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Facilitator Report (Final Report)

African American Studies Department’s Assessment Activities

Spring 2006

Degree program: 
BA, African American Studies   

Date completed:
May 21, 2006

Completed by:
Ruth P. Wilson

Please provide the following information for each degree program (undergrad and grad) that has (or will be) collected data on learning outcomes this AY 05/06.





1. For this semester, identify which learning outcome(s) was (were) the focus of assessment. Please attach a copy of the department/program goals and Student Learning Objectives (see Appendix A).  

a. AFAM 2B: Objective 1. Understand the role of African Americans in the development and history of the United States.

b. AFAM 2B: Objective 3. Understand how American society and its institutions have historically incorporated ethic minorities.

c. AFAM 2B and AFAM 198: Objective 2.  Use critical reading, viewing, and thinking skills to reflect on historical records, documents, and audiovisual materials.  

2. For each learning outcome, identified in item 1, what direct (performance measures) and indirect (e.g. surveys) information/data were collected, how much, and by whom this Spring 06?  

· AFAM 2B:  The Direct Performance Measure for Objective 1 and 3 was the final exam which was taken and passed by 63 of 65 students enrolled in the class.

· AFAM 198: Direct Performance Measures.  Students led two class discussions, prepared a research paper, and presented the research paper to the class.  

· AFAM 198: Indirect Performance Measures. The department collected qualitative Interviews of students who completed AFAM 198 in Fall 2005.  Three of the five students enrolled in Spring 2005 have completed the interview.  We anticipate 100% participation by the end of the semester.

3. For data collected Fall 05, how and when were the data summarized, analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).

· Spring 06--AFAM 2B:  The final exam was distributed to each student under test conditions, exams were graded by university testing services, results were analyzed automatically by machines in testing services, results were discussed by Professors Wilson and Millner.

· AFAM 198: A qualitative instrument was developed.  Students were emailed the instrument and asked to return it by email or fax.  Professor Wilson summarized the responses by question and shared the results with Professor Millner

4. What findings emerged from departmental analysis of the information/data collected in Fall 05? 

· AFAM 198:  Spring 2005 students appreciated the challenge provided by the quantity of readings in the course.  It raised the bar for most students.  Students gained confidence by leading class discussion and learning from each other.  Weekly papers honed students’ critical writing skills.  Students reported increased skill in critical reading, writing, and presentation. 

5. What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) 

· Continue to team teach AFAM 2A and 2B.

· Keep the current structure of AFAM 198.

· Include guest lecturers in AFAM 198.

· Market AFAM 198 more effectively to increase enrollment.

6. Describe plans to collect data on additional learning outcomes next semester. 

AFAM 2A: Report final exam scores as a component of assessment in Fall 2006.

AFAM 198: Dr. Wilson has devised an instrument that will be pilot tested in 2006-2007.  It will allow some quantitative measurement of student learning outcomes (Attachment) 

7. Did your analysis result in revisiting/revising the Student Learning Outcomes?  If the answer was yes, please explain and submit an updated version of the Student Learning Outcomes.  

· AFAM 198.  Development of student’s speaking and oral presentation skills is important.  We have decided to include this as a learning objective for students in the upper division seminars.

Appendix A: AFAM Student Learning Objectives

1. Understand the role of African Americans in the development and history of the United States.

2. Use critical reading, viewing, and thinking skills to reflect on historical records, documents, and audiovisual materials.

3. Understand how American society and its institutions have historically incorporated ethnic minorities.

4. Develop information literacy.

5. Develop critical thinking skills through collective learning processes.
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Facilitator Report (Final Report)

Mexican American Studies Department’s Assessment Activities

Spring 2006

Degree program: 
MA, Mexican American Studies

Date completed: 
May 15, 2006

Completed by: 
Marcos Pizarro, Assessment Coordinator

Over the past 3 semesters, the Mexican American Studies Department has developed a comprehensive plan for assessing our Graduate Program.  Based on our departmental work and feedback from Mary Allen and Dayana Salazar, we have carefully developed our goals and learning objectives.  We have also created a matrix that explains which courses cover which learning objectives.  In the Fall of 2005, we began the process of developing rubrics for assessing how well students achieve the learning objectives through specific assignments.   We used these rubrics to assess two courses in the Fall, MAS 210 and MAS 240.  This semester we are continuing this work by developing rubrics and assessing MAS 205 and MAS 225.

