WASC Assessment Status Report 
Academic Year 2005/2006 

College of Applied Sciences and Arts (CASA) Report Summary
Degree Programs:  

Health Science (BS, MPH); 

Hospitality Management (BS); 

Journalism and Mass Communications (BS-Advertising; BS-Journalism; BS-Public 
Relations; MS-Mass Communications)

Justice Studies (BS, MS)

Kinesiology (BS, MA)

Library and Information Science, School (MLIS)

Nursing, School (BS, MS)

Nutrition and Food Science (BS, MS)

Occupational Therapy (BS, MS)

Recreation and Leisure Studies (BS, MS)

Social Work (BA, MSW)

Summary:

During the Academic Year 2005/2006 all departments within the College of Applied Sciences and Arts (CASA) identified student learning outcomes (SLO) for each degree program and a method to measure those stated outcomes. The process of identifying SLOs and then determining how the SLOs would be measured required careful consideration within each program. Many of the programs have external accreditation requirements and differentiating between program outcomes and SLOs necessitated lengthy discussions. These discussions resulted in each program generating SLOs that reflected important student performance. 
For each degree program, at least one SLO was measured during the Fall 2005 and the Spring 2006 semesters. The data from the Fall 2005 semester was then analyzed and served as a means to evaluate the curriculum. The interpretation of the data collected not only informed respective programs about their curriculum but also served as a prompt to consider possible change within the curriculum. The specific result of the interpretation of data is located in the department summaries.
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Dean Inger Sagatun-Edwards

Dated
Section B: Please provide the following information for each degree program (undergrad and grad) that has been (or will be) collecting data on learning outcomes this AY 05/06.



1.
For this semester, identify which learning outcome(s) was (were) the focus of assessment.

2.
For each learning outcome, identified in item 1, what direct (performance measures) and indirect (e.g. surveys, exit interviews) information/data were collected, how much, and by whom this Spring 06.

3.
For data collected Fall 05, how and when were the data summarized, analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).

4.
What findings emerged from departmental analysis of the information/data collected in Fall 05? 

5.
What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) Did the degree program revisit/or revise their Student Learning Outcomes based on the findings?

6. Describe plans to collect data on additional learning outcomes next semester.

7. Did your analysis result in revisiting/revising the Student Learning Outcomes?  If the answer is yes, please explain and submit an updated version of the Student Learning Outcomes.

College of Applied Sciences and Arts

Health Science: pa-HSci.htm

Chair: Kathleen Roe

924-2976

Facilitators:

Barbara Conry, PhD, Interim Associate Dean, CASA 924-2957

Winifred Schultz-Krohn, PhD, Associate Professor, Occupational Therapy 924-3077

Summary: Health Science (BS, MPH)

Faculty established SLOs for both degree programs during the Fall 2005 semester. Measures for each SLO were identified and data on several SLOs were collected during the Fall 2005 semester. A calendar was developed to target specific SLOs for data collection with all SLOs measured by the completion of the Fall 2006 semester. Additional data were collected during the Spring 2006 semester on specific SLOs.
Faculty analyzed data from Fall 2005 and integrated findings with new requirements from external accrediting body. Discussions during January 2006 faculty meeting revealed a need to revise some of the previously established SLOs to refine data collection methods and to reflect SLOs in keeping with requirements from external accrediting body. 
The analysis and interpretation of data has resulted in the consideration of changes in the quantity of SLOs and the sequencing of courses offered within the Health Sciences Department. A systematic plan has been developed to address these issues with a core group of faculty meeting in the summer of 2006 to develop a plan to revise the SLOs and then present that plan to the faculty in August 2006.  The Fall 2005 data analysis, resulted in re-affirmation of the importance of the course HS 104 and its complicated service learning activities to the foundation of the major (undergraduate).  The Core Faculty have devoted significant attention to integrating the program outcomes (graduate) with the newly updated “professional competencies for the field of health education”, the first-ever designed for the master’s level.  It is impressive to see how their mission and vision changed to better align themselves with CEPH and to include higher level competencies.
Degree program     Health Science Major        
Date completed ___May 26, 2006____

Completed by___Kathleen Roe__________

Please provide the following information for each degree program (undergrad and grad) that has (or will be) collected data on learning outcomes this AY 05/06.





Undergraduate Program in Health Science

Submitted by:  Kathleen Roe, Chair

May 26, 2006
1. For this semester, identify which learning outcome(s) was (were) the focus of assessment. Please attach a copy of the department/program goals and Student Learning Objectives.



For Spring 2006:



SLO 1.2

Write grammatically and stylistically correct papers that reflect a review of 



relevant literature and develop original ideas (HS 159, Spring 06)



SLO 5.4

Design a health promotion intervention to address an evidence-based 




community need (HS 164, Spring 06)



SLO 7.2

Identify relevant professional organizations and resources (HS 165, Spring 




06)

2. For each learning outcome, identified in item 1, what direct (performance measures) and indirect (e.g. surveys) information/data were collected, how much, and by whom this Spring 06?



SLO 1.2

Write grammatically and stylistically correct papers that reflect a review of 



relevant literature and develop original ideas (HS 159, Spring 06)





Data: Review of problem statement and literature review of health 





program plans by course instructor, May – June 06



SLO 5.4

Design a health promotion intervention to address an evidence-based 




community need (HS 164, Spring 06)





Data: Review of social marketing campaigns developed by student teams 




by course instructor May – June 06



SLO 7.2

Identify relevant professional organizations and resources (HS 165, Sp. 06)





Data: Review of professional organization section of Career Portfolios 




by course instructor, May – June 06



In addition, exit surveys were administered electronically to all graduating majors during the 


period May 17 – 30.  Results will be available in June for discussion at the Undergraduate 


Core Faculty Curriculum Retreat in July.

3. For data collected Fall 05, how and when were the data summarized, analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).



SLO 2.3

Demonstrate the ability to work effectively with diverse individuals, groups, 




and communities (HS 104, Fall 05)



SLO 3.2

Describe the U.S. health profile, including historical and contemporary 




trends and implications (HS 104, Fall 05)



SLO 4.2

Develop data collection methods appropriate for various research projects 




(HS 104, Fall 05)



Data from HS 104, Community Health Promotion, Fall 05 were summarized by the instructor 


following a format designed by the department chair and approved by participating faculty.  


The data were analyzed by the course instructor and the faculty who teach the next course 


in the sequence, HS 159 Health Program Planning, to guarantee that HS 104, Community 


Health Promotion, provides an adequate foundation for the subsequent course in the 



sequence.  Because this course is also very complicated to manage and involves elaborate 


service learning projects, the results were analyzed by the instructor, the four peer Teaching 

Assistants, and our community partner to determine cost-benefit of the effort.  The results 


have been part of Undergraduate Core Faculty Meeting discussions on appropriate course 


scheduling across the academic year, including whether or not this course should be offered 


twice a year.  The latter 
issue will be decided at the July 19, 2006 Undergraduate Curriculum 

Retreat.  



SLO 4.3

Collect and analyze qualitative and quantitative data based on sound 





measurement principles, valid sampling techniques, and appropriate methods  




(HS 167, Fall 05)



The instructor concluded that one of the challenges of student achievement of this learning 


outcome is the vocabulary (and not necessarily the mathematics) of this course in 



Biostatistics.  As a result, he revised early course activities to spend more time on vocabulary 

and included lists of words for each topic area as part of the printed lecture note distributed 

to students.  In 
addition, broader discussion of the findings led to an exercise in data 


description and presentation in the department’s 100W sections the following semester.  This 

addition was intended to provide additional practice with the language and vocabulary of data.
4. What findings emerged from departmental analysis of the information/data collected in Fall 05? 



Analysis of data from HS 104, Fall 2005, resulted in re-affirmation of the importance of this 


course and its complicated service learning activities to the foundation of the major.  It was 


also very useful to the community partner, The Health Trust, in its deliberations about 


resource support for the service learning activities in the future.  Although the course is 


expensive and complicated to implement, the assessment results support other course 


evaluation indicators that it is important, rare, and valuable to achieving the major’s learning 


outcomes.  



In addition to this course-specific finding, the Undergraduate Core Faculty clearly realized 


that the number and focus of our program outcomes is not appropriate for what we are trying 

to accomplish with our curriculum.  They need a major overhaul!!!!!

5. What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) 


The following decisions were made, in part, through analysis of data from HS 104, Fall 2005: 1) 

the instructor will continue to offer this course as currently configured; 2) the community 


 partner will continue to support the service learning activities; 3) the instructor will continue 

to recruit and train peer teaching assistants to help manage the community-based learning 


activities, and 4) the instructor will work over the summer to make sure that content 


outcomes are adequately covered along with the important process outcomes of the course.


The July 19, 2006 Undergraduate Core Faculty Curriculum Retreat will be crucial to re-design 

of our program outcomes!  We need to refine the broad outcomes and select only the most 


meaningful learning outcomes for this assessment in the future.  We will present the refined 


set to the full faculty at the August 14, 2006 Health Science Faculty Retreat for approval.  
6. Describe plans to collect data on additional learning outcomes next semester.

            Fall 05 and Spring 06 were used to gather data on student outcomes across 6 of our pre-


existing 7 broad program goals (our wording for SLOs before this process started).  Far too 


many more measurable SLOs had been assigned to those 7 broad goals – too many to ever 


assess completely and containing too much overlap and repetition.  Our July 2006 Curriculum 


Retreat will revise the broad program outcomes and specific learning objectives so that we 


can design a leaner, more focused, and more manageable long-term assessment plan for the 


major.  We will report on our new outcomes and the specifics selected for Fall 06 assessment 


in our next assessment update.  

7. Did your analysis result in revisiting/revising the Student Learning Outcomes?  If the answer was yes, please explain and submit an updated version of the Student Learning Outcomes.


 Our experience with this new, proactive, and data-driven assessment has made us realize that 

the number of learning outcomes for the Undergraduate Major is unwieldy.  The faculty 


decided 
to address this through a Summer Curriculum Retreat (all but one Undergraduate 


Core Faculty members have agreed to a dedicated day in July) to study curriculum together 


and distill our many learning outcomes down to a meaningful core that can be assessed and 


interpreted on a 
regular and helpful way.
- - - - - - - - - - - - - - - - - 

Graduate Program In Health Science
MPH SLO Report

Submitted by:  Kathleen Roe, Chair

May 26, 2006

1.
For this semester, identify which learning outcome(s) was (were) the focus of assessment. Please attach a copy of the department/program goals and Student Learning Objectives.



For Spring 2006:



293-7a
Develop shared commitments for practice based on qualitative analysis of participant 


recommendations to the field



267-8a Apply quantitative data results to program intervention design



291B-2 Analyze the application of the ethical standards of the health education profession 



within a professional environment
293-9 Develop conference presentation abstracts according to the call for abstracts for the annual meeting of the American Public Health Association

272-7 Write a program implementation plan including a timeline and a budget

293-9 Identify historical forces and new ways of thinking driving changes in the field of health education



293-7
Assess individual professional skills and competencies for leadership


Note:    This is a (more realistic) subset of the larger number of SLOs we initially planned to 



assess in Spring 2006…

2.
For each learning outcome, identified in item 1, what direct (performance measures) and indirect (e.g. surveys) information/data were collected, how much, and by whom this Spring 06?



Note: The list below first shows the broad program outcome the specific SLO supports, and then 

lists (in parentheses) the evidence to be reviewed regarding student achievement of the SLO


Program Outcome #10: Use quantitative and qualitative data in program and policy analysis and 
recommendations; 


SLO to be assessed Spring 2006: 


293-7a
Develop shared commitments for practice based on qualitative analysis of participant 
recommendations to the field (Paper #1, Class activity)  

Program Outcome #14: Collect, analyze, and apply data to understand and improve intervention needs 
and impacts; 

             SLO to be assessed Spring 2006: 


            267-8a Apply quantitative data results to program intervention design (Case Study)

Program Outcome #15: Adhere to the ethical standards of the health education profession;   

SLO to be assessed Spring 2006 


291B-2 Analyze the application of the ethical standards of the health education profession 
within a professional environment (Case Study)


Program Outcome #17: Develop and promote lifelong learning opportunities;   



SLO to be assessed Spring 2006


293-9  Develop conference presentation abstracts according to the call for abstracts for the 
annual meeting of the American Public Health Association (Abstracts)


Program Outcome #18: Use strong academic skills to understand, articulate, and act upon public health needs and promising interventions;  


SLO to be assessed Spring 2006:


272-7
Write a program implementation plan including a timeline and a budget (Program Plan 
assignment)

Program Outcome #20: Relate health education issues to larger social issues 

SLO to be assessed Spring 2006 

293-9  Identify historical forces and new ways of thinking driving changes in the field of 
health education (Paper)

Program Outcome #22: Advance the profession of health education;   


SLO to be assessed Spring 2007:


293-7
Assess individual professional skills and competencies for leadership (Certified 
Health Education Specialist Competency Self-Assessment).

3.
What findings emerged from departmental analysis of the information/data collected in Fall 05? 



Key findings from the Fall 05 analysis:

· Students are able to discuss historical and contemporary community organizing efforts, trends, and issues, but not as able to articulate lessons learned across the range of examples studied (HS 276-4);

· Students are able to describe theories relevant to public health, and generally able to compare and contrast them (HS 271-3)

· Students demonstrate basic ability to integrate principles of inclusion and cultural proficiency in training and design activities (HS 201-3)

· Many students are able to demonstrate effective group communication skills, but some are just learning the basics and have not mastered the competency by the end of HS 201 (HS 201-6)

· Most students are able to develop a realistic and viable business plan for a health initiative or organization (HS 263-6)

4.
What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) 



The MPH Core Faculty was relatively satisfied with the assessment results from Fall 2005.  


Rather than refining SLOs or program outcomes based on these results, the Core Faculty has 


had to devote significant attention to integrating the program outcomes with the newly 


updated “professional competencies of the field of health education”, specifically the first-


ever designed for the master’s level.  The MPH Core Faculty has been addressing this 


relationship (old SLOs, new required competencies) throughout the semester at monthly Core 


Meetings and will address the interface – and its implications for our program design and 


assessment – at the MPH Core Faculty Retreat, May 31, 2006.  

5.
Describe plans to collect data on additional learning outcomes next semester.



These will be decided at the MPH Core Faculty Retreat noted above.  



Did your analysis result in revisiting/revising the Student Learning Outcomes?  If 


the answer was yes, please explain and submit an updated version of the Student 


Learning Outcomes.

7.  Did your analysis result in revisiting/revising the Student Learning Outcomes?  


If the answer is yes, please explain and submit an updated version of the Student 
Learning.


Not as much as the new competencies did!  We are still in the process of revising our 
SLOs 
and broad program outcomes to be in line with the new (2006) accreditation 
criteria and advanced level competencies of the profession.  We must have this completed 
by the end of Summer 06, as our Self-Study is due at the end of 2006 and our Site Visit 
will be in the Spring of 2007.  

Appendix  A

Starting here, with our department mission…

Health Science Department Mission

To enrich the lives of students and contribute to public health through:

· Innovative and contemporary education in the principles and skills of health science,

· Contributions to the intellectual foundations of community health,

· Leadership in the public health profession, and

· Collaborations with community partners.

Using the social ecological framework and emphasizing the relationships between health, disease, environment, and behavior, the Health Science Department offers knowledge and skills useful in life, practical and analytical experiences necessary for professional practice and leadership, and the foundation for a wide range of careers and contributions to society.

