sikkink

	 Master of Urban Planning
	Yes
	
	Yes
	Yes
	Yes
	D. Salazar