Below are the answers to the assessment questions posed for the Spring 2006 semester:

1. For this semester, identify which learning outcome(s) was (were) the focus of assessment. Pleas attach a copy of the department/program goals and Student Learning Objectives. 

2. For each learning outcome identified in item 1, what direct (performance measures) and indirect (e.g. surveys) information/data were collected, how much, and by whom, this Spring 06?

This semester we are assessing learning objectives 2 and 3 by evaluating student projects in MAS 205, and we are assessing learning objective 7 by evaluating students’ critical analyses in MAS 225.  This involves looking at work produced by each student enrolled in these classes by 3-person faculty committee that meets to discuss the evaluations after assessing each project.

3. For data collected Fall 05, how and when were the data summarized,  analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).

4. What findings emerged from departmental analysis of the information/data collected in Fall 05? 

5. What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) 

We conducted a similar process in the Fall of 2005.  Students’ final projects in MAS 210 and MAS 240 were evaluated individually by a 3-person faculty committee that assessed each project by using a specific rubric developed for the assignment.  The faculty then met in the spring semester to discuss the evaluation process.  

We found that the courses were effectively meeting the objectives but also that we could help students achieve the learning objectives in new ways.  We also felt that our learning objectives still need to be refined.  In addition, as we refine the objectives, we would like to design rubrics with students early in the semester and use that to develop student projects that best help students meet these objectives.  We also want to consider using student presentations as part of the assessment process.  One of the most intriguing ideas that emerged from our discussions was to begin the program with a retreat for new students to help them get a clear and complex picture of all that the program entails and how they can meet the program objectives as well as how we can meet their objectives.  We decided to begin this work in depth in the fall as we begin our Program Planning.  


We are hoping that this will lead to refining the curriculum (which we have already begun), a more complex assessment, and greater student success during and after the completion of the Master’s program.

6. Describe plans to collect data on additional learning outcomes next semester.

In the Fall of 2006, we will assess Learning Objectives 1.1 and 1.2 in MAS 200 and Learning Objectives 1.1, 1.2, and 7 in MAS 230.

7. Did your analysis result in revisiting/revising the Student Learning Outcomes?  If the answer was yes, please explain and submit an updated version of the Student Learning Outcomes.

As mentioned above, we will be refining our Learning Objectives as we engage in our Program Planning process.  This work will begin in earnest in the Fall.  Individual instructors are re-thinking the objectives that apply to the courses they teach, but we will finalize that work collectively.

Mexican American Studies Master’s Program Assessment Process

Background Information

Mission

The Mission of the Mexican American Studies Department is to serve SJSU students and diverse communities through an interdisciplinary Chicana/o Studies Program that is based on principles of Social Justice.  The program prepares students to critically examine and address intellectual traditions and contemporary issues resulting from race, class, and gender intersections in Chicana/o-Latina/o and other communities. 

Goals

The overall goal of the MAS Department is to prepare students to critically assess the conceptualization of race and ethnicity, as it relates to and is challenged by Chicana/o communities.  Students develop critical thinking skills and a comparative analysis between Chicana/o and other communities.  In the end, students integrate major issues and theories from MAS core courses and apply them to current problems as they plan for post-graduate work.  Each of the following goals is addressed in the areas of Policy, Comparative Ethnic Studies, or Education.  Students who complete the program will be able to understand and explain:

1-The ideological forces and philosophical perspectives that shape Chicana/o experiences and identities

2-The historical experiences of Chicanas/os 

3-The development of and changes in the field of Chicana/o history

4-The evolution and unique contributions of Chicana/o thought to US culture and society

5-The development of the field of Chicana/o Studies

6-The basic constructs and theories underlying Chicana/o Studies

7-The relationship between social, cultural, political, & economic institutions and Chicana/o communities

8-The methodological challenges posed by Chicana/o Studies, and develop skills in specific research methods 

Learning Objectives

Each of the Learning Objectives emerges from one of the specific program goals.  Each of these goals has been directly linked to one of the core or culminating courses in the department.  We have designed the program in this way to ensure that each course is unique in its contribution to students’ learning (so each goal is introduced and demonstrated by students in one of the core courses).  The students then have the opportunity to develop their skills as they apply concepts and insights in emphases courses.  These courses complement the core courses as they focus on the two most complex of the learning objectives [1 & 4].  Mastery is then achieved through the culminating experiences.  While the primary learning objective in one course may help students in another course, there is little overlap in the central points of each course.