Then, changing our mission to this, which better positions us with CEPH and uses more traditional (less bulky) language…

MPH Program Mission

To provide professional preparation for public health practice, policy, and research, with the specialized knowledge and skills of community health education and the social ecological perspective which can be applied to a wide range of settings, roles, and contexts.  
And adding this, something we haven’t had before but ties in a lot of who we are and want to always be…

MPH Program Vision 

Proud of our 35-year history and looking to the future, the SJSU MPH program is committed to being:

· A diverse, inclusive, learning community
· A center of excellent, practical, and stimulating instruction

· A catalyst for service, scholarship, and inquiry 
· Relevant to public health
· A resource for the community
· A choice that matters.
MPH Program Outcomes

Revised based on the 2005 CUP Report’s new Graduate Standards matrix (Areas I - VII), fitting each of our 20 program outcomes under one of the 7 areas of responsibility…Then, I studied the specific competencies at the Advanced I and Advanced II levels of practice in the new CUP model and, where they matched our program or needs, I developed new outcomes based on those additional higher level competencies. (KMR, 6-2-05)

Upon completion of the SJSU MPH program, graduates will be able to:
Area l: Assess individual and community needs for health education

1. Identify, assess, communicate, and utilize as appropriate the assets, resources, needs, and priorities of groups, organizations, and communities 
2. New one: Predict future individual and community health needs and opportunities based on current evidence and societal changes

Area ll: Plan health education strategies, interventions, and programs

3. Use an ecological approach to influence desired health outcomes;

4. Utilize evidence, theory, and conceptual models as the basis for intervention planning and design

Area lll: Implement health education strategies, interventions, and programs 

5. Implement and evaluate effective health education and health promotion strategies, interventions, and programs

6. Promote community health through community building and community organizing

7. Apply technologies, educational methods, and communication strategies that contribute to program objectives

Area lV: Conduct evaluation and research related to health education

8. Articulate research and evaluation purposes, principles, and commitments

9. Utilize a range of research and evaluation methods 

10. Collect, analyze, and communicate quantitative and qualitative data as appropriate 

11. Use quantitative and qualitative data in program and policy analysis and recommendations

12. Emphasize community-based participatory methods in assessment, evaluation, training, and research 

Area V: Administer health education strategies, interventions, and programs

13. Work with individuals, groups, and communities in an inclusive and culturally proficient manner

14. Manage human, fiscal, capital, and social resources to meet program objectives

15. New one: Collect, analyze, and apply data to understand and improve intervention needs and impacts

16. Adhere to the ethical standards of the health education profession  

Area Vl: Serve as a health education resource person

17. Provide technical assistance and act as a health education resource across a broad range of settings and roles

18. Develop and promote lifelong learning opportunities
Area Vll: Communicate and advocate for health and health education

19. Use strong academic and professional skills to understand, articulate, and act upon public health needs and promising interventions

20. Influence public policy through advocacy at local, state, and national levels

21. Relate health education issues to larger social issues

22. Incorporate global perspectives and emerging knowledge into action supporting public health

23. Advance the profession of health education

24. Take active leadership roles in the profession, within organizations, and in the community

25. Otherwise work to assure conditions which protect and promote public health

College of Applied Sciences and Arts

Hospitality Management:  pa-HspM.htm

Interim Chair: Barbara Conry
924-2957
Facilitators:

Barbara Conry, PhD, Interim Associate Dean, CASA 924-2957

Winifred Schultz-Krohn, PhD, Associate Professor, Occupational Therapy 924-3077

Summary: Hospitality Management (BS)
The faculty identified eight SLOs for the degree with measures for each SLO. Data was collected on one targeted SLO during the Fall 2005 and results were discussed in the March faculty meeting. 

Degree program:  B.S. in Hospitality Management

Completed by: Colin Johnson and Barbara J. Conry

Date: 6-4-06

1.  For this semester (Spring 2006), identify which learning outcome(s) was (were) the focus of assessment. 
Two student learning outcomes (SLOs) were the targeted for this semester: # 1.That students 

would develop awareness and ability to apply essential sanitation requirements, from purchasing

to service, when producing and serving food and beverage; and # 3. That students will 

demonstrate competence in survey design, analysis, and presentation of data.

2.  For each learning outcome, identified in item 1, what direct (performance measures) and indirect (e.g. surveys, exit interviews) information/data were collected, how much, and by whom this Spring 06.

For student learning outcome #1 students were assessed according to the National “Servesafe”method that is assessed the National Restaurant Association examination.


For student learning ourtcome # 3 students were assessed by the market research projects that they produced in teams.  Students conducted an empirical study to determine the method by which customers select restaurants. 
3.  For data collected Fall 05, how and when were the data summarized, analyzed
discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the  

faculty).

The student learning outcome identified for fall 2005 was the following: “To assess the company’s external environment using a variety of methods and tools”.  It was addressed in the
HSPM 106 course “Hospitality Management Strategies”. The student learning outcome was assessed by a mandatory question on the mid-term examination. The question asked: “Evaluate some of the major issues that may be expected to arise within the Texas Indian Casinos case study”.  It was believed that students had performed satisfactorily with an average score of 84% for the question.  The data was analyzed and then discussed by faculty at a regular faculty meeting on Friday, March 2nd 2005. 
4.  What findings emerged from departmental analysis of the information/data collected in 
Fall 05? 

Although the data shows that students performed in a satisfactory manner in relation to the learning outcome, it was decided to reframe the SLO in a more specific manner for the spring semester 2006: “Exhibit critical thinking skills in assessment of the company’s external environment using a variety of methods and tools within the field of strategic management”
As this course is a senior course usually completed in the last two semesters of the degree program, it was decided that it was important to show evidence of a higher level of performance related to critical thinking and reasoning skills.  It is further decided to evaluate the data at the end of the Spring semester with a view of extending the SLO in the future to include specific strategic management tools, including a political, environmental, social and technological analysis (PEST), as well as an analysis of strengths, weaknesses, opportunities and threats (SWOT) related to strategic management. This could be accomplished by redesigning the mid term examination to be in the form of a case study targeted at the external environment.  

The table which follows displays the results of data collected for the Fall 2005.

Table 1: Student learning outcome Fall 2005
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5.  What actions are planned to address the findings? (e.g. curricular revision, 

pedagogical changes, student support services, resource management.) Did the 

degree program revisit/or revise their Student Learning Outcomes based on the 
findings?
As this course is a senior course usually completed in the last two semesters of the degree program, it was decided that it was important to show evidence of a higher level of performance related to critical thinking and reasoning skills.  It is further decided to evaluate the data at the end of the Spring semester with a view of extending the SLO in the future to include specific strategic management tools, including a political, environmental, social and technological analysis (PEST), as well as an analysis of strengths, weaknesses, opportunities and threats (SWOT) related to strategic management. This could be accomplished by redesigning the mid term examination to be in the form of a case study targeted at the external environment.  

6.   Describe plans to collect data on additional learning outcomes next semester.

A total of eight learning outcomes were identified by the faculty at a faculty meeting in December 2005.  

1. Exhibit awareness, from purchasing to service, of essential sanitation requirements when producing and serving food and beverage to appropriate standards;
2. Demonstrate awareness of compliance with federal and state laws in relation to the Americans with Disabilities Act;
3. Demonstrate competence in survey design, analysis and presentation of data;
4. Produce major accounting and financial management documents essential for the successful management of the hospitality business including cash flow and  income statements, and balance sheets. Be able to evaluate the profitability of different business decisions including cost-volume-profit analysis and break even decisions;
5. Utilize information technology in a range of settings and abstract, analyze and reflect upon information from a range of sources;
6. Demonstrate effective customer service skills and techniques including communication and responsive interpersonal skills;
7. Display sensitivity to different cultures, with a recognition of differences related to hospitality services including food and behavior;
8 Exhibit critical thinking skills in assessment of the company’s external environment using a variety of methods and tools within the field of strategic management.
We would plan to collect data from all learning outcomes in the time period. We have two learning outcomes identified for analysis in Spring 2006 (numbers 1 and 3). We will track two more in Fall 2006 (numbers 4 and 6) and then the final three in Spring 2007 (numbers 2,5 and 7).
7.  Did your analysis result in revisiting/revising the Student Learning Outcomes?  


If the answer is yes, please explain and submit an updated version of the Student 
Learning.

Upon reflection it was believed that learning outcome #3 was too narrow focusing solely upon a survey at the exclusion of other methods of obtaining valid data. It was, therefore, revised from “demonstrate competence in survey design, analysis and presentation of data” to “demonstrate competence in market research including analysis and presentation of data”. 

It was believed that learning outcome number 1 was appropriate as stated, but analysis of both learning outcomes would be discussed fully at the regular faculty meeting scheduled for August 2006.
Note
All SLOs have been scheduled for data collection over the next two years thereby completing data collection on all eight SLOs by the Spring 2007. 

.

College of Applied Sciences and Arts

Journalism and Mass Communication:  

pa-Journalism.htm

Chair: William Briggs

924-3240

Facilitators:

Barbara Conry, PhD, Interim Associate Dean, CASA 924-2957

Winifred Schultz-Krohn, PhD, Associate Professor, Occupational Therapy 924-3077

Summary: Journalism and Mass Communications (BS-Advertising; BS-Journalism; BS-Public 
Relations; MS-Mass Communications)

Student Learning Outcomes (SLOs) were developed for each of the degree programs to reflect the accreditation requirements from an external accrediting agency.  The entire faculty approved SLOs in a meeting in December 2006. These SLOs were published on the School of Journalism and Mass Communications’ website.  

During the Fall 2005 semester data was collected on SLO#1 and presented at a faculty meeting. The content of this SLO is introduced in a course early in the curriculum and then mastery is measured later in the program. A direct measure of student mastery revealed that 73% of students met the SLO achieving a C or better on a specific test of this SLO with 27% of the students unable to meet mastery of this SLO. 

The faculty interpreted the data as an indication for additional courses to reinforce the concepts addressed in SLO #1. Although introduction and mastery of this SLO is linked to specific courses, faculty agreed to support students by reinforcing this SLO in several courses. The interpretation resulted in faculty identifying where this SLO could be reinforced throughout the curriculum and included this SLO in additional course syllabi for the Spring 2006 semester. 
Journalism and Mass Communications
Report submitted by: Cecelia Baldwin

Note: All four degrees offered by Journalism and Mass Communications address the same SLOs. All four programs are accredited and are required to meet the same standards.

1.
For this semester, identify which learning outcome(s) was (were) the focus of assessment.


SLO #2
 Demonstrate an understanding of the history and role of professionals and institutions in shaping communications.


SLO # 3 
Demonstrate an understanding of the diversity of groups in a global society in relationship to communications.


SLO #4
 Understand concepts and apply theories in the use and presentation of images and information.


SLO #5
 Demonstrate an understanding of professional ethical principles and work ethically in pursuit of truth, accuracy, fairness and diversity.




SLO #6
Think critically, creatively and independently.

2.
For each learning outcome, identified in item 1, what direct (performance measures) and indirect (e.g. surveys, exit interviews) information/data were collected, how much, and by whom this Spring 06.

Specific courses were targeted to collected direct measures of student performance for each SLO. Data was collected through various tests, assignments, and papers indicating a direct measure of student performance for the respective SLOs. Data will be analyzed during the Fall 2006 and presented during a Fall 2006 faculty meeting to determine if additional modification are necessary to the curriculum.

3.
For data collected Fall 05, how and when were the data summarized, analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).


Data collected on SLO #1 revealed student mastery, achieving a grade of C or better, at 73%. Data was discussed during a faculty meeting and analysis revealed that additional support could be provided to help students master this SLO. This SLO is introduced in a course early in the curriculum and then mastery of the content is measured later in the curriculum. Faculty identified a need to reinforce the content identified in this SLO throughout additional courses.
4.
What findings emerged from departmental analysis of the information/data collected in Fall 05? 


The faculty identified the need to reinforce the content of SLO #1 in additional courses in the curriculum.

5.
What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) Did the degree program revisit/or revise their Student Learning Outcomes based on the findings?


Additional courses included the content of SLO #1 in respective syllabi for the Spring 2006 semester.

6. 
Describe plans to collect data on additional learning outcomes next semester.

SLOs to be reviewed in Fall 2006

SLO #7
Conduct research and evaluate information by methods appropriate to the communications professions in which they work.


SLO #8
Write correctly and clearly in forms and styles appropriate for the communications professions, audiences and purposes they serve.


SLO #9
Critically evaluate their own work and that of others for accuracy and fairness, clarity, appropriate style and grammatical correctness.


SLO #10
Apply basic numerical and statistical concepts.

SLO #11
Tools and technologies appropriate for the communications professions in which they work.

7. 
Did your analysis result in revisiting/revising the Student Learning Outcomes?  If the answer is yes, please explain and submit an updated version of the Student Learning Outcomes.

College of Applied Sciences and Arts

Justice Studies:  pa-AJ.htm

Chair: Mona Lynch
924-2958
Facilitators:

Barbara Conry, PhD, Interim Associate Dean, CASA 924-2957

Winifred Schultz-Krohn, PhD, Associate Professor, Occupational Therapy 924-3077

Summary: Justice Studies (BS, MS)

Faculty developed SLOs for both the undergraduate and graduate program during the Fall 2005 semester. Measures of SLOs were established and a calendar for data collection was developed. Faculty also developed a scoring rubric for data collection on specific SLOs through the use of papers and assignments. A criteria for student performance on specific portions of various assignments constitutes a direct measure for specific SLOs.Data will be collected on all SLOs by the Spring 2007 semester. Data from the Fall semester was collected and analyzed during faculty meeting during the Spring 2006 semester. MONA – THIS IS WHERE YOU COULD ADD A BRIEF COMMENT REGARIDNG THE STATUS OF THE REVEIW
Faculty identified SLOs for data collection in Spring of 2006 with direct measures through student performance on assignments and examinations. 

Department of Justice Studies
Undergraduate Degree Program

Graduate Degree Program

Report submitted by: Dr. Mona Lynch



 Dr. Jan Johnston
Undergraduate Degree Program:
1.
For this semester (Spring 2006), identify which learning outcome(s) was (were) the focus of assessment.


The second set of student learning objectives (SLOs 3-5) were the focus of assessment in the required Senior Seminar Course (JS 159) for Spring Semester 2006.  In this course undergraduate students will develop the skills and competencies needed to:


2-1.
Undertake a critical analysis of:



a.
a contemporary problem in the justice system, and




b.
propose policies and practices that could be implemented to help solve the 



problem.



2-2.
Write an original paper (minimum of 3,000 words) on a contemporary justice 


problem and its proposed solution in a manner that:




a.
gives a clear introduction, rationale, and purpose for addressing the 



issues/questions,



b.
uses APA editorial style, and



c.
uses APA editorial style.


2-3
Demonstrate reasoning and argumentation that indicates:




a.
an accurate and complete understanding of the issues,




b.
use of examples, data, and references to support knowledge claims, and




c.
logical presentation of ideas, drawing valid conclusions and policy 




implications.

2.
For each learning outcome, identified in item 1, what direct (performance measures) and indirect (e.g. surveys, exit interviews) information/data were collected, how much, and by whom this Spring 06.

Student learning outcomes will be measured by scoring rubric which scores the final paper on an 

A-F scale o three dimensions:  A grade of C- or better on dimension 1 indicates competency on 
SLO 2-1; a grade of C- or better on dimension 2 indicates competency on 2-2; and a C- or better 
on dimension 3 indicates competency on SLO 2-3.
3.
For data collected Fall 05, how and when were the data summarized, analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).

The following SLOs were the focus of data collection for the undergraduate program for the Fall 2005 semester.  Direct measures of students performance was collected through assessment during an internship course, JS 170. 
The SLOs stated that: Undergraduate students will develop:

# 1. Capacity for professional development in the Justice Studies field by demonstrating oral and written communication skills sufficient for a justice professional within a justice studies internship placement setting,

# 2. Capacity for professional development in the Justice Studies field by successfully integrating theory and practice in a real world, justice related setting. 