Students will be able to: 

1.1-identify and explain how ideology and specific philosophical perspectives function in US Society 

1.2-identify and explain how ideology and specific philosophical perspectives are manifested in daily life through Chicana/o experiences and identities

2-describe and deconstruct the major historical trends that have shaped the Chicana/o experience 

3-identify and explain the key issues in the field of Chicana/o history

4-identify and explain the major thinkers and theorists that have shaped Chicana/o Studies

5-identify and explain the key concepts and conflicts in the field of Chicana/o Studies today 

6- identify and explain the basic constructs and theories underlying Chicana/o Studies

7-identify, understand and analyze the complex relationship between US Institutions and the Chicana/o community 

8-formulate research questions, conduct thorough literature reviews, develop data collections tools, and analyze data

Courses in which Learning Objectives are Assessed:

	Learning Objective
	Core Courses
	Emphasis Courses
	Culminating Courses

	1.1-1.2
	200 I, D
	215, A 

230, A

252, A
	240 M

	2-3
	205 I, D, A
	
	240 M

	4-6
	210 I, D, A
	
	240 M

	7
	225 I, D
	215, A

230, A

252, A
	240 M

	8
	275 I, D, A
	
	240, 298, 299 M


I= Introduced

D= Demonstrated by student

A= Applied by Student

M= Mastered

Assessments 

Each class focuses on one or more of the learning objectives.  Early assignments in the semester are designed to evaluate students’ early understandings related to the learning objective.  The final project for each course is designed as the measure of students’ facility with the key concepts and their achievement of the learning objective.  We are developing an assessment rubric for each course and a 3-person committee will review the final projects for these courses and evaluate them according to the rubric.  We will use these assessments to evaluate our effectiveness in achieving each of the learning objectives and will then develop the courses and the curriculum based on these evaluations.  This semester we have developed the rubric for MAS 240 and are finalizing the rubric for MAS 210.  We will do assessments of both courses once the final projects are submitted.

240 Assessment


MAS 240 assesses the learning objectives most relevant to doing applied work in Chicana/o Studies.  The course begins with a series of assignments that ask students to explore the key issues and dilemmas stemming out of each of the core courses.  Then, students develop a comprehensive framework integrating all of the core courses into a theoretical framework that both explains the Chicana/o experience and paths for making social change.  Finally, the students’ Capstone Projects are used as the formal assessment for the following Learning Objectives.   Students are given a score for each criterion on the following scale (1=has not achieved the objective, 2= has achieved the objective, 3 = has exceeded the objective):

MAS 240 Assessment Rubric

Learning Objective 1.1-identify and explain how ideology and specific philosophical perspectives function in US Society 

A-Demonstrates an understanding of the ideological forces that need to be addressed related to the project .   Student Score:   1
2
3

B-Develops a means of confronting these ideological forces in a way that helps address the issue being analyzed.   Student Score:   1
2
3

Learning Objective 1.2-identify and explain how ideology and specific philosophical perspectives are manifested in daily life through Chicana/o experiences and identities

A-Breaks down the way in which ideology affects the specific individuals involved in the project.   Student Score:   1

2
3

B-Develops a means of helping these individuals confront these ideological forces in a way that helps them in their daily work.  Student Score: 1
2
3

Learning Objective 2-decribe and deconstruct the major historical trends that have shaped the Chicana/o experience 

A-Develops an analysis of the project that is informed by an understanding of Chicana/o history.   Student Score:   1
2
3

B-Develops means of confronting the central issues of the project that are informed by an analysis of Chicana/o history.   Student Score:   1

2
3

Learning Objective 6- identify and explain the basic constructs and theories underlying Chicana/o Studies

A-Develops an analysis of the project that is informed by an understanding of the field of Chicana/o Studies.   Student Score:   1
2
3

B-Includes a theoretical framework that is informed by Chicana/o Studies theories

Student Score:   1
2
3

Learning Objective 7-identify, understand and analyze the complex relationship between US Institutions and the Chicana/o community 

A-Demostrates an understanding of the institutional forces that influence the issues related to the project.   Student Score:   1

2
3

B-Develops a means of confronting institutional obstacles to addressing the issues of the project.   Student Score:   1
2
3

Preliminary Assessments [Spring 2005: MAS 240]

In the spring of 2005, we did a preliminary assessment of MAS 240, focusing on the students final projects and presentations.  In these projects, students demonstrated a detailed understanding and facility with Learning Objectives 1.1, 1.2, and 7, and the effectiveness of their presentations [as determined by both audience members and the professor] reflected that 8 of the 10 students excelled in achieving the final learning Objective.  The other two students achieved this objective adequately.