Outcome 1 was measured by scores on items B.4-7 on the "Justice Studies Intern Performance Evaluation Form" which is completed by the internship placement supervisor. An average score of 3 or better on the 4 point rating scale on the selected items indicates that the learning objective was met.

Outcome 2 was measured by scores on items D.1-3 on the "Justice Studies Intern Performance Evaluation Form" which is completed by the internship placement supervisor. An average score of 3 or better on the 4 point rating scale on the selected items indicates that the learning objective was met.
4.
What findings emerged from departmental analysis of the information/data collected in Fall 05? 

Evaluation:
Registered students: 77

Number who completed course: 64 (the remainder took incompletes to finish their required hours)

Outcome for SLO 1: 61 (95%) of the students demonstrated competency on this outcome

Outcome for SLO 2: 62 (97%) of the students demonstrated competency on this outcome

5.
What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) Did the degree program revisit/or revise their Student Learning Outcomes based on the findings?
No changes were deemed necessary at this time.
6. 
Describe plans to collect data on additional learning outcomes next semester.
Student Learning objectives that were assessed in the Fall 2005 semester will be reassessed in Fall 2006.  These SLOs are the following:


# 1. Capacity for professional development in the Justice Studies field by demonstrating 

oral and written communication skills sufficient for a justice professional within a justice 
studies internship placement setting,


# 2. Capacity for professional development in the Justice Studies field by successfully 
integrating theory and practice in a real world, justice related setting. 

Direct measures of students performance will be collected through assessment during an internship course, JS 170.  Internship performance will be the direct measure for evaluation of the  student learning outcome.
7. 
Did your analysis result in revisiting/revising the Student Learning Outcomes?  If the answer is yes, please explain and submit an updated version of the Student Learning Outcomes.
No changes were deemed necessary at this time.
Graduate Degree Program


1.  For this semester (Spring 2006), identify which learning outcome(s) was (were) the focus of assessment.

During the Spring 2006 semester data was collected on the following SLOs (SLO 2-1 to 2-4). Data collected was direct measures of student performance in the required course, JS216, Advanced Seminar in Justice:
Graduate students will develop competencies and skills necessary to: 

SLO 2-1. Undertake critical review of current and seminal theory, research, policy and practice in three of four principal areas of justice study – police, courts, corrections, and juvenile justice.

SLO 2-2. Provide oral and written presentations of each review in a manner that

a. gives a clear introduction, rationale and purpose, addressing the issues/questions, 

b. uses an acceptable writing/speaking style and 

c. uses APA editorial style.

SLO 2-3.  Demonstrate reasoning and argumentation in each review that indicates

a. an accurate and complete understanding of the issues, 

b. use of examples, data and references to support knowledge claims, and

c. logical presentation of ideas, drawing valid conclusions 

SLO 2-4. Synthesize different perspectives and data in a way that

a. integrates the main ideas and research findings from multiple sources

b. creates an informative way of viewing the subject as a whole from a balanced, scholarly perspective


2.  For each learning outcome, identified in item 1, what direct (performance measures) and indirect (e.g. surveys, exit interviews) information/data were collected, how much, and by whom this Spring 06.

Student Learning outcomes will be measured by a scoring rubric which scores the major oral presentation and final paper on an A-F scale on four dimensions. A grade of B or better on dimension 1 indicates competency on SLO 2-1; an grade of B or better on dimension 2 indicates competency on SLO 2-2; a B or better on dimension 3 indicates competency on SLO 2-3; and a grade of B or better on dimension 4 indicates competency on SLO 2-4. 

3.  For data collected Fall 05, how and when were the data summarized, analyzed 

discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the  

faculty).

Data collection for the Fall 2005 semester in the Graduate Degree Program was accomplished through direct measures of student performance in JS202, Justice Studies Research course. The following SLOs were addressed during this semester:

Graduate students will develop:

1. Capacity to constructively criticize and evaluate research and to be a discerning consumer of research findings

2. Competency in using SPSS (Statistical Package for the Social Sciences) to undertake basic and applied research.

3. Professional and intellectual skill in formulating research questions, choosing variable as indicators, managing and analyzing data, and presenting findings

Students were expected to achieve a minimum of a B grade on each of these outcomes.

4.  What findings emerged from departmental analysis of the information/data collected in 
Fall 05? 

Evaluation:

Registered students:  18

Dropped course:          2

Outcomes are based on N = 16

Outcome for SLO 1 was evaluated by a mid-term exam that requires students to critically evaluate the research methodology of a published article.

12 (75%)  of students demonstrated competency on this outcome

Outcome for SLO 2 was evaluated by a series of completed SPSS homework assignments

13 (81%) of students demonstrated competency on this outcome

Outcome for SLO 3 was evaluated by a final research paper.

14 (87.5%) of students demonstrated competency on this outcome
5.  What actions are planned to address the findings? (e.g. curricular revision, 

pedagogical changes, student support services, resource management.) Did the 

degree program revisit/or revise their Student Learning Outcomes based on the 
findings?           No changes were deemed necessary at this time
6.   Describe plans to collect data on additional learning outcomes next semester.
During the Fall 2006 semester the following SLO will be targeted for data collection using direct measures of student performance: 

SLO 1-1: Capacity to constructively criticize and evaluate research and to be a discerning consumer of research findings

SLO 1-2: Competency in using SPSS (Statistical Package for the Social Sciences) to undertake basic and applied research.

SLO 1-3: Professional and intellectual skill in formulating research questions, choosing variables as indicators, managing and analyzing data, and presenting findings

7.  Did your analysis result in revisiting/revising the Student Learning Outcomes?  


If the answer is yes, please explain and submit an updated version of the Student 
Learning.

No changes were deemed necessary at this time

If the answer is yes, please explain and submit an updated version of the Student 
Learning.

APPENDIX  A

Scoring Rubric for JS 159

Level of                
General

Reasoning/


Achievement
Presentation
Argumentation

Excellent




Provides clear &
Demonstrates



(9-10 pts)
thorough introduction,
accurate, complete



rationale, & purpose
understanding of


A grade
of paper.
the issues









Addresses the issues/questions
Uses relevant empirical



throughout the paper
literature; examples,




data & references to
 


Uses acceptable writing style
support claims
   




& grammar








Presents ideas in




Uses APA 
logical order; draws



editorial style
valid conclusions &



policy implications


Good Quality
Mostly clear introduction, 
Accurate but less


(7-8 pts)
rationale, purpose,
detailed/in-depth


background etc.
understanding of



B grade

issues
 


Mostly focused on issues










Writing/grammar less
Uses few empirical 

 


Thorough (1-2 errors)
studies, or insufficient





data &
references to back


1-2 errors in APA style
claims




Generally logical but




conclusions/policy



implications are loose


Needs
Unclear purpose, rationale
Demonstrates minimal 

Improvement

understanding of issues
(5-6 pts)
Does not address





issue/question
Lacks appropriate literature,



explicitly but does
data, references to support 



so tangentially;
claims. States somewhat



relevant arguments. 

C grade
Problems with style &



grammar
Presents some arguments in


logical order. Small subset of



3 + APA errors
data support argument. Weak



conclusions/policy.

Inadequate
No clear purpose to paper.

Does not address
Fails to demonstrate



(3-4 pts)
question/issues
understanding of




issues/questions,

D or F grade
Inadequate style & grammar
inaccurate.




Does not provide evidence

Little evidence of APA
(empirical literature, data)


editorial style
to support assertions/



arguments

States no relevant arguments. Not clearly or logically



organized; lacks conclusions



or policy implications.

APPENDIX  B
SCORING RUBRIC FOR JS 216

Level of                
General
Reasoning
Synthesis

Achievement

Presentation

Argumentation
of Ideas

Excellent

Provides clear &
Demonstrates

Presents a perspective

(9-10 pts)

thorough intro,

accurate, complete
that synthesizes main

A grade


rationale, purpose.
understanding of
ideas of several




& background.

the issues.

readings. Creates an 




Addresses the




informative way to




issues/questions
.
Uses several argu-
view several ideas/ 







ments; examples,
several readings than




Uses acceptable

data & references to
if main ideas were 




writing style &

support claims.
   
presented individually.





grammar












Presents ideas in
Provides a balanced,





Uses APA 

logical order; draws
scholarly analysis.




editorial style.

valid conclusions.


Good Quality

Mostly clear intro, 
Accurate but less
Presents only very

(7-8 pts)

rationale, purpose,
detailed/in-depth
general synthesizing

B grade


background & focus
understanding of
perspective of ideas.





on issues/questions.
issues.
 










Several readings




Writing/grammar
Uses only one

are presented but 




less thorough,

argument, OR

demonstrate similar




still accurate.

insufficient data/
rather than different







references to back
views or not clearly




1-2 errors in

claims.


related to each other




APA style.




under umbrella of 

Generally logical;
synthesizing idea.







conclusions loose.


Needs


Unclear purpose;
Demonstrates

Main idea of one

Improvement

States a somewhat
minimal under-

reading presented as

(5-6 pts)

relevant argument.
standing of issues,
dominant perspective.

C grade


Does not address






Issue/question 

Lacks data/references
Paper reads more 




explicitly but does
to support claims.
like a summary of




so tangentially. 




the readings rather







Some arguments in 
than a synthesis of




Problems with,

logical order; only
ideas; or no




style & grammar.
small subset of

alternative views;







ideas in support
of
advocacy rather than




3 + APA errors.

vague conclusion.
scholarly stance.

Inadequate

No clear purpose.
Fails to demonstrate
No clear or main idea


(3-4 pts)

Does not address
understanding of
to the paper.

D or F grade

issues/questions;
issues/questions,




states few relevant
inaccurate.

Readings may be




arguments.




discussed, but main







Does not provide
idea is not related to




Inadequate style &
evidence to support
any other ideas.





grammar.

assertions/arguments.




Little/no evidence of
Not clearly or




APA editorial style.
logically organized;







Irrelevant conclusions.

________________________________________________________________________

College of Applied Sciences and Arts

Kinesiology: pa-HUP.htm

Chair: Greg Payne 
924-3028
Facilitators:

Barbara Conry, PhD, Interim Associate Dean, CASA 924-2957

Winifred Schultz-Krohn, PhD, Associate Professor, Occupational Therapy 924-3077

Summary: Kinesiology (BS, MA)

Faculty developed SLOs for both the undergraduate and graduate program during the Fall 2005 semester. Measures for each SLOs were established and a calendar for data collection was developed.

The undergraduate program collected direct measures of student performance on one targeted SLO during the Fall 2005. Data collection was completed using a scoring rubric for a specific assignment to measure the SLO. Data revealed the need to refine the scoring rubric but that the majority of the students achieved the targeted SLO.

The graduate program collected direct measures of student performance on one targeted SLO during the Fall 2005 semester. A scoring rubric was used to assess student performance on a written assignment in a specified research course. Data was analyzed at a faculty meeting and the rubric was found to be an effective means to assess student performance and collect data on the targeted SLO.

Faculty identified SLOs for data collection in the Spring 2006 semester with specific measures through assignments and student performance.

Submitted by: Jim Kao Undergraduate Coordinator
Data Complete: 5/26/06
                         Craig Cisar – Graduate Coordinator
Degrees program: Undergraduate Degree Program

                                 Graduate Degree Program 
Department of Kinesiology
1. During Spring 2006, the following student learning outcome was assessed: The student will be able to describe movement and analyze how mechanical concepts and principles apply to effective and efficient movement.  A copy of the Department of Kinesiology Student Learning Objectives is attached.

2. This objective was assessed in KIN 158 – Biomechanics by Dr. Jim Kao.  The students’ ability to meet this student learning outcome was assessed three times during the semester.  Three essay questions, designed to assess this learning outcome, were given to the students as part of the three examinations given during the course.  The three questions are provided below.

a. Essay question #1

Use as many of the biomechanical concepts, principles, or laws listed below to Biomechanically “describe” and “explain” one of the following two movements:

(1) throwing a baseball or softball for maximum horizontal distance or 

(2) kicking a soccer ball or football for maximum horizontal distance.

The concepts, principles, or laws

(a) inertia

(b) mass

(c) gravity

(d) weight

(e) force

(f) friction

(g) coefficient of friction

(h) rectilinear motion

(i) curvilinear motion

(j) angular motion

(k) general motion

(l) displacement

(m) velocity

(n) acceleration

(o) deceleration

(p) projection speed

(q) relative projection height

(r) angle of projection

(s) impulse-momentum relationship

(t) Newton’s 3rd Law of Motion: Action -Reaction

b. Essay question #2

Use all of the biomechanical concepts, principles, or laws listed below to biomechanically “describe” and “explain” one of the following two movements:

(1) hitting a baseball/softball for maximum horizontal distance or 

(2) kicking a soccer ball for maximum horizontal distance.

The concepts, principles, or laws:
(a) linear velocity

(b) angular inertia

(c) angular impulse

(d) angular velocity

(e) angular momentum

(f) force couple

(g) kinetic energy

(h) linear force

(i) mechanical work

(j) moment arm

(k) moment of inertia

(l) Newton’s 3rd Law

(m) potential energy

(n) radius

(o) torque

c. Essay question #3

Use all of the biomechanical concepts, principles, or laws listed below to biomechanically “describe” and “explain” the following movement:

(1) hitting a golf ball for maximum horizontal distance

The concepts, principles, or laws

(a) angular impulse

(b) angular momentum

(c) angular velocity

(d) friction

(e) force couple

(f) form drag

(g) lift

(h) linear force

(i) linear velocity

(j) Magnus effect

(k) moment arm

(l) moment of inertia

(m) radius

(n) surface drag

(o) torque

3. The Fall 2005 assessment data in KIN 185 were summarized by Dr. Ted Butryn.  The data were analyzed by Dr. Butryn and Dr. Kao.  The summary and analysis were presented to the Undergraduate Program Committee.  A copy of the final report was forwarded to Dr. Barbara Conry on February 23, 2006.  A copy of this report is attached.  The Student Learning Outcome and the results of the assessment are provided below.

Student Learning Outcome: Students will be able to demonstrate the ability to research, organize, evaluate, and communicate information in the discipline of Kinesiology, using technological resources and communication tools

Out of 22 students in the course, there was one lower B, one strong B+, 7 A-, and 13 A. All of these meet the student learning objective. Students could work in groups, so that did help them out a bit, but most of the presentations were as polished as could be reasonably expected. I scare them a bit and showed them examples of previous projects, so they actually become pretty competitive about having the best one.

4. Below are the findings that emerged from the departmental analysis of the information/data collected in Fall 2005.

For a first attempt at assessment, this was an acceptable effort.  The results support a conclusion that the students in the Department of Kinesiology are meeting the student learning outcome identified for KIN 185.

The evaluation rubric needs to be improved upon.  The evaluation criteria that are used to establish whether a specific evaluation component (adherence to time guidelines, effective use of media, organization and clarity, originality and creativity, and overall quality) is rated poor, fair, average, above average, or excellent should be documented.  These criteria should then be provided to the students so they understand how the assignment will be assessed/graded.

5. The next anticipated assessment of the Fall 2005 Student Learning Outcome will be during Fall 2007.  At that time Dr. Butryn will have developed an evaluation rubric that establishes how a specific evaluation component (adherence to time guidelines, effective use of media, organization and clarity, originality and creativity, and overall quality) will be evaluated as poor, fair, average, above average, or excellent.  This rubric will be provided to students in KIN 158 at the beginning of the semester so they understand how the assignment will be assessed/graded.

6. We will still have four (4) student learning outcomes left to implement for the first time

KIN 160/161/164
The student will be able to describe the reciprocal relationship between sport and the philosophical, historical, or sociological perspectives of society.

KIN 155
The student will be able to examine and analyze physical activity as it relates to the physiological responses and adaptations to exercise.

KIN 165/166
The student will be able to describe and analyze the acquisition and enhancement of motor skill performance and utilize methods and strategies to minimize the decline of motor skill performance.

KIN 175
The student will be able to utilize measurement concepts and theory to assess and evaluate changes in movement performance and program effectiveness.

During Fall 2006, the Student Learning Outcomes for KIN 155 and KIN 175 will be assessed.  The remaining two Student Learning Outcomes for KIN 165/166 and KIN 160/161/164 will be assessed during Spring 2007.

7. No revisions to the Student Learning Outcomes are being contemplated at this time.

Spring 2006 Data Analysis

Assessment data were collected three times during Spring 2006.  The assessment instruments were essay questions incorporated as part of the three examinations given during the KIN 158 (Biomechanics) course.  The three essay questions were previously given (see item #2 above).

The results of the three assessments are given below.

Assessment #1

1) did not meet the Student Learning Outcome: 20

2) met the Student Learning Outcome: 18

3) exceeded the Student Learning Outcome: 16

This was the first attempt to assess this learning outcome.  Students were not provided with an evaluation rubric prior to this assessment.  Thus, it was difficult to consistently evaluate student success in achieving the Student Learning Outcome.

Assessment #2

1) did not meet the Student Learning Outcome: 31

2) met the Student Learning Outcome: 13

3) exceeded the Student Learning Outcome: 0

This second assessment was also problematic.  Several classroom lectures were presented to help students prepare for this assessment.  During these lectures, the method that students should utilize to answer the essay questions was presented.  However, not enough information was provided in terms of how the assessment would be evaluated.  Thus, instructor expectations were higher, but student performance was lower.

Assessment #3

1) did not meet the Student Learning Outcome: 18

2) met the Student Learning Outcome: 18

3) exceeded the Student Learning Outcome: 7

When Assessment #2 was returned to the students, a hard copy of the evaluation rubric was also given.  In addition, one additional lecture and two lab periods were devoted to assisting students prepare for the third and final assessment.  The evaluation rubrics for Assessments #2 and #3 are attached.

In the opinion of the instructor, this assessment was the best evaluation of student performance in meeting the Student Learning Outcome for KIN 158.  This is not an “easy” outcome for most of our students to achieve.  It requires critical thinking, analysis and application of concepts to a real-world situation.  The biggest obstacle is not a student’s ability to perform this task.  It is student unwillingness to try.  They are so conditioned to memorizing information and then expecting those bits of information on an exam.  When you ask them to think, they fight it.  Two students fought this so strongly that on Assessment #2 they both received zero points on the evaluation.  When they both figured out that a similar performance on Assessment #3  might caused them to have to retake the course, they both put effort into preparing for the 3rd exam.  Out of 25 points on the 3rd Assessment, one of these students received a score of 22 and the other received a score of 21.  Our Kinesiology students can meet this student learning objective.  The fight will be to get them to do the necessary work.

Future Assessment of this Student Learning Outcome

Curriculum changes are anticipated for the next assessment of the Student Learning Outcome in KIN 158.  At the end of the series of lectures that cover a chapter in the required text, a class lecture period will be devoted to discussing how to apply the concepts just learned to real-world situations.  Students will be taught the required procedure for describing and analyzing human movement using biomechanical terms.  A rubric will be given to each student during these sessions so they can learn how the evaluation of the assessment will be performed.  Additionally, three of the current laboratory experiences will be modified to aid students prepare for the assessments.

From:  Craig Cisar


Graduate Coordinator


Department of Kinesiology

1.
For this semester, identify which learning outcome(s) was (were) the focus of assessment.

SLO #2: "Students will be able to demonstrate the ability to synthesize information and communicate it clearly and concisely in an oral manner in the discipline of kinesiology."  

2.
For each learning outcome, identified in item 1, what direct (performance measures) and indirect (e.g. surveys, exit interviews) information/data were collected, how much, and by whom this Spring 06.

The SLO was evaluated in KIN 251 - Analysis of Research and Issues in Kinesiology during the Spring 2006 semester.  Students will be required to complete an oral presentation worth no less than 10% of the final course grade.  Attached are the evaluation tools for SLO #2.

	
	Excellent
	Above Average
	Average
	Poor

	Content
	( Demonstrates the presentation of clear orderly thinking

( Uses appropriate level of detail

· Is non-repetitious

· Has well developed thesis

· Makes points backed by evidence

· Avoids generalizing

· Examines other perspectives

· Uses primary and/or scholarly sources consistently

· Addresses terms of the assignment:  content, format, and time line
	· Demonstrates orderly thinking

· Introduction sets the tone for the paper

· Points often made with backed evidence.

· Seldom generalizes 

· Attempts to address the intended audience

· Uses examples when required

· Addresses terms of the assignment:  content, format, and time line
	· Superficial and/or lacks development

· Displays some misunderstanding of the topic

· May use incorrect words or words out of context

· May lack sufficient evidence

· Lacks examples

· Lacks connection to the intended audience

· Does not use examples when required

· Generalizes

· Generally addresses terms of the assignment


	( Significant problems with presentation  structure

(  Displays some misunderstanding of the topic

( Significant problems with word use.  

( Too simplistic and/or incomplete, lacks fully developed ideas 

( Fails to address the intended audience or the terms of the assignment

· Incorrect words or words out of context

(  Lacks sufficient evidence

( Does not address all terms of the assignment:  content, format, and time line



	Organization
	( States purpose clearly in introduction to topic

( Has logical argument/topic progression 

( Uses effective presentation tools

( Maintains focus and attention of audience

( Includes conclusion that gives closure, not merely restates
	( Purpose clear

( Flows smoothly

( Effective closure 

( Argument/topic logical

( Uses presentation tools 

( Includes conclusion that gives closure, not merely restates

( Maintains focus and attention of audience most of the presentation


	· Purpose may not be evident

· Tends to generalize or to be redundant

· Lacks logical progression 

· Uses presentation tools seldom

( Lacks the focus and attention of audience most of the presentation

· Argument/topic logic lacking


	( Hindered by problems with organization or logic.  

( Fails to use presentation tools 

( Fails to use logical progression 

( Generalizes and is consistently redundant

( Fails to maintain focus and attention of audience

( Fails to create argument 


	
	Excellent
	Above Average
	Average
	Poor

	Style
	( consistently uses APA style correctly, especially references/citations

(Uses level of communication appropriate for audience

(Avoids excessive use of passive speech

(Avoids wordiness, yet uses appropriate vocabulary without slang or jargon.

( Presentation materials easily understood and adds to presentation clarity
	( Mostly uses APA style correctly, especially references/citations

( Addresses the level of communication appropriate for audience

( Occasionally uses passive construction

( Limits wordiness, but has good vocabulary 

( Occasional use of slang or jargon.

( Presentation materials easily understood 
	( APA style used incorrectly 

(Uses cliché, jargon and/or slang

( Level of communication may not be appropriate for audience 

( Uses passive construction frequently

( Sentences are wordy and lacks sophisticated vocabulary

( Presentation materials may detract from presentation clarity
	( APA style used incorrectly

( Uses cliché, jargon and/or slang

( Level or communication inappropriate for audience 

(Uses passive construction consistently

( Sentences are wordy and lack sophisticated and appropriate vocabulary

( Fails to provide presentation materials 




KIN 251 Course Summary

Student Learning Objective:  Students will be able to demonstrate the ability to synthesize information and communicate it clearly and concisely in an oral manner in the discipline of Kinesiology.

Number of Students  





Overall Competency: Where competency is defined as a “B” in the course

Total number of students who were deemed competent  

   










Number    Percent

	
	Excellent
	Above Average
	Average
	Poor

	
	#
	%
	#
	%
	#
	%
	#
	%

	Content
	
	
	
	
	
	
	
	

	Organization
	
	
	
	
	
	
	
	

	Grammar
	
	
	
	
	
	
	
	

	Style
	
	
	
	
	
	
	
	

	TOTAL
	
	
	
	
	
	
	
	


KIN 251 EVALUATION TOOL

Student Learning Objective:  Students will be able to demonstrate the ability to synthesize information and communicate it clearly and concisely in an oral manner in the discipline of Kinesiology.

	
	Excellent
	Above Average
	Average
	Poor

	Content
	
	
	
	

	Clarity
	
	
	
	

	Clear thinking
	
	
	
	

	Development
	
	
	
	

	Uses evidence
	
	
	
	

	Lacks generalization
	
	
	
	

	Adherence to Assignment
	
	
	
	

	Examines perspectives
	
	
	
	

	Uses primary sources
	
	
	
	

	Non-repetitious
	
	
	
	

	Organization
	
	
	
	

	Subject identification
	
	
	
	

	Purpose
	
	
	
	

	Appropriate for audience
	
	
	
	

	Maintain focus/flow
	
	
	
	

	Logical progression
	
	
	
	

	Conclusion
	
	
	
	

	Style
	
	
	
	

	APA style
	
	
	
	

	Level appropriate for audience
	
	
	
	

	No Jargon/slang 
	
	
	
	

	Active/Passive Structure
	
	
	
	

	Wordiness/vocabulary
	
	
	
	

	Presentation Tools
	
	
	
	


3.
For data collected Fall 05, how and when were the data summarized, analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).

During the Fall 2005 semester the Graduate Program in the Department of Kinesiology evaluated SLO #1 in KIN 250 - Research Methods.  SLO #1 was as follows:
Students will be able to demonstrate the ability to synthesize information and communicate it clearly and concisely in a written manner utilizing appropriate APA style in the discipline of kinesiology. 
The Graduate Committee met on February 15th and discussed the results of the evaluation of SLO #1.  The following was recorded in the minutes on the February 15th meeting.
4.
What findings emerged from departmental analysis of the information/data collected in Fall 05? 

Attached is the KIN 250 Course Summary table summarizing the results of the evaluation of SLO #1, which was provided to the Graduate Committee by the instructor(s) of KIN 250 - Research Methods.

Evaluation of SLO # 1 in KIN 250 - Research Methods


Fall, 2005


KIN 250 Course Summary

Student Learning Objective:  Students will be able to demonstrate the ability to synthesize information and communicate it clearly and concisely in a written manner utilizing appropriate APA style in the discipline of Kinesiology.

Number of Students  


19


Overall Competency: Where competency is defined as a “B” in the paper

Total number of students who were deemed competent  
17
   
89%










Number        Percent
	
	Excellent
	Above Average
	Average
	Poor

	
	#
	%
	#
	%
	#
	%
	#
	%

	Content
	6


	32%
	8
	42%
	3
	16%
	2
	10%

	Organization
	6

    
	32%
	10
	53%
	2
	10%
	1
	5%

	Grammar
	4


	21%
	9
	48%
	5
	26%
	1
	5%

	Style
	4
	21%
	6
	32%
	7
	37%
	2
	10%


5.
What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) Did the degree program revisit/or revise their Student Learning Outcomes based on the findings?

Discussion and review of the information from graduate SLO #1 took place.  Overall 89% of the students in KIN 250 were deemed to be competent by attaining a “B” or above on the major writing assignment.  It appears therefore that the SLO, the rubric, and the student achievement are all satisfactory and no changes need to be made.
6. 
Describe plans to collect data on additional learning outcomes next semester.

Additional SLOs have been targeted for data collection in Fall 2006 and methods of data collection will be determined during August and September faculty meetings. 

7. 
Did your analysis result in revisiting/revising the Student Learning Outcomes?  If the answer is yes, please explain and submit an updated version of the Student Learning Outcomes.


No changes in SLO were deemed necessary at this time. 

College of Applied Sciences and Arts

School of Library and Information Science:  pa-LIS.htm

Chair: Ken Haycock
924-2491
Facilitators:

Barbara Conry, PhD, Interim Associate Dean, CASA 924-2957

Winifred Schultz-Krohn, PhD, Associate Professor, Occupational Therapy 924-3077

Summary: Library and Information Science, School (MLIS)

MLIS collected data on three SLOs during the Fall 2005 semester. Direct measures were used to assess the effectiveness of students achieving the SLOs. All SLOs were measured by student performance on various assignments in one course, LIBR 200. This course has several sections and consistency of student expectations across courses was addressed. 

An analysis of data collection was performed to determine pass rate for the class assignments that served as the direct measure of student performance. Faculty discussed results during a two day retreat in Feb 2006.

Faculty decided that a template for the course syllabus would be helpful to insure that the SLOs are clearly stated. A coordinator was identified to address consistency of course syllabi across sections.

During the Spring 2006 semester, every section of the LIBR 200 course will again collect data on student performance to address the effectiveness of the specified assignments. The targeted SLOs remain the same as those targeted for Fall 2005. Consistency across sections will be discussed at a faculty retreat in May 2006.

Degree program:  M.S.




Date completed: May 24, 2006
School of Library and Information Science   

Completed by: Ziming Liu
1. For Fall 05, identify which learning outcome(s) was (were) the focus of assessment.  Please attach a copy of the department/program goals and Student Learning Objectives.

SLIS focused its assessment on the learning outcomes established for LIBR 200, Information and Society.  This is the beginning course in the MLIS program and required of all incoming students.  The learning outcomes and assessment are as follows:

1.  Outcome:  Students will know the foundations and structure of the information professions.

Assessment:  All students will participate in a group project that surveys the information professions and report findings to the class.

2. Outcome:  Students will be able to locate, evaluate, and utilize scholarly and professional literature.

Assessment:  All students will be required to write critical notes or annotations for publications pertinent to library and information science.

3.  Outcome:   Students will demonstrate in-depth understanding of a major issue in library and information science.

Assessment:  Students are required to research and write a major paper (worth 30% of their total grade) on a topic relating to information and society.

A copy of the “Statement of Core Competencies” approved at the February, 2006 Faculty Retreat is attached.  This document is also available at http://slisweb.sjsu.edu/slis/competencies.htm
2. For each learning outcome, identified in item1, what direct (performance measures) and indirect (e.g. surveys) information/data were collected, how much, and by whom.

All faculty teaching LIBR 200 in the fall were given a copy of the new performance measures and instructed to incorporate the required learning outcomes and assessment indicators into their course.  A survey was done to evaluate LIBR 200 Greensheets for fall semester to determine conformity to the new guidelines.  At the end of the semester, LIBR 200 grades were examined to evaluate overall student performance in meeting the objectives.

3. For data collected Fall 05, how and when were the data summarized, analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).

The chair of the Curriculum Committee analyzed the greensheets and grades for all LIBR 200 sections and reported findings to the faculty at its February 2006 retreat.  A more extensive report will be posted on SLISNews, the SLIS blog, as a way of disseminating the findings among full-time and part-time faculty and encouraging further discussion of the process and measures.

4. What findings emerged from departmental analysis of the information/data collected in Fall 05?

All LIBR 200 course sections were in compliance with the new student learning outcomes. However, because SLIS uses Blackboard software as the primary means to disseminate course information, some of the essential information regarding student learning objectives was omitted from the greensheets.  Two faculty were asked to make more explicit statements on the class greensheets.  

Analysis of Grades:

Libr 200-01. 29 students completed the class. All but five had a B or higher. Three withdrew and two were awarded an incomplete.

Libr 200-02. 33 students completed the class. All but two had a B or higher. One had a C and one withdrew.

Libr 200-03. 34 students completed the class. All had a B or higher.

Libr 200-04. 35 students completed the class. All but one had a B or higher. One withdrew.

Libr 200-05. 30 students completed the class. All but two had a B or higher. Two failed.

Libr 200-06. 12 students completed the class. All but two had a B or higher. One failed and one withdrew.

Libr 200-10. 34 students completed the class. All but nine had a B or higher. Two withdrew; two were awarded incompletes; one failed; two had B- grades; one had a C grade; one had a C- grade.

Libr 200-11. 31 students completed the class. All but three had a B or higher. Two failed. One had a B-.

Libr 200-12. 34 students completed the class. All but four had a B or higher. One failed; one had a C; one had a C-; one had a B-.