Use of Assessments to Improve Program Effectiveness

The success of each course in terms of students reaching the learning objectives is used to determine the ways in which the course can be changed to better reach the learning objective.  Besides student performance on key assignments, detailed, anonymous qualitative evaluations are used to develop courses, in addition to discussions with students in the capstone course, and exit surveys with out-going students.

Assessment Schedule

Fall 05: MAS 210 (Learning Objectives 4-6), MAS 240 (Learning Objectives 1.1, 1.2, 7)

Spring 06: MAS 205 (Learning Objectives 2-3), MAS 225 (Learning Objective 7)

Fall 06: MAS 200(Learning Objectives 1.1, 1.2), MAS 230 (Learning Objectives 1.1, 1.2, 7)

Spring 07: MAS 275 (Learning Objective 8), MAS 215 (Learning Objectives 1.1, 1.2, 7), MAS 252 (Learning Objectives 1.1, 1.2, 7)

Section B

Facilitator Report (Final Report)

Urban and Regional Planning Department’s Assessment Activities

Spring 2006

Degree program:
Master of Urban Planning

Date Completed:
May 16, 2006

Completed by:
Shishir Mathur, Assessment Coordinator

Please provide the following information for each degree program (undergrad and grad) that has (or will be) collected data on learning outcomes this AY 05/06.





1. For this semester, identify which learning outcome(s) was (were) the focus of assessment. Please attach a copy of the department/program goals and Student Learning Objectives.

SLO # 1, 2, 3, 4, 5, 6a, 6b, 6c, 7, 8a, 8b, 8c, 9 and 10.  A copy of the Department’s goals and SLOs is attached. 

2. For each learning outcome, identified in item 1, what direct (performance measures) and indirect (e.g. surveys) information/data were collected, how much, and by whom this Spring 06?

See Table 1 below.

Table 1

	SLO
	Data Collected
	By Whom
	Course Number

	1
	Student performance on Outcome 1 of the grading rubric for the “Ethics Assignment” 
	Dr. Peter Melhus
	URBP 200  

(Introduction to Urban and Regional Planning)

	2
	Student Performance on Outcome 2 of the grading rubric for the “Ethics Assignment” 
	Dr. Peter Melhus
	URBP 200 

(Introduction to Urban and Regional Planning)

	3
	Student performance on Outcome 3 of the grading rubric for the “Ethics Assignment” 
	Dr. Peter Melhus
	URBP 200 

(Introduction to Urban and Regional Planning)

	4
	Student Performance on the Outcome 1 of the grading rubric for the final examination
	Keith Sugar
	URBP 229

(Planning and Environmental Law)

	5
	Student performance as per the grading rubric for the final examination.
	Laurel Prevetti
	URBP 225

(Land Use and Urban Planning)

	6a
	Student performance on Outcome 1 of URBP 298 grading rubric
	Professors Salazar, Weinstein, Mathur
	URBP 298

(Planning Report)

	6b
	Student performance on Outcome 1 of the URBP 298 grading rubric
	Professors Salazar, Weinstein, Mathur
	URBP 298

(Planning Report)

	6c
	Student performance on Outcome 2 of the URBP 298 grading rubric
	Professors Salazar, Weinstein, Mathur
	URBP 298

(Planning Report)

	7
	Student performance on the “Quality of Life Indicator Assignment” of URBP 204 B 
	Prof. Earl Bossard
	URBP 204 B

(Quantitative Methods II)

	8a
	Student Performance on Outcome 4 of the grading rubric for the “Ethics Assignment”

Student performance on the “Quality of Life Indicator Assignment” of URBP 204 B
	Dr. Peter Melhus

Prof. Earl Bossard
	URBP 200

(Introduction to Urban and Regional Planning)

URBP 204 B

(Quantitative Methods II)

	8b
	Student performance on the “Quality of Life Indicator Assignment” of URBP 204 B
	Prof. Earl Bossard
	URBP 204 B

(Quantitative Methods II)

	8c
	Student performance on the “Informational Presentation Assignment” of URBP 213
	Prof. Asha Weinstein
	URBP 213 

(Communication Skills for Planners)

	9
	Peer Evaluation of team work in URBP 203

Supervisor’s evaluation of the student intern’s performance as per the “Evaluation of Student Intern Performance” form
	Prof. Dayana Salazar

Prof. Dayana Salazar


	URBP 203 (Planning Problems II)

URBP 234 (Field Study Seminar)

	10
	Supervisor’s evaluation of the student intern‘s performance as per the “Evaluation of Student Intern Performance” form
	Prof. Dayana Salazar
	URBP 234 (Field Study Seminar)


Note: Individual instructors will provide the information soon after the end of the Spring 2006 semester.

3. For data collected Fall 05, how and when were the data summarized,  analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).

Individual instructors collected the data, analyzed and summarized it and then sent it to the Department Assessment Coordinator using the Student Learning Objectives Assessment Sheet.  The results were discussed in the February 28, 2006 meting of the Department Assessment Committee. 

4. What findings emerged from departmental analysis of the information/data collected in Fall 05? 

See Table 2 below.

Table 2

	Findings from Departmental analysis of the information collected in Fall 05
	Changes planned/undertaken

	Finding #1 – Research questions and methods assessed in URBP 204 A (Quantitative Methods I) center primarily on quantitative  methods (SLO 7).
	· Use URB 298 to assess qualitative methods.

· Analysis and synthesis of complex information are not included in the original SLOs. Hence SLO 6c – “Ability to analyze and synthesize information from multiple sources” was added.

	Finding #2 – It is difficult to objectively assess writing ability (SLO 8a), and even using the same rubric, different instructors may provide different evaluations.
	· Require WST as a prerequisite for URBP 200, 236, and 298.

· Instructors use a writing assessment/ referral sheet to identify students who have writing difficulties, and diagnose the nature of the problem.

· Instructors have developed writing rubrics

· The department hired a reader to assist URBP 298 students as an experiment. It is recommended to continue with this practice.

	Finding #3 – Difficulty assessing team work (SLO 9).  Are peer reviews meaningful when students tend to give very high scores to their classmates?
	· Use the supervisor’s assessment of student interns (internship completion form) to supplement the assessment of team work. 

· Change the rating scale on the URBP 203 peer evaluation form to the following: Excellent, Very Good, Good, Satisfactory, Below Satisfactory. “Good” meets this SLO.

· To eliminate bias, do not give summary of feedback back to students.

· Instructor can adjust the scale according to the open ended feedback.

· Invite a peer-review expert to run a workshop in URBP 203.


5. What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) 

See Table 2 above.

6. Describe plans to collect data on additional learning outcomes next semester.

SLOs for review in Fall 2006

	SLO
	Assessment Tool

	1,2,3, 8a
	Ethics Assignment of URBP 200

	6b
	Qualitative section of mid-term examination of URBP 204

	8c
	Informational Presentation Assignment of URBP 213

	9
	Peer evaluation of team work in URBP 201




7. Did your analysis result in revisiting/revising the Student Learning Outcomes?  If the answer was yes, please explain and submit an updated version of the Student Learning Outcomes.

See Table 2 for outcome-related changes. A copy of the department’s goals and SLOs is also attached. 

Urban and Regional Planning Department

Master of Urban Planning (MUP)

Mission

We strive to enhance our position as a leading center for urban and regional planning education in Northern California by: 

· preparing a diverse student population to become leaders in rapidly-changing urban environments, 

· advancing the planning profession through teaching, professional and research activities, and 

· partnering with community leaders and organizations to enhance the quality of life in our metropolitan region.

Three cornerstones to our educational program are to equip our graduates with a strong education in general planning practice and theory, as well as specialized training in planning sub-fields; familiarize them with cutting-edge planning concepts and applications that are evolving locally in the Silicon Valley; and make our programs available to working professionals who wish to attend the university on a part-time basis.

Educational Objectives

MUP students will be able to:

1. 
Apply the history and theory of planning in relation to social and economic structures, including, but not limited to, such characteristics as income, race, ethnicity, and gender.

2. 
Understand the ethics of professional practice and behavior, including the relationship to clients and the public, and the role of citizens in a democratic society.

3. 
Understand the role of government and citizen participation in a democratic society and the balancing of individual and collective rights and interests.

4. 
Interpret case laws relevant to the field of urban and regional planning and application of these laws to realistic hypothetical situations.