Libr 200-13. 23 students completed the class. All but six had a B or higher. One withdrew; 4 were awarded grades of C; one failed.

Libr 200-15. 28 students completed the class. All but two had a B or higher. Two earned grades of B-.

5. What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.)

a. The co-chairs of the Program and Curriculum Development Committee developed a revised course proposal form to include student learning outcomes. This was approved by the faculty.

b. The co-chairs of the Program and Curriculum Development Committee developed a revised greensheet template  to include student learning outcomes. This was approved by the faculty.

c. A course coordinator was named for LIBR 200 as well as for other required courses. Common student learning outcomes are being developed for each course.

d. LIBR 200 instructors will develop a template for the LIBR 200 greensheet that provides the official language for the course’s learning outcomes to ensure all LIBR 200 sections are compliant. 

LIBR 200 faculty will attend a retreat to review student learning objectives and assess how effective the measures were in demonstrating success.

6. Describe plans to collect data on additional learning outcomes for the Spring Semester of 2006.

LIBR 200 faculty were asked to evaluate and submit a written report on the effectiveness of the assignments in achieving the desired outcomes.  These reports will be addressed at the faculty retreat in May. 

A new coordinator for LIBR 200 was assigned in Spring 2006 in order to coordinate this effort and to ensure that common elements are being covered in all sections of LIBR 200.

7. Did your analysis result in revisiting/revising the Student Learning Outcomes?  If the answer was yes, please explain and submit an updated version of the Student Learning Outcomes.

No. Not for this course.

However, the School examined its overall student learning outcomes and moved to a statement of core competencies for all graduates of the master’s degree program in Library and Information Science. The statement of core competencies is attached.

The School’s culminating experience, LIBR 289, is being changed from two research papers to an electronic portfolio requiring demonstrated competence in each of the specified areas.

The School’s curriculum will be more tightly aligned with the core competencies and stringent measurement in place through an enhanced student advising program and a portfolio of evidence.
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	School of Library and Information Science

Statement of Core Competencies

As at June 6, 2006


Each graduate of the Master of Library and Information Science program is able to…

· articulate the ethics, values and foundational principles of library and information professionals and their role in the promotion of intellectual freedom; 

· compare the environments and organizational settings in which library and information professionals practice; 

· recognize the social, cultural and economic dimensions of information use;

· apply the fundamental principles of planning, management and marketing/advocacy; 

· design, query and evaluate information retrieval systems; 

· use the basic concepts and principles related to the creation, evaluation, selection, acquisition, preservation and organization of specific items or collections of information; 

· understand the system of standards and methods used to control and create information structures and apply basic principles involved in the organization and representation of knowledge; 

· demonstrate proficiency in the use of current information and communication technologies, and other related technologies, as they affect the resources and uses of libraries and other types of information providing entities; 

· use service concepts, principles and techniques that facilitate information access, relevance, and accuracy for individuals or groups of users; 

· describe the fundamental concepts of information-seeking behaviors; 

· design training programs based on appropriate learning principles and theories; 

· understand the nature of research, research methods and research findings; retrieve, evaluate and synthesize scholarly and professional literature for informed decision-making by specific client groups;

· demonstrate oral and written communication skills necessary for group work, collaborations and professional level presentations;

· evaluate programs and services on specified criteria; and

· contribute to the cultural, economic, educational and social well-being of our communities.

These competencies are supplemented by statements specific to the School’s program tracks and areas of specialization.

The School provides structured opportunities and activities for the development of desirable personal attributes and qualities but recognizes a shared responsibility with the students themselves, associations, employers and other client groups. As articulated by professional associations, the School strives to develop commitment to service, flexibility, leadership, vision, communication, self-motivation, collaboration, mutual respect and trust, independence, respect for diversity, courage, tenacity, critical and creative thinking, professional involvement, networking and personal career planning.

College of Applied Sciences and Arts

School of Nursing:  pa-Nursing.htm

Chair: Jayne Cohen
924-1325
Facilitators:

Barbara Conry, PhD, Interim Associate Dean, CASA 924-2957

Winifred Schultz-Krohn, PhD, Associate Professor, Occupational Therapy 924-3077

Summary: Nursing, School (BS, MS)

Faculty identified SLOs for both the undergraduate and graduate programs during the Fall 2005 semester. Lead faculty were identified for each degree to facilitate data collection and analysis. The undergraduate program collects data through a clinical practicum course with a specific instrument. This constitutes a direct measure of the SLO. The contact person is Dr. Diane Stuenkel. All SLOs have been mapped to direct measures and a calendar for data collection has been developed.

The graduate program collects data through the Master’s Project course and uses direct measures of submission of a research manuscript and completion of oral examinations. All SLOs have been mapped and a calendar of data collection has been developed. These SLO’s are achieved in individual studies courses and are overseen by Dr. Phyllis Connolly.

Data collected in the Fall 2005 semester will be discussed during the Spring 2006 semester. 

School of Nursing

Undergraduate Degree Program

Graduate Degree Program

Report submitted by: Dr. Diane Stuenkel



 Dr. Rosemary Mann




 Dr. Phyllis Connolly

Undergraduate Program in Nursing
1.
For this semester (Spring 2006) identify which learning outcome(s) was (were) the focus of assessment.


The following student learning outcomes were measured for  Spring 06: #1 Incorporating Systems Theory concepts, ANA S;ocial-Policy Statement, and ANA Standards of Care, the baccalaureate nursing graduates will demonstrate critical thinking competencies, including the use of the nursing process, the research process, ethical decision-making, and an attitude of inquiry; and # 2 Incorporating systems theory concepts, ANA Social Policy Statement, and the ANA Standards of Care, the baccalaureate nursing graduates will provide therapeutic nursing  interventions for  clients in a safe, culturally competent practice.
2.
For each learning outcome, identified in item 1, what direct (performance measures) and indirect (e.g. surveys, exit interviews) information/data were collected, how much, and by whom this Spring 06.


The SLOs were measured in Nursing 148 by having a “CR” credit) grade and by receiving a “satisfactory” notation on the clinical evaluation tool.  


Because all students met both of the measured Student Learning Outcomes for the Spring 2006 semester, no changes to the curriculum will be implemented at this time.   The School of Nursing will continue to monitor student achievement and Student Learning Outcomes as noted on the WASC Outcome Measurement Plan.
3.
For data collected Fall 05, how and when were the data summarized, analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).


The student learning outcome accessed was Terminal Outcome # 1 – Incorporating systems theory concepts, ANA Social Policy Statement, and the ANA Standards of Care, the baccalaureate nursing graduate will demonstrate critical thinking competencies, including the use of nursing process, the research process, ethical decision-making, and an attitude of inquiry.
4.
What findings emerged from departmental analysis of the information/data collected in Fall 05? 


All students met the Student Leaning Outcome for the Fall of 2005.

All Semester 8 students (N = 87) met Student Leaning Outcome #1 for Fall 2005.
5.
What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) Did the degree program revisit/or revise their Student Learning Outcomes based on the findings?


Because all students met the measured Student Learning Outcome for the Fall 2005 
semester, no changes to the curriculum will be implemented at this time.  The School 
of Nursing will continue to monitor student achievement and Student Learning 
Outcomes as noted on the WASC Outcome Measurement Plan.
6. 
Describe plans to collect data on additional learning outcomes next semester.


Terminal Outcomes #1, #2, and #3 will be measured during the Fall 2006 semester as stated on the WASC Outcome Measurement Plan.

7. 
Did your analysis result in revisiting/revising the Student Learning Outcomes?  If the answer is yes, please explain and submit an updated version of the Student Learning Outcomes.


No.  The School of Nursing has not revised the program SLOs.

Graduate Program in Nursing
Master of Science in Nursing
1.  For this semester (Spring 2006) identify which learning outcome(s) was (were) the focus 

of assessment.

The following student learning outcome (SLO) was evaluate: Students will 


demonstrate the ability to apply critical thinking and ethical decision-making including the use of nursing and research processes.
2.   For each learning outcome, identified in item 1, what direct (performance measures) 

and indirect (e.g. surveys, exit interviews) information/data were collected, how much, and 
by whom this Spring 06.

Students learning outcomes were assessed in two courses: (1) NURS 295 which involves lectures 

and seminar discussions, as well as internet activities; and (2) NURS 297 Master’s Project which 
requires a research paper/project.  The learning environment involves the following settings:

classroom, library, computer labs, and field experience.  Students develop project proposals.

Implement projects, and submit reports of the project in the form of a manuscript to a scholarly 

and peer reviewed journal

Twenty-six students completed NURS 295 Nursing Research and their NURS 297 Research 

Projects meeting the outcome cited above.  Students successfully completed their Oral 

Examination on May 17, 2006 and have submitted their manuscripts.
3.
For data collected Fall 05, how and when were the data summarized, analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).

This SLO was measured in Fall 2005.  Eight students completed their projects, submitted 
manuscripts, and passed the Oral examination on December 9. 2005.  Results will be discussed at 
the Graduate Curriculum Committee meeting during the Fall 2006 semester.

4.
What findings emerged from departmental analysis of the information/data collected in Fall 05? 

Eight students completed NURS 295 Nursing Research and their NURS 207 Research Projects 
and met the outcome of applying critical thinking and ethical decision-thinking including the use 
of the nursing and research processes. These students successfully completed their Oral 

Examinations on December 9, 2005. This student learning outcome was also assesseded in the 

Spring 2006 semester.
5.
What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) Did the degree program revisit/or revise their Student Learning Outcomes based on the findings?

Because all students met the measured Student Learning Outcome for the Fall 2005 semester, no changes to the curriculum will be implemented.  The School of Nursing will continue to monitor student achievement and Student Learning Outcomes as noted on the WASC Outcome Measurement Plan.
Student learning outcome results for the Fall 2005 and the Spring 2006 will be reviewed at the first Graduate Curriculum meeting of Fall 2006.  One curricular change has been implemented for the Fall 2006 semester based on feedback from students and faculty.  Both students and faculty noted a deficiency in the quality of writing and attention to detail in project proposals. Next semester a seminar session (Nursing 297.03) will be reinstituted to assist students in preparing their IRB proposals, and completing their projects.  The seminar teaching strategies will include giving students the time and opportunity to discuss the feasibility of their projects and solicit input from faculty and peers.
6. 
Describe plans to collect data on additional learning outcomes next semester.

The same terminal outcome will be measured in Fall 2006 as this SLO is the culminating 

outcome of the program:  "applying critical thinking and ethical decision-thinking including the 
use of the nursing and research processes".
The School of Nursing will continue to monitor student achievement and Student Learning Outcomes as noted on the WASC Outcome Measurement Plan.

7. 
Did your analysis result in revisiting/revising the Student Learning Outcomes?  If 

the answer is yes, please explain and submit an updated version of the Student Learning Outcomes.

No.  The School of Nursing has not made any changes to the SLOs.

Appendix A

WASC Outcome Measurement Plan for the Baccalaureate (Undergraduate) Nursing Program

The School of Nursing is already collecting outcome measurements on all of our terminal program objectives for the baccalaureate nursing program.  The course involved is Nurs 148 Nursing Practicum V.  This course is the capstone clinical course and requires integration of all prior knowledge/coursework to successfully pass the course.  The terminal measurement tool in this course is the clinical performance evaluation tool that is organized into sections according to our terminal outcomes.  For Fall 2005 we have collected data on Terminal Outcome #1.  For Spring 2006 we will collect data on Terminal Outcomes #1 and #2.  

The outcome measured for Fall 2005 was: 1.  Incorporating systems theory concepts, ANA Social Policy Statement, and ANA Standards of Care, the baccalaureate nursing graduate will demonstrate critical thinking competencies, including the use of the nursing process, the research process, ethical decision-making, and an attitude of inquiry.

The outcome for Spring 2006 is:  2. Incorporating systems theory concepts, ANA Social Policy Statement, and the ANA Standards of Care, the baccalaureate nursing graduate will provide therapeutic nursing interventions for clients in a safe, culturally competent practice.

Baccalaureate Undergraduate Nursing Program Student Learning Outcome Measurement Plan:

Course: NURS 148 Nursing Practicum V

Contact person: Dr Jayne Cohen, Dr. Diane Stuenkel, Dr. Sue Malloy

Tool: Clinical performance evaluation tool based on the 10 nursing program outcomes.

Plan:    Fall 2005 

Outcome 1

            Spring 2006    

Outcome 1 and 2

            Fall 2006           

Outcomes 1.2.3

            Spring 2007       

Outcomes 1,2,3,4

            Fall 2007           

Outcomes 1,2,3,4,5

            Spring 2008       

Outcomes 1,2,3,4,5,6

            Fall 2008           

Outcomes 1,2,3,4,5,6,7

            Spring 2009       

Outcomes 1,2,3,4,5,6,7,8

            Fall 2009           

Outcomes 1,2,3,4,5,6,7,8,9

            Spring 2010       

Outcomes 1,2,3,4,5,6,7,8,9,10

(Plan originally submitted to Dr. Furst 11/29/2005)

WASC Measurement Plan

Appendix B
BACCALAUREATE NURSING PROGRAM OUTCOMES

SAN JOSE STATE UNIVERSITY

SCHOOL OF NURSING
Incorporating systems theory concept, ANA Social Policy Statement, and ANA Standards of Care, the baccalaureate nursing graduate will:

1. demonstrate critical thinking competencies, including the use of the nursing process, the research process, ethical decision‑making, and an attitude of inquiry;  (Fall 2005)

2. provide therapeutic nursing interventions for the client in a safe, culturally competent practice;  (Spring 2006)

3. utilize interpersonal relationship skills to develop interactive and dynamic relationship with clients, families/caregivers, and multidisciplinary health care team members; (Fall 2006)

4. demonstrate community‑focused competencies for well and at‑risk clients through (a) health promotion and disease prevention activities and (b) client‑driven requirements for access, quality, and cost; (Spring 2007)

5. promote interdisciplinary care through participation in community partnerships, collaborative relationships, and use of appropriate resources;  (Fall 2007)

6. implement holistic client‑driven primary care, which emphasizes empowerment, health education, and health promotion; (Spring 2008)

7. demonstrate flexible therapeutic nursing practice in a rapidly‑changing, multicultural health care environment; (Fall 2008)

8. demonstrate care management and leadership competencies, including case management, resource management, advocacy, and outcome evaluation; (Spring 2009)

9. employ nursing informatics at the basic practice level to improve health care delivery and outcome evaluation; (Fall 2009)

10. demonstrate professional role competency incorporating professional responsibilities and standards, accountability, ethical guidelines, legal mandates, and activity within the profession. (Spring 2010)

Approved CCC 11/25/96

Approved with corrections Full Faculty 12/9/96

Approved with revision of Objective #6 10/6/97

Appendix C
Chart: Displaying Outcomes and Curriculum Design
Incorporating systems theory concepts, ANA Social Policy Statement (1995), relevant ANA Standards of Care,    AACN Essentials for Master’s Education for Advanced Practice Nursing (1996), National Organization of Nurse Practitioner Faculties (NONPF); and the California Board of Nursing, the master’s nursing graduate will apply critical thinking and ethical decision-making including the use of the nursing and research processes.
	Outcome
	Curriculum
	Teaching/Learning Practices


	Teaching Environment
	Outcome Measure

	Apply critical thinking and ethical decision-making including the use of the nursing and research processes


	NURS 295 Research Design;

NURS 297 Master’s Project
	Lecture, seminar discussions; internet activities, research project
	Classroom; library; computer labs; field experience
	Learning from graduate courses and clinical practica is integrated in this seminar.  Taken over two semesters, the student develops a project proposal, implements the project, and reports the project in a scholarly, publishable paper.



	
	
	
	
	


Measurement Plan: 
This culminating SLO will be measured every semester. Data collection will include: students completing manuscripts and successful completion of Oral examination.