5. 
Understand  the contexts in which planning takes place, focusing particularly on agencies conducting planning or employing planners, and the processes by which plans are made and implemented.  

6. 
Conceptualize problems from complex, real world situations so that the problems are meaningful to clients, and are research-worthy.

6a. Design and conduct first-hand research.

6b. Frame research questions and hypotheses.

6c. Analyze and synthesize data from multiple sources.

7. 
Apply statistical and other analytic techniques, as well as computer methods, to define planning problems, generate alternatives, and evaluate their consequences. Use census data to inform policy formulation

8. 
Communicate effectively.

8a. Communicate effectively in writing.

8b. Communicate effectively by expressing concepts in visual terms.

8c. Communicate effectively through public speaking.

9. 
Work effectively as members and leaders of planning teams, and to apply an understanding of interpersonal and group dynamics to assure effective group action.

10. Synthesize planning knowledge and apply it to actual planning problems.
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Facilitator Report (Final Report)

anthropology Department’s Assessment Activities

Spring 2006

BA Program 

1. 
SLOs that were focus of assessment

SLO 1c, “major anthropological ideas,” and SLO 6b, “evaluating appropriate internet sources,” was measured by English-Lueck in Anth. 125, through an assessment of the final project and a project exercise. SLO 1e, “culture change processes,” was measured by Sikkink in Anth. 143, through an in-class assignment. SLO 2b, “problematizing classificatory systems,” was measured by Weiss in Anth. 153. SLO 5c, “population movements,” was measured by Gonzalez in Anth. 179. Darrah measured SLO 3b, “synthesizing information from subfields, SLO 4b, “identifying influences from other disciplines,” SLO 7c, “multiple points of view,” SLO 9a, “communicating anthropological approaches,” and SLO 10b, “linking anthropological and human values,” through the evaluation of a project exercise and work submitted in student portfolios. Additionally data were summarized from Fall 05, including SLO 4c, “recognizing broader contexts” and SLO 10a, “history of anthropological ideas” by Gonzales, from Anth. 131.

Please see attached assessment reports for data from the above SLOs.

2.
For each SLO: direct or indirect information collected?, how much?, and by whom?

For all of the SLOs, direct information was collected, whether it was in the form of an imbedded exam question or the use of an evaluation rubric that the instructor applied to student work such as projects, papers, or portfolios. 

All of the assessment data collected this semester are attached.

3. 
For Fall 05 data: how and when summarized? (retreat, meeting, report to faculty?)

Discussions of assessment were ongoing throughout AY 05-06.  Faculty had regular interactions with each other about collection techniques and results, and assessment was an item on the agenda at all faculty meetings, in which status reports were given. Though the department has not yet reviewed all of the assessment data from Sp 06 as a group, these discussions have begun between individuals, and a faculty retreat for Fall 06 is planned in which assessment results from Sp 06 will be a key component of the meeting.

4. 
What findings emerged from departmental analysis of Fall 05 data?

The most important finding is that overall the anthropology department has clarified its goals, verbalized them quite concretely, and set about measuring them directly. Overall, the faculty feels that are learning objectives are being met.

5. 
What actions are planned to address the findings? 

Any revisions to the way in which data are collected, or to the curriculum will be taken up in Fall 06. Currently, the department plans to continue collect data, which will be analyzed in a continuing process.

6. 
Further assessment data collection and calendar:

	LO 1d: cross-cultural comparisons
	06-07
	Cultural anth. UD
	

	LO 3a: 10 ethnogs., 10 arch’l sites, and 10 major finds in phys. anth.
	06-07
	Anth 152 – Weiss

Anth 13 - Staff

Other cultural anth. upper division
	Embedded exam questions

	LO 4c:  recognize larger contexts
	06-07
	Anth 131 – Gonzalez

Anth 142 – English-Lueck
	

	LO 7b: apply anth. to social situations
	06-07
	SJSU Studies:

146, 115, 140
	

	LO 8a: i.d. key research methods in 3 subdisciplines


	Spring 06

06-07             
	Develop ‘methods sheets’

Use ‘methods sheets’

For arch’y and phys. courses
	

	LO 10d:  use informed consent
	06-07
	Cult. Anth. UD
	


7. Any revisions to the department’s SLOs?

None at this point; further data will help to evaluate the necessity for revision.

Assessment report for Anth. 125, Urban Anthropology,Spring 2006, J.A. English-Lueck

In this course we assessed two facets of our key learning objectives: 1-c: Ability to frame inquiry around major anthropological ideas and 6-b: Ability to access, evaluate, and appropriately use internet resources (e.g., census data). 

1-c: Ability to frame inquiry around major anthropological ideas.  The ability to frame inquiry around major anthropological ideas was assessed using the final project.  I assumed that merely the ability to recognize prevailing thinkers and repeat their key ideas did not show the linkage between anthropological inquiry and key theoretical notions.  Instead, I wanted them to generate the linkage, theorizing their own data, by writing about information they had generated in the field.  In this project, students involved in service-learning and community investigation were to find a non-profit organization, largely drawn from the pool of service-learning community partners and learn about it using participant observation and systematic conversational inquiries.  They were then asked to do an analysis of the organization over time and vis-à-vis the relationship of the organization to larger regional communities.  They were then asked to connect their observations to the major idea dominating urban anthropology today, that of power relations.  It is this linkage that is the portion of the assignment that directly connects to the “ability to frame inquiry around major anthropological ideas.”  Power relations were discussed extensively in class in a variety of ethnographies.  The students participated in an exercise linking their data to different facets of power and empowerment as they would be seen in organizational structure, rhetoric and practices.  Finally, the students wrote about these power relationships in their final project paper.  It is this exercise that was assessed.  Out of the 13 students who completed the assignment on time, two were able to do a sophisticated analysis that linked their observations to a scholarly analysis.  Three more could develop an analysis that considered at least two facets of power as expressed institutionally.  Seven students could discuss at least one facet of power and one student was unable to link her observations with larger scholarly discourse.  This pattern indicates that they can do the linkage, but not necessarily in a systematic and thorough fashion.   

Action:  I will change the course so that the linkage of ethnographic data to theoretical analysis can be modeled several times before I expect them to do so independently.  I will also restructure the in-class exercise that is a direct prelude to their written analysis—using post-its with ethnographic vignettes from their experiences and an analytical grid—so that students can see more clearly that power is a potent theoretical concept that can be used to explain data.  This exercise can be used at least twice for the two ethnographies they read in the course, 1) Neighborhood Tokyo and 2) Cultures@SiliconValley used in conjunction with the ethnographic films, Digital Lives and Secrets of Silicon Valley.  If they see this kind of analysis modeled they can presumably gain insight into how they themselves would do so thoroughly.  

6-b  Ability to access, evaluate, and appropriately use internet resources. This learning objective was assessed at two points.  Both were related to the class project of collecting information about a non-profit organization that was to be the site of their service-learning/community inquiry.  Early in the process, the students had to do an Internet exercise in which they accessed the website of the organization they were studying in order to 1) learn about the organization’s purpose and structure, 2) understand opportunities for service-learning and 3) analyze the language, point of view, the “controlling processes” used by the organization to community with would be volunteers and donors.  This exercise was folded into the final project in which they described and analyzed the organization using both their own ethnographic experiences and the Internet based data.  In addition, they were to use the Internet to do literature searches, demonstrating information literacy with that tool.  In an update report prior to the production of the paper students were to submit a list of references they had found related to their paper using database searches.  10 out of the 14 students were able to do so.   13 students participated in this exercise and turned in their projects on time.  All the students were able to meet or almost meet this objective.  However, only two students could not only access the information, but view websites as cultural productions that could be analyzed beyond their face value.  Seven of the students could demonstrate information literacy using the Internet as a tool.  Four additional students could access the organization’s website and find additional information, but they were not able to use them critically.  

Action:  More time needs to be spent on the original web exercise, modeling the idea that the website is a cultural production that can also be used ethnographically.  A powerpoint presentation using screen capture (since we lack the technology to access the Internet in the classroom) can be used to model such a discussion.  I will also build a library component into the class demonstrating online searches with search engines and library databases.  

It is clear that some of the difficulties in information literacy go beyond the scope of this class.  In our Fall assessment retreat I will discuss these problems with standing committee and see if we can build in more opportunities for students to improved their informational literacy across the curriculum.  

Assessment report for ANTH 131--Theories of Culture, Fall 2005, R. González (Table 1)

Introduction


In this course we assessed four key learning objectives: 

2-a: Ability to recognize "race" as a socially constructed concept; 

4-a: Ability to recognize key theories, explanations, and scholars in anthropology;

4-c: Ability to recognize larger contexts behind the development of anthropological knowledge;

10-a: Knowledge of the history of anthropological ethics.  