The following students completed NURS 295 Nursing Research and their NURS 297 Research Projects meeting the Outcome cited above. Eight students successfully completed their Orals Examination on December 9, 2005 and have submitted their manuscripts:

Costaglio, Catherine (Advisors:  I. Gonzales & S Murphy) “Quality of Life and Medical Compliance in the adolescent Kidney Transplant Populations” 

Drangler, Lisa (Advisors:   D. Canham & G. Young) “Evaluation of an Oral Health Training Program for School Nurses”

Gomer, Elaine (Advisors:  G. Young & D. Canham) “Evaluation of the Effectiveness of a Diabetes Management Training Program for Unlicensed Assistive Personnel in Schools”

Haines-Kolostian, Kelly (Advisors:  D. Canham & G. Young) “Evaluation of an Oral Health Training Program for School Nurses”

Le, Danicka  (Advisors:  D. Stuenkel & J. Cohen) “Comparing perceptions of work environment between differing educational levels".
Lombard, Edith (Advisors:  P. Connolly & C. O’Leary-Kelley)   “Job Satisfaction Among Staff Nurses in Mental Health units”

Martin, Silvia  (Advisors: D. Stuenkel & J. Cohen) “Staff Nurse Perceptions of The Work Environment: A comparison Among Ethnic groups”

Ulanimo, Virginia (Advisors:  C. O’Leary-Kelley & P. Connolly)  “Nurses’ Perceptions of Medication Errors and Barriers to Reporting” 

Young, Merriam (Advisors:  D. Stuenkel & K. Bawel-Brinkley) “Effects of a 6 week New Graduate Nurse Hospital Orientation Program on the Role Conception of New Graduate Nurses”


Analysis/Plan:  
Because all students met the measured Student Learning Outcome for the Fall 2005 semester, no changes to the curriculum will be implemented at this time.  The School of Nursing will continue to monitor student achievement and Student Learning Outcomes as noted on the WASC Outcome Measurement Plan.

College of Applied Sciences and Arts

Nutrition and Food Science: pa-NuFS.htm

Chair: Lucy Mc Proud

924-3103
Facilitators:

Barbara Conry, PhD, Interim Associate Dean, CASA 924-2957

Winifred Schultz-Krohn, PhD, Associate Professor, Occupational Therapy 924-3077

Summary: Nutrition and Food Science (BS, MS)

Faculty identified SLOs for both the undergraduate and graduate programs during the Fall 2005 semester. Direct measures of student performance were established for all SLOs for both degrees. A calendar for data collection was developed and mapped.

Data collected during the Fall 2005 was analyzed and discussed during faculty meetings held in the Spring 2006 semester. From review of data, recommendations were made to foster student performance in both programs. Changes in the undergraduate program included having students complete a standardized examination earlier in the semester and the oral presentation later in the semester. This change in scheduling was recommended following data analysis.

Changes in the graduate program also resulted from data analysis and graduate students will now complete the online National Cancer Institute’s Human Subject tutorial as an assignment in the graduate research class. This will add graduate students in completing the research requirements of the program. 

The faculty selected specific SLOs for data collection in the Spring 2006 semester.

From:
Lucy McProud, Chair

Kathryn Sucher, Curriculum Committee
Subject: Status Report on Data Analysis for Student Learning Outcomes for both the BS and MS degree programs
1.
For this semester, identify which learning outcome(s) was (were) the focus of assessment.


Undergraduate SLOs:

Apply principles of food production, delivery and service, procurement, finance, and human resource management



Demonstrate knowledge of the scientific basis of nutrition



Graduate SLOs

Successfully complete the graduate competency examination

Complete data collection on proposed research

Analyze data collected using appropriate methodology

Synthesize data in a journal formatted project/thesis

Successfully defend project/thesis

Present research findings in a professional format

2.
For each learning outcome, identified in item 1, what direct (performance measures) and indirect (e.g. surveys, exit interviews) information/data were collected, how much, and by whom this Spring 06.

3.
For data collected Fall 05, how and when were the data summarized, analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).

4.
What findings emerged from departmental analysis of the information/data collected in Fall 05? 

5.
What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) Did the degree program revisit/or revise their Student Learning Outcomes based on the findings?

1. Undergraduate

The Environmental Food and Health Specialist Emphasis was identified for Fall 2005 for the learning outcome: Demonstrate knowledge of proper food and sanitation procedures. SLOs are attached.

Graduate

The research proposal was identified for learning outcome:  Generate a research proposal including comprehensive literature review

2. Undergraduate

The performance measure was 50% passage of Serve Safe certification exam for NuFS 20 Sanitation course and satisfactory evaluations on the preceptor evaluation for the NuFS 192 Field Experience course.

Graduate

The performance measure was a 80% or better score on this graded assignment in HPROF 295.  Grading criteria for the assignment is attached.

3.    Undergraduate

Data from results of the Serve Safe Certification Exam Administered by the Educational Foundation of the National Restaurant Association was summarized on January 10, 2006. 

Graduate

Projects were graded and data was reported  by NuFS Professor who team taught the course in Fall 2005.  

 Undergraduate 

Findings: Out of 22 students taking the exam 19 passed and  3 failed for an 86% passage rate and all preceptor evaluations were satisfactory.

Graduate 

· Findings: Of the 28 NuFS students who completed the class, the mean research project score was 92%.  Only one student scored less than 80%

 Undergraduate 

· The faculty was pleased with the 86% passage of the exam  and 100% satisfactory rate of preceptor evaluations. However, it was decided to administer the exam earlier so that results can be obtained earlier than January, from the Educational Foundation administering the test.  Students can give their oral presentation at the end of the semester instead of earlier in the semester.

Graduate

· The faculty was pleased with the scores on the research project assignment.  HPROF 295 instructor now require that all student complete the online National Cancer Institute’s Human Subjects tutorial.

Undergraduate

· Dietetic/Food Science Concentration:  Alumni (past three years), internship preceptors and employers are being surveyed to determine if both accredited programs achieved their measurable goals and competencies.

· For Spring semester 2006, data will be collected on the Food Management emphasis.

Graduate

· Data on publications and presentation at state and national conferences will be collected to determine if quality of research findings met professional standards.

6. 
Describe plans to collect data on additional learning outcomes next semester.

7. 
Did your analysis result in revisiting/revising the Student Learning Outcomes?  If the answer is yes, please explain and submit an updated version of the Student Learning Outcomes.

College of Applied Sciences and Arts

Occupational Therapy: pa-OT.htm

Chair: Marti Southam

924-3072
Facilitators:

Barbara Conry, PhD, Interim Associate Dean, CASA 924-2957

Winifred Schultz-Krohn, PhD, Associate Professor, Occupational Therapy 924-3077

Summary: Occupational Therapy (BS, MS):

Student learning outcomes (SLOs) were established during the Fall 2005 semester for both degree programs and faculty approved all SLOs in December 2005. A method of data collection was identified for all SLOs for the next three semesters. Data will also be collected through an employer survey either in the Fall of 2006 or Spring of 2007. Data collection will be completed in identified courses through a variety of methods such as papers/tests/clinical performance. The data collection method varied depending on the SLO but for all SLOs direct measures of student performance were identified.

Data collected during the Fall 2005 semester was discussed during the Jan. 24th 2006 faculty meeting. During the Fall semester, 100% of graduate students met the three targeted SLOs and 84% of undergraduate students met the three targeted SLOs. Faculty agreed using the clinic course to collect data on the specific SLOs identified for the Fall semester. This is the faculty run clinic course requires each student to submit written documentation of the evaluation results, theoretical foundation, and intervention plan for the assigned client. Each intervention session is documented using written notes and during the seminar portion of this class each student is required to present client status reports verbally.

Passing rate was deemed acceptable since students are expected to demonstrate clinical competence in the identified course. A plan was made to review the status of the SLOs periodically throughout the semester to identify any issues with data collection. Faculty also discussed the supporting courses to help students master these three SLOs. The faculty concluded that sufficient support is provided in the supporting courses and the overwhelming majority of students meet these SLOs. 
Degree program: BS in Occupational Therapy

Completed by: Winifred Schultz-Krohn 

Date: 5-26-06

1.
For this semester, identify which learning outcome(s) was (were) the focus of assessment.

SLO #10. Demonstrate basic research skills including the use of statistics, tests, and measurements

2.
For each learning outcome, identified in item 1, what direct (performance measures) and indirect (e.g. surveys, exit interviews) information/data were collected, how much, and by whom this Spring 06.


SLO #10: Data collection: Undergraduate student performance in OCTH 130, all undergraduate students must successfully meet the objective at a C or better to pass the class. This SLO is measured through direct measures of student performance on specific tests and written assignments. Of the 43 students enrolled in the course, all met the criteria for SLO #10 in the OCTH 130 course. Results of this data will be discussed in the August 2006 faculty meeting. 

3.
For data collected Fall 05, how and when were the data summarized, analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).


During the Fall 2005 semester, data was collected on three SLOs (SLO # 7,8, & 9) and results discussed during the January 24th faculty meeting. Student performance during the faculty run clinic was measured to determine student mastery of these specific SLOs. The majority of students (84%) had sufficient preparation to successfully meet the SLOs measured in the clinic course. The students who were unable to meet these SLOs were provided an opportunity to demonstrate mastery of these SLOs by repeating the clinic course during the next semester.

4.
What findings emerged from departmental analysis of the information/data collected in Fall 05? 


 The majority of students were sufficiently prepared to demonstrate mastery of these three objectives. The curriculum supports student acquisition of knowledge and clinical skills to master these objectives. Student mastery of these three objectives supports the required clinical internship. The new practicum course should also help students master these specific SLOs. 

5.
What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) Did the degree program revisit/or revise their Student Learning Outcomes based on the findings?


The faculty agreed that coursework prior to the OCTH 144 clinic course sufficiently prepares the majority of students to meet the SLOs measured in the clinic course. The practicum course OCTH 134 requires students to prepare and run group intervention sessions under the supervision of a practicing occupational therapist in field sites. This course has recently been revised and the impact of this increased student performance demand should further support student mastery of SLOs #7, 8, & 9.


These SLOs will be measured again in the Spring 2008 semester for the BS program

6. 
Describe plans to collect data on additional learning outcomes next semester.

SLO #3: Understand and be able to articulate the nature of occupation, adaptive skills, and roles of productive living

Data collection: Undergraduate student performance in OCTH 110. All students must achieve a C or better in the class to demonstrate mastery of content. 

SLO #4: Understand occupational therapy’s theoretical base and models of practice

Data collection: Undergraduate student performance in OCTH 110. All students must achieve a C or better in the class to demonstrate mastery of content. 

7. 
Did your analysis result in revisiting/revising the Student Learning Outcomes?  If the answer is yes, please explain and submit an updated version of the Student Learning Outcomes.


No changes in the SLO were deemed necessary at this time. 

Measurement tool for SLO #10

OCTH 130 Assignments:

I. Presentation of Assessment Instrument:

1. General Description: In pairs, students will select an assessment instrument, present the instrument to class, and prepare a detailed outline for all classmates describing the instrument. The following process should be used to complete this assignment:

a. Establish a working agreement with your partner regarding the meeting times, responsibilities, etc.

b. Select an instrument from the approved list

c. Review and present the following information for the instrument you selected:

i. Intended population including age range, diagnoses, and the sample used to develop this instrument

ii. The year of publication and any revisions

iii. Current cost of the instrument and where it can be obtained

iv. The structure of the instrument: standardized, non-standardized, norm referenced, criterion referenced

v. Development of the instrument

1. Was this instrument compared with other tools?

2. Developed as a modification of another tool?

d. Review and present the mechanics of the instrument including:

i. Length of time required to administer this instrument

ii. Special training required to administer the instrument

iii. Equipment needed

iv. Provide a demonstration, with your partner, of the administration of this instrument, due to time constraints within this class it may be necessary to administer only a portion of the assessment tool. Each group must consult with the instructor to determine if the entire instrument or only a portion of the instrument is to be demonstrated in class.

v. Identify the data that may be obtained from this instrument with specific reference to the Occupational Therapy Practice Framework (OTPF)

2. Provide an outline of the specific instrument details to all classmates

3. Review a published article using this instrument and provide a brief analysis and discussion of the article in your presentation. The reference for this article must be included in your outline.

4. Complete the peer review form and submit at the time of your presentation

5. This presentation constitutes 20% of your grade


a. Grading of presentation:




Complete description of test information

3%




Provided clear content of test mechanics

3%




Demonstration of test administration

3%




Overall quality of presentation 


4%




Quality of outline



2%




Review of article



3%




Peer evaluation




2%




Total





20% of your total grade

II. Case Study Paper & Presentation


1. General description: Each student will select one case study and identify two assessments that would be appropriate for the client. Generate a paper describing why the assessment tools were selected and indicate how the assessment data would be used in developing an intervention plan. This paper will then be presented in class.

2. Specific requirements:

a. Identify what needs you anticipate for the client according to the case study using the Occupational Therapy Practice Framework (OTPF)

b. Provide evidence for your anticipated client needs – use articles, reference material to justify that the client described in the case would have the needs you identified in the paper

c. Identify the assessments you selected 

d. Provide a rationale for the selected assessment including how the data generated from the assessment will be used to plan an intervention for the client, again this requires use of evidence from current literature

e. Write a 5 page, double spaced, paper including the above specific requirements and include references using APA format

f. Present information during class at the assigned time

3. This paper & presentation constitutes 15% of your grade

a. Grading of paper & presentation

i. OTPF to identify client needs



4%

1. Clear use of OTPF to identify client needs in the case 

2. Use of evidence to support your argument – must use APA citations!!


ii. Clear rationale for the selection of the two assessments
3% 

iii. Clear explanation of how data generated from assessments would be used to develop an intervention plan




3% 

iv. Class presentation





2% 

v. Clarity of writing, use of APA, grammar


3% 

vi. Total






15% of your total grade

We would plan to collect data from all learning outcomes in the time period. We have two learning outcomes identified for analysis in Spring 2006 (numbers 1 and 3). We will track two more in Fall 2006 (numbers 4 and 6) and then the final three in Spring 2007 (numbers 2,5 and 7).
7.  Did your analysis result in revisiting/revising the Student Learning Outcomes?  


If the answer is yes, please explain and submit an updated version of the Student 
Learning.

Upon reflection it was believed that learning outcome #3 was too narrow focusing solely upon a survey at the exclusion of other methods of obtaining valid data. It was, therefore, revised from “demonstrate competence in survey design, analysis and presentation of data” to “demonstrate competence in market research including analysis and presentation of data”. 

It was believed that learning outcome number 1 was appropriate as stated, but analysis of both learning outcomes would be discussed fully at the regular faculty meeting scheduled for August 2006.
Note
All SLOs have been scheduled for data collection over the next two years thereby completing data collection on all eight SLOs by the Spring 2007. 

.

1.
For this semester, identify which learning outcome(s) was (were) the focus of assessment.


SLO #5. Articulate the importance of history and the philosophical base of the profession

SLO #6. Demonstrate knowledge and appreciation of the roles of sociocultural, socioeconomic, diversity factors, and lifestyle choices in contemporary society

2.
For each learning outcome, identified in item 1, what direct (performance measures) and indirect (e.g. surveys, exit interviews) information/data were collected, how much, and by whom this Spring 06.

SLO #5: Data collection: Student performance in OCTH 204, all students must achieve a C or better in the class to demonstrate mastery of content. This SLO is measured through direct measures of student performance on specific written assignments. For the Spring 2006 semester all 15 enrolled graduate students had successfully met this SLO as measured by the student performance on specific written assignments.
SLO #6: Data collection: Student performance in OCTH 235, all students must achieve a C or better in the class to demonstrate mastery of content. This SLO is measured through direct measures of student performance on specific written assignments. For the Spring 2006 semester all 21 enrolled graduate students successfully met this SLO as measured by the student performance on specific written assignments.

3.
For data collected Fall 05, how and when were the data summarized, analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).


During the Fall 2005 semester, data was collected on three SLOs (SLO # 7,8, & 9) and results discussed during the January 24th faculty meeting. Student performance during the faculty run clinic was measured to determine student mastery of these specific SLOs. All of the graduate students (100%) had sufficient preparation to successfully meet the SLOs measured in the clinic course. The students who were unable to meet these SLOs were provided an opportunity to demonstrate mastery of these SLOs by repeating the clinic course during the next semester.

4.
What findings emerged from departmental analysis of the information/data collected in Fall 05? 


All of the graduate students were sufficiently prepared to demonstrate mastery of these three objectives. The curriculum supports student acquisition of knowledge and clinical skills to master these objectives. Student mastery of these three objectives supports the required clinical internship. The new practicum course should also help students master these specific SLOs. 

5.
What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) Did the degree program revisit/or revise their Student Learning Outcomes based on the findings?


The faculty agreed that coursework prior to the OCTH 244 clinic course sufficiently prepares the majority of students to meet the SLOs measured in the clinic course. The practicum course OCTH 134 requires students to prepare and run group intervention sessions under the supervision of a practicing occupational therapist in field sites. This course has recently been revised and the impact of this increased student performance demand should further support student mastery of SLOs #7, 8, & 9.


These SLOs will be measured again in the Fall 2007 semester for the MS program

6. 
Describe plans to collect data on additional learning outcomes next semester.

SLO #3: Understand and be able to articulate the nature of occupation, adaptive skills, and roles of productive living

Data collection: Graduate student performance in OCTH 206. All students must achieve a C or better in the class to demonstrate mastery of content. 

SLO #4: Understand occupational therapy’s theoretical base and models of practice

Data collection: Graduate student performance in OCTH 206. All students must achieve a C or better in the class to demonstrate mastery of content. 

7. 
Did your analysis result in revisiting/revising the Student Learning Outcomes?  If the answer is yes, please explain and submit an updated version of the Student Learning Outcomes.


No changes in the SLO were deemed necessary at this time. 
Measurement tool for SLO #5

OCTH 204 Assignments
1. Book report –  10%

Read Drake’s Reconstructing Soldiers and write a 3-page book report that addresses the following:  


Reconstructing Soldiers can be divided into two periods:  The first period entails how Lorena became an occupational therapist and her early clinical work.  The second involves Lorena’s experience as a reconstruction aide in Europe during World War I.  For this book report you will:

1. Describe one event in each of these periods of her life that you believe was significant in Lorena’s development as an occupational therapist.

2., Discuss what each event tells us about the development of the profession of occupational therapy at that time.

Grading Criteria:

1.  Quality of ideas

2.  Ability to interpret history

3.  Ability to express oneself clearly in an academic paper

2. Founder’s speeches 30%
For this assignment you are to choose a founder, and to write and deliver a 10-minute speech that you imagine your selected founder would have given on the topic: “Why Occupational Therapy is Important.”

In essence, this assignment requires you to become that founder; to think, write, and speak the way you imagine she or he would, to dress the way someone would have dressed in 1917, and to comport yourself accordingly.  The background research you do will be based on the founder’s article in The Selected Writings, and the description of the period, founder’s biographical background, and contributions to occupational therapy in Quiroga. 

Grading Criteria:

1. Demonstrates understanding of founder’s ideas

2. Presents founder’s ideas in the context of her/his background and experiences

3. Successfully captures the founder’s character

3. Development of practice discussion  20%

The goal of these online discussions is to examine the history of occupational therapy practice in physical disabilities, psychosocial and pediatrics by analyzing the contents of selected Eleanor Clarke Slagle Lectures.  Each student will be assigned responsibility for analyzing and reporting on one area of practice. 

Development of Practice in Physical Disabilities

Read ECS Lectures by Sattel (1955), Rood (1958), Wegg (1959), Zimmerman (1960), Moore (1975), Huss (1976), Hollis (1979), Farber (1989),) Trombley (1995), Fisher, 1998).  Also read Schwartz’s chapter in Pendleton & Schultz-Krohn (Eds) Pedretti on reserve in the library.

Answer the following questions in your online discussion:

1. What do these lectures say about how the focus of occupational therapy practice in physical disabilities shifted from 1955-1998?

2. What issues that concerned therapists at the time as reported by Schwartz  are addressed in these lectures?  What issues are not addressed and why do you think they were not?

Development of Psychosocial Practice

Read ECS Lectures by Ackley (1962), Finn (1971), King (1978), Allen (1987), Fine (1990), Christiansen (1999).  Also read Schwartz’s chapter in Cara & MacRae on the history of treatment in psychosocial occupational therapy.

Answer the following questions in your online discussion:

1. What picture do these lectures give you of how treatment in psychosocial occupational therapy evolved between 1962-1999?

2. What issues that concerned therapists at the time as reported by Schwartz  are addressed in these lectures?  What issues are not addressed and why do you think they were not?

Development of Pediatric Practice

 Read ECS Lectures by Ayres (1963), Llorens (1969), Fiorentino  (1974), Henderson (1988), Grady (1994), Holm (2000), Dunn (2001).  Also read Schwartz’s chapter in Willard and Spackman.

Answer the following questions in your online discussion:

1. What picture do these lectures give you of how treatment in pediatric occupational therapy evolved between 1932-2001?

2. What are the common themes that run throughout the lectures? 

Grading Criteria:

1. Accurately describes ideas 

2. Ability to put ideas within the context of occupational therapy history

3.  Quality of interpretation

4.  Ability to express oneself clearly 

4. Evolution of Occupation Examination  30%

Exam requires you to analyze the evolution of occupation from 1910- 2005.

History of Occupational Therapy Exam

Based on your reading of Adolph Meyer’s, Philosophy of Occupation Therapy (1922) and Elizabeth Yerxa’s 1966 Eleanor Clarke Slagle Lecture, Authentic Occupational Therapy, answer the following questions:

1.  What are Meyer’s ideas about occupation and the occupational therapy process?

2.  How does Yerxa build on these ideas to create a more modern version of occupational therapy?

3.  Discuss how Meyer’s and Yerxa’s ideas are reflected in contemporary occupational therapy practice.

Grading Criteria:

1. Accurately describes ideas 

2. Ability to interpret ideas within the context of occupational therapy history

3.  Ability to express oneself clearly 

Measurement tool for SLO #6

ASSIGNMENT INSTRUCTIONS FOR OCTH 235 
General instructions for all assignments 
All assignments, including discussions, must be completed by the date indicated on the calendar. Late submission will loose half a grade for every day it is late.  

The instructor reserves the right to return poor quality papers without comments and request that the student revise and resubmit the paper. The student may make an appointment with instructor to receive verbal feedback. A re-submitted paper will loose one grade. For example, a revised paper may be of "A" quality but can only earn a grade of "B". If the revised paper is not acceptable, the student will earn "0" points for that assignment. 

On-line discussions- The purpose of these assignments is for the student to integrate information from their experiences and required reading into a cogent response. Responses will usually be fairly short (one page or less) and no additional research (outside of required readings) is necessary to answer the discussion questions. There are no "trick questions" and personal opinions are respected as long as the response is thoughtful and informed.

 

It is expected that each student will be able to ask critical questions regarding each other's postings. The goal is for students to develop skills in critical analysis and communication by learning to provide feedback that challenges thinking and perceptions but is not presented as a personal attack or in any way designed to be hurtful. This may sound obvious but people often avoid serious dialogue and critique for fear of being viewed as "mean", offending someone, or sounding ignorant. The consequence of this avoidance behavior is that many genuine learning opportunities are lost. Further guidelines for on-line communication can be found in the first posted study notes. 

Personal Narrative Essay (20%). - The purpose of this assignment is to provide an opportunity for you to experience another culture through the words of a personal story. Literary narratives are very powerful tools for learning about a life world different from your own. An added benefit is that you may finally get to read that book you have been meaning to get to since you started graduate school! I must approve your selection. If you are still having trouble finding a book, let me know ASAP. I can make some suggestions. 

After completing your reading, write a two page summary to post on-line for your peers. The summary should include the following:

a. All APA reference information (Title, author, year of publication etc.)

b. A very brief description of the book

c. Examples of how cultural values, beliefs, and practices were shown in the book.

d. Your personal reaction to the book. How has this book changed your views about this culture?

e. Recommendation. Would you suggest this book to other students? Why or why not? 

Site Visit (15%) - There are three purposes of this assignment.

•    To immerse oneself in a different culture in order to increase understanding of a particular cultural group.

•    To continue broadening one's awareness of community resources.

•    To continue developing observation skills. With this assignment, observation is contextual (people within an environment) rather than simply focused on the individual.

Ideas for site visits in the Bay area will be shared in class and researched on-line. Potential site visits include festivals, places of worship, community centers, organizations, an individual's home, neighborhoods, restaurants, and exhibits. The visit should be of sufficient duration to gain an accurate representation of the culture and should include at least one conversation with a member of the culture being observed. After completing the visit, the student will write a two or three page paper (with sub-titles) that includes the following information:

1   Introduction - Include a description of the site and the cultural or ethnic group represented. 

2   Experiences - Describe your role during this visit. Were you a participant (if so, how?) or an observer? What emotions did you experience during the visit? Were you made to feel welcomed? Did you think people were suspicious or curious about your presence? 

3   Conversation - Relay the topic of conversation with the individual(s) that you encountered during your visit. Was the conversation conducted in English? Did any of the participants have English as their second language? Was there any difficulties in communicating? If so, were they resolved? How? 

4   New Learning- What did you learn about this culture that you didn't previously know? 

5   New Question - What else would you like to know about this culture? 

6   Recommendations - Would you suggest to other OT students to visit this or a similar site? If so, what should they be prepared for? If not, can you recommend an alternative site that would be appropriate for a visit?

The final paper for the site visit is to be posted for the entire class by the date listed on the calendar.

 

Cultural Interview/Individual Observation (15%)- The purpose of this assignment is for the students to gain experience in conducting a culturally based interview and observation. The design of the interview/observation is based on the protocol that can be found in Chapter two of Cara and MacRae’ text. A form will be provided in class. Students will then independently (outside of class) conduct the interview and observation. It is not necessary to interview a current occupational therapy client (although that is one option). However, the subject must be an individual from outside the class.

Cultural intervention (30%) (Group project - 4 page essay and class 

presentation) The purpose of this assignment is for the student to integrate knowledge gained in this class into appropriate methods for occupational therapy intervention. Each group will choose or be assigned a case study as the basis for their intervention. The group members will collaborate on a on the paper and a demonstration of the chosen method. Time is allotted in class to develop this project and consult with the instructor, however, outside work will also be necessary. It is expected that the readings required in this class will be heavily utilized in developing this protocol and cited as appropriate. However, some additional material will be needed, especially on the particular cultural group. The instructor will provide resources either through loaned books or suggestions for source material. The scenarios for the case studies include the following:

1   An elderly Japanese male in a hospital based cardiac rehabilitation unit following an MI. The current plan is for the patient to return home with his family.

2   A single mother of two young children recovering from severe burns. Her ethnic background is Scottish American. She was raised in rural Appalachia in a large poverty stricken family and moved to California to "better herself". However, she did not finish high school, is unemployed and has been sporadically homeless for two years.

3   A 60 year old African American woman recovering from hip replacement surgery. She is currently residing in her granddaughter's apartment and receives home health services including occupational therapy.

4   A 25 year old Saudi Arabian woman hospitalized for severe depression. The staff is unable to determine if the patient has family in California.

5   A 28 year old unemployed ironworker of Native American background being treated in a court mandated substance abuse program.

6   A 38 year old Mexican woman who is self employed as a "cleaning lady". She was seen in a public health clinic for a repetitive stress injury of the elbow and referred to occupational therapy for evaluation and treatment. 

Each group will develop an intervention protocol including the following:

 

Cultural factors of illness  - What in this person's cultural or ethnic background may have contributed to his or her current condition? This may include genetic predispositions, diet and nutrition, lifestyles, level of education, etc. Be specific and cite as needed.

Environment- What in the current environment may be causing discord with this individual's culture? Can the environment be adapted to address the cultural values of this person? If so, how? Would you recommend a different environment? 

Relationship - What do you think this person wants or expects of you? What is the nature of your relationship? Consider aspects of time and space in defining your interaction. How does the client's gender affect the relationship? 

Communication - What language will be used for intervention? Will translators or interpreters be used? If so, which? Will non-verbal or written language be used? How will you address this patient? 

Family and significant others What role, if any, will others play in the intervention ? Who are they? How will you interact with them? 

Occupational Intervention- Describe a culturally appropriate activity for this particular patient and explain both the steps of the activity and the rationale for it inclusion. (Related to both culture and functional deficits)

Each group will be allotted 20 minutes in class to demonstrate the chosen intervention and answer questions. All group members must be involved on some level with the presentation, however the group has the freedom to determine each group member's specific contribution and format of presentation. In other words, not all members need to be part of a role play if the activity is not appropriate for a group. One group member may be a narrator; another may take responsibility for preparing the environment. Presentations should include a combination of the following: 

Engagement in a culturally based craft, other hobby, work task, ADL or meaningful ritual. Intervention can be individual or in a group (may need to demonstrate a small part of entire activity due to time constraints) 

Role play of therapist, client, family, other clients, etc. engaged in or observing chosen activity. Role play must simulate cultural traits 

Evidence of a culturally appropriate external context. This may include designing or otherwise procuring visual representations; adding or adapting to auditory stimuli, etc.

 

Final reflections (10%) (2-3 page essay) The purpose of this assignment is for the student to reflect on the semester's material, evaluate his or her own learning and provide feedback on the assignments, readings, and activities of the course. Please use the following sub-titles for this essay: 

Learning Objectives 

Although you will receive a grade in the class from me, it is up to you to determine to what extent you really met the learning (outcome) objectives. Please return to the syllabus and review the 8 objectives listed. Provide yourself with an honest appraisal of your success with these outcomes. Which objective(s) were met to a great extent? Were there any outcomes that surprised you? 

On-line Assignments 

Which discussion question did you think was most helpful in your learning and developing competence as an occupational therapist? Why? Which web site did you enjoy the most or feel was most helpful? Why? What do you think of on-line learning? 

Required Readings 

Which book chapter stands out in your mind the most? Why? Were there chapters that you felt were unnecessary? Were the study notes helpful? Which set of study notes did you find the most interesting? Which hyperlinked article did you enjoy the most?

Class Activities 

Which class activities most enhanced your learning? Were there any that you felt were unnecessary or that you would eliminate if you taught the class? Were there other activities that you would have liked to do? 

Other Assignments 

Besides the on-line assignments and this essay, there were three other assignments. (Cultural interview/observation, site visit, and the intervention group project) What value did each of these assignments have for you? Feel free to discuss both the positive and negative qualities of these assignments. 
Summary 

How did this class relate to what you have learned in your other OT classes? How do you think it will affect your practice? What is your overall opinion of the class and what would you have liked more of?

Cross Cultural Initial Interview and Observation

	Name:

	Setting (Context):


Cultural Identity



 
Observations

	Where were you born?
	Apparent cultural identity (features, dress,

icons, etc)

	How long have you lived here? 
	

	Do you identify with a specific culture?
	

	Do you identify with a specific religion?
	

	
	


Communication

	What is your preferred language? 
	Use of Silence:  

Appropriate___     Not Appropriate___ 

Comments:

	If you have something important to discuss with your family, how would you approach them?
	Use of Nonverbal Communication

Comments:



	
	Style of Communication:    Passive____   Assertive____   Aggressive____

Comments:


Time Sense

	Do you where or use a watch?

Do you use a schedule or date book?

Do you usually arrive early, late or right on time to planned events?

Is that pattern typical in your family or community?


	Arriving at scheduled appointment

Early______ On time_____ 

Late _________

Comments:




College of Applied Sciences and Arts

Recreation and Leisure Studies: pa-Rec.htm

Chair: Jill Cody
924-3109
Facilitators:

Barbara Conry, PhD, Interim Associate Dean, CASA 924-2957

Winifred Schultz-Krohn, PhD, Associate Professor, Occupational Therapy 924-3077

Summary: Recreation and Leisure Studies (BS, MS)

Faculty developed SLOs for both programs during the Fall 2005 semester. Data collection methods were identified for targeted SLOs during the Fall 2005 semester using student performance on specific assignments and examinations. 

The undergraduate program SLO was measured through direct performance on assignments and examinations. Data was analyzed and presented for faculty discussion at the April faculty meeting.

The graduate program was unable to collect data during the Fall 2005 semester due to enrollment issues. The targeted SLO was to be measured in a course that was not held due to limited enrollment. Data on the targeted SLO will be collected in another semester.

Faculty have identified specific SLOs for data collection in the Spring 2006 semester.

Recreation and Leisure Studies – Undergraduate
Report submitted by: Billie Jo Grosvenor 
1. For Spring 2006, identify which learning outcome(s) was (were) the focus of assessment.

Leisure Philosophy

1. Student will demonstrate understanding of main philosophical influences shaping the discipline of Leisure Studies.

2. Student will demonstrate ability  to incorporate major philosophers in Leisure Studies in conceptualizing their individual philosophy related to the profession

Competency assessed via a written paper

2. For each learning outcome, identified in # 1, what direct (performance measures) and/or indirect (e.g. surveys) information/data were collected, how much and by whom.

Competency assessed via a test questions on the philosophy mid term and final exam and by demonstration of knowledge through writing of philosophy essay both assessed by instructor: Ms. B.J. Grosvenor. 

36 students were enrolled in the course 

3. For data collected Spring 2006, how and when were the data summarized, analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).

Data summary

78% of the students met the learning outcome (28 of 36)

22% of the students were below the outcome measure in the “D” grade range (8 of 36).

Information will be disseminated to faculty in a Dept Curriculum Meeting scheduled for beginning of Fall 2006 semester (no later than Sept 2006) 

4. What findings emerged from departmental analysis of the information/data collected in Spring 2006? 

A reflection of the specific measures and exact findings and percentages will lend great depth to the curriculum meeting in Sept 2006. Potential supplemental modules could be considered for earlier courses in the core offerings. Adaptations can be quickly made due to the expertise of the faculty teaching the earlier core courses – as soon as Fall 2006.

5. What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) 

Action plans for curriculum implications are dependent on discussion emerging from departmental meeting. 

6. Describe plans to collect data on additional learning outcomes for the Fall Semester of 2006.

Level: Undergraduate Courses

Focus area: Program Planning & Delivery

Specifics still to be identified – new tenured faculty starting in fall 2006 to teach “mastery course” 

RECL 97 – Event & Program Planning – Material Introduced - beginning of semester

RECL 109 – Recreation, Eco-Tourism and a Sustainable Future – Material Re-Enforced 

RECL 110 – Leisure & Human Development – Material Re-Enforced

RECL 97 – Event & Program Planning – Material Mastery – end of semester
7.  Did your analysis result in revisiting/revising the Student Learning Outcomes?  

If the answer is yes, please explain and submit an updated version of the Student

None at the present

The Graduate Program

The Graduate Program
Submitted by:  Gonzaga Da Gama
June, 2006

1. For Spring 2006, identify which learning outcome(s) was (were) the focus of 
assessment.

Planning and Evaluation 
1. Student is able to conceptualize and complete one planning and evaluation project including:

a) Planning a special program/event for an agency

b) Facilitate the event 

c) Formative evaluation of the program/event – quantitatively and qualitatively 

d) Summative evaluation of the program/event – quantitatively and qualitatively

e) Write a report

f) Present findings to the agency

2. For each learning outcome, identified in # 1, what direct (performance measures) and/or indirect (e.g. surveys) information/data were collected, how much and by whom.

Competency assessed via:

1 paper on event planning,

2 interim reports on formative evaluation,

1 Final evaluative report about the event, and 

1 45 minute presentation to instructor as well as agency members

All performance measures assessed by instructor: Dr. Gonzaga da Gama 

Six  students were enrolled in the course 

3. For data collected Spring 2006, how and when were the data summarized, analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).


Data summary

100% of the students met the learning outcome
Information will be disseminated to the faculty teaching in the Graduate program at a meeting tentatively scheduled for early Fall 2006 (no later than September 2006). In addition, this data will be communicated to the faculty in the Department during a regular faculty meeting slated for early Fall, 2006. 

4. What findings emerged from departmental analysis of the information/data collected in Spring 2006? 

An in-depth analysis of the performance measures and the specific data collect will provide empirical evidence upon which decisions will be made during the meeting of the graduate faculty in September 2006. Given that 100 percent of the students met the learning outcome, limited modifications in curricular offerings are anticipated.
5. What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) 

None at the present time
6. Describe plans to collect data on additional learning outcomes for the Fall Semester of 2006.

Level: Graduate Program
Focus area: Leisure Theory and Philosophy
1.  Student will demonstrate ability to identify specific theoretical underpinnings for research project and write a research proposal that will be the Master’s thesis/project. 
Will be assessed in RECL 202 through use of KIN 250 – Research Methods - Material Mastery

7.  Did your analysis result in revisiting/revising the Student Learning Outcomes?  


If the answer is yes, please explain and submit an updated version of the Student 
Learning.

None at the present time
College of Applied Sciences and Arts
Social Work

Chair: Alice Hines
924-5847
Facilitators:

Barbara Conry, PhD, Interim Associate Dean, CASA 924-2957

Winifred Schultz-Krohn, PhD, Associate Professor, Occupational Therapy 924-3077

Summary: Social Work (BA, MSW)

Social Work has already discussed the MSW assessment data in a faculty meeting.  They did not collect data for the BSW program in the Fall but will this Spring. Overall, students functioned well with both objectives related to student learning in field placement: (a) Working with diverse populations; and (b) Competence in working in an agency/social service delivery system.  However, faculty did decide to make changes in the field assessment instrument in the future.  The Social Work program is looking for new instruments for measuring student learning in field placement. This is still in process and has been integrated into preparation for reaffirmation. The goal is to adopt a new instrument by Fall 2006. The specific domains of the new instrument will also be adapted to correspond with learning objectives for the field. They are currently in the process of updating program and course level objectives as part of our self-study for reaffirmation.  Plans are in place to discuss adoption of benchmarks for each objective.

Specific plans are in place to collect data this spring on additional learning/program outcomes.

The Social Work program is on track to have data collected on all learning outcomes by the end of Spring 07. However, they are in the process of revising their program objectives and will likely update our assessment plans in the next academic year.

Degree program: Masters in Social Work

Date completed: May 18, 2006

Completed by: Laurie Drabble
Please provide the following information for each degree program (undergrad and grad) that has (or will be) collected data on learning outcomes this AY 05/06.





1.
For this semester, identify which learning outcome(s) was (were) the focus of assessment. Please attach a copy of the department/program goals and Student Learning Objectives. 


Objectives related to the following were assessed in Spring 2006:

· Apply social work values in practice

· Recognize and act to resolve ethical dilemmas in practice 

· Utilize research methods related to practice and evaluation

· Explain transcultural culturally competent practice

· Promote social change to benefit populations-at-risk

· Approach problems from a person-in-environment perspective that integrates micro, mezzo and macro levels of practice

· Work from a strengths perspective at all levels of practice

· Work effectively with disempowered, disenfranchised, oppressed persons and populations

· Understand the history of the social work profession

· Analyze the impact of social policies on client systems, workers, and agencies

· Take responsibility for my own personal learning and professional development

Please see report sent as separate attachment for details about the program objectives and the findings of this assessment. Findings were presented at our May 18 faculty meeting and discussion of the findings will resume in Fall 2006. 

2.
For each learning outcome, identified in item 1, what direct (performance measures) and indirect (e.g. surveys) information/data were collected, how much, and by whom this Spring 06?

The School of Social Work analyzed attainment of student learning objectives using a survey (indirect measure) that measures student perception of achieving student learning objectives. The measurement tool is a Mid Point and Exit survey that the School of Social Work administers to all students. Mid-Point and Exit Survey asks students to evaluate their perceptions of their progress in relation to 11 specific foundation curriculum objectives. In addition to measures of student learning outcomes, the instruments assess student perception and satisfaction in four areas: coursework, overall program, field program, and (for MSW students only) master’s degree special project. Data were analyzed for surveys collected from 99 graduating Masters students in May of 2005. Data were collected through administration in final semester classes in May of 2005 and were analyzed by two full-time faculty members, Peter Allen Lee and Laurie Drabble, in May of 2006.

3.
For data collected Fall 2005, how and when were the data summarized, analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).

In Fall 05, data from field instructors of MSW students were analyzed.  Field instructors directly supervise and evaluate students in their field placements in social service settings. The field instructors’ evaluation of student performance provided a direct assessment of student learning using an instrument that measures both knowledge and skills in 10 competency areas.  Data were summarized in a report (sent to CASA in Fall of 2005) and discussed by all faculty in a faculty meeting as well as smaller curriculum committee meetings. 

As mentioned above, the Spring 2006 assessment of learning objectives based on our MSW and BSW Exit Survey were presented at our May 18 faculty meeting. Discussion of the findings and implications for the curriculum will be schedule for faculty meetings in the Fall of 2006. (A copy of the report presented to faculty was sent as a separate attachment along with this report).

4.
What findings emerged from departmental analysis of the information/data collected in Fall 05? 

Student performance improved in all areas measured over the course of two semesters in field placement. The benchmark was that at least 80% of students would be classified as “very good” or “excellent” by the second semester and that the mean score for students would be at least 4.0 (very good) in each category. Approximately 70% of students were ranked “very good” or “excellent” in the first semester and approximately 90% of students were categorized as such in the second semester. The mean scores in all but one area were just under 4.0 for the first semester and all were above the benchmark by the second semester. 

The findings in this assessment suggest that students in field internships are generally functioning well and growing professionally in their settings. The finding that agency Field Instructor (FI) scores were significantly different over the course of two semesters across all domains in the evaluation would appear to suggest that this type of assessment may not be overly influenced by approval bias (e.g., that FI’s routinely give high scores to students in each semester). At the same time, faculty did identify opportunities for improvement described below.

5.
What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) 

· Although students exceeded the benchmark for achieving learning objectives is all areas (and demonstrated improvement over the course of the academic year), a small percentage of students remained in the “fair” or “good” category. Faculty agreed to implement strategies to help identify and appropriately intervene with the minority of students who are not performing well in field internships. Specifically, the Field Education Director is working on plans to address this issue in trainings/ orientation with Faculty Field Liaisons and on-site Field Instructors (who directly supervise students in their field placements).  

· The instrument currently is use uses only broad holistic measures of each domain, and does not provide sufficient information for use in program evaluation and planning. The Field Education Director is investigating options for development or use of an instrument that may allow for a more detailed measurement of specific values, knowledge, and skills in each area. 

6.
Describe plans to collect data on additional learning outcomes next semester.

To date, we have conducted aggregate analyses of both direct (Field Instructor evaluations of students) and indirect (Exit Surveys of BASW and MSW students) of multiple program objectives. In Fall 2006, we plan to conduct an in-depth assessment of one program objective related to developing skills for practice from a transcultural perspective. The transcultural perspective is a central part of our School’s mission and we plan to use a combination of qualitative interviews of students and faculty as well as surveys (indirect measure) to assess student learning in this area. We have begun collecting data, with the help of MSW students, and plan to analyze and discuss that data in Fall 2006.

7.
Did your analysis result in revisiting/revising the Student Learning Outcomes?  If the answer was yes, please explain and submit an updated version of the Student Learning Outcomes.

We are reviewing our student learning outcomes and hope to have revised outcomes by the next academic year.

Degree program: Bachelors in Social Work


Date completed: May 18, 2006
Completed by:   Laurie Drabble
Please provide the following information for each degree program (undergrad and grad) that has (or will be) collected data on learning outcomes this AY 05/06.





1. For this semester, identify which learning outcome(s) was (were) the focus of assessment. Please attach a copy of the department/program goals and Student Learning Objectives.

Objectives related to the following were assessed in the Spring 2006:

· Apply social work values in practice

· Recognize and act to resolve ethical dilemmas in practice 

· Utilize research methods related to practice and evaluation

· Explain transcultural culturally competent practice

· Promote social change to benefit populations-at-risk

· Approach problems from a person-in-environment perspective that integrates micro, mezzo and macro levels of practice

· Work from a strengths perspective at all levels of practice

· Work effectively with disempowered, disenfranchised, oppressed persons and populations

· Understand the history of the social work profession

· Analyze the impact of social policies on client systems, workers, and agencies

· Take responsibility for my own personal learning and professional development

Please see report sent as separate attachment for details about the program objectives and the findings of this assessment. Findings were presented at our May 18 faculty meeting and discussion of the findings will resume in Fall 2006. 

2. For each learning outcome, identified in item 1, what direct (performance measures) and indirect (e.g. surveys) information/data were collected, how much, and by whom this Spring 06?

The School of Social Work analyzed attainment of student learning objectives using a survey (indirect measure) that measures student perception of achieving student learning objectives. The measurement tool is a Mid Point and Exit survey that the School of Social Work administers to all students. Mid-Point and Exit Survey asks students to evaluate their perceptions of their progress in relation to 11 specific foundation curriculum objectives. In addition to measures of student learning outcomes, the instruments assess student perception and satisfaction in four areas: coursework, overall program, field program, and (for MSW students only) master’s degree special project. Data were analyzed for surveys collected from 30 graduating Bachelors students in May of 2005. Data were collected through administration in final semester classes in May of 2005 and were analyzed by two full-time faculty members, Peter Allen Lee and Laurie Drabble, in May of 2006.

3. For data collected Fall 05, how and when were the data summarized, analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).

Data were collected for the Masters Program only in Fall of 2005

4. What findings emerged from departmental analysis of the information/data collected in Fall 05? 

Although we do not have findings from Fall 2005, we have conducted an initial review of findings from the data analysis from Spring 2006 as described above. Highlights include the following: 

· Students rated their attainment of learning above the benchmark in 10 out of 11 areas. 
· Only 70 % of students described themselves as well-prepared or very-well prepared to use research methods related to practice and evaluation. The mean score in this area has consistently been below 4.0 (between 3.49 and 3.84) in each of the 4 academic years included in comparative analyses (not shown). 

· Four other items that exceeded the benchmark in 2004/2005 were below a mean of 4.0 in the prior academic year and, in some cases, more than one prior year (analysis not shown). 

5. What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) 

· We have been using the same item to measure outcomes for the BASW and MSW programs for several years. The expectation that students be able to apply research in practice and evaluation may not accurately reflect our expectations for BASW graduates. We are planning to discuss this in our BASW faculty meetings to determine if we should use a different measure for assessing student learning at the BASW level.  

6. Describe plans to collect data on additional learning outcomes next semester.

To date, we have conducted indirect (Exit Surveys of BASW and MSW students) of multiple program objectives. In Fall 2006, we plan to conduct an in-depth assessment of one program objective related to developing skills for practice from a transcultural perspective. The transcultural perspective is a central part of our School’s mission and we plan to use a combination of qualitative interviews of students and faculty as well as surveys (indirect measure) to assess student learning in this area. We have begun collecting data, and plan to analyze and discuss that data in Fall 2006.

7. Did your analysis result in revisiting/revising the Student Learning Outcomes?  If the answer was yes, please explain and submit an updated version of the Student Learning Outcomes.

We are reviewing our student learning outcomes and hope to have revised outcomes by the next academic year.
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