What follows is a summary of each of these areas.

2-a: Ability to recognize "race" as a socially constructed concept.  I assessed this learning objective by including an "embedded" exam question on the first midterm.  The essay question read as follows:

Using the book The Mismeasure of Man and the documentary film "Shackles of Tradition" as sources, trace the shifting meanings of "race" from the late 1800s to the early 1900s in the United States.  How is "race" defined in Brazil today?  Identify some of the implications of "race"-based policies, according to Stephen Jay Gould.

Unfortunately, nearly half of the students did not meet this learning objective (see table).  Part of the reason for this may be the difficulty of the book The Mismeasure of Man, a required course text.  To improve this situation, I plan to spend more class time discussing the book in Fall 2006.

4-a: Ability to recognize key theories, explanations, and scholars in anthropology.  I assessed this learning objective using a term paper assignment in which the students compare and contrast an ethnography written before 1970 and an ethnography written after 1970.  The instructions read as follows:

ANTH 131—Term Paper Assignment

Fifteen percent of your semester grade will come from a term paper.  It should be a 10-15 page paper, typed and double-spaced.  Note that for a grade of an A, the paper should be at least 12 pages long.  Please use the AAA Style Guide for your paper format.  Link to http://www.aaanet.org/styleguide  

Objective:  Critically compare two ethnographies (or studies in physical anthropology or archaeology) analyzing the same topic, culture, or region.  One ethnography should be written before 1970 and the other after 1970.  Your comparison should include a brief biography of the anthropologist, a discussion of theories, methods, use of anthropological terminology, and historical context.  For example you might compare the books Agricultural Involution (1962) by Clifford Geertz and In the Realm of the Diamond Queen (1997) by Anna L. Tsing.  Both are ethnographies of Indonesia.

Sources:  Although you can and should use class lectures and readings as source material, I would like for you to use additional sources as well.  At a minimum you should include the two ethnographies that you have selected.  There are a great many sources for the history of anthropology in the King Library.  There are many prominent senior anthropologists in different departments around the Bay Area, the U.S., and the world as well.  Many would undoubtedly be happy (and maybe even flattered!) to speak with you about issues and historical moments in anthropology that they have experienced.

Nearly 50% of the class met the learning objectives by correctly including correct information regarding the ethnographers whose work was being profiled and the theoretical schools of thought that most influenced the ethnographies.  

Assessment Report for ANTH 131, Theories of Culture, Fall 2005, R. González (Table 2)

	
	LO 4c: recognize broader contexts
	LO 10a: history of anthropological ethics

	4–Exceeding
	Can clearly identify the historical, political, and economic contexts in which U.S. cultural and British social anthropology developed.

8/42 students could exceed this objective
	Can clearly identify the genesis and development of debates over anthropological ethics in the U.S. and U.K. since the 1910s, including the significance of the American Anthropological Association's Principles of Professional Responsibility.  

5/37 students could exceed this objective

	3–Meeting
	Can identify two of the following contexts in which U.S. cultural and British social anthropology developed: historical; political; economic.

19/42 students could meet this objective
	Can identify in broad terms the genesis and development of debates over anthropological ethics in the U.S. and U.K. since the 1910s.  Can outline in broad terms the significance of the American Anthropological Association's Principles of Professional Responsibility.

20/37 students could meet this objective

	2–Approaching
	Can identify one of the following contexts in which U.S. cultural and British social anthropology developed: historical; political; economic.

8/42 students could almost meet this objective 
	Can identify in broad terms one of the following: the genesis and development of debates over anthropological ethics in the U.S. and U.K. since the 1910s; the significance of the American Anthropological Association's Principles of Professional Responsibility.

9/37 students could almost meet this objective

	1–Not meeting
	Cannot identify the historical, political, and economic contexts in which U.S. cultural and British social anthropology developed.

7/42 students could not meet this objective
	Cannot identify the genesis and development of debates over anthropological ethics in the U.S. and U.K. since the 1910s.  Cannot identify the significance of the American Anthropological Association's Principles of Professional Responsibility.

3/41 students could not meet this objective


4-c: Ability to recognize larger contexts behind the development of anthropological knowledge.  I assessed this learning objective by including an "embedded" exam question on the first midterm.  The essay question read as follows:

Compare and contrast the principal elements of Japanese culture (as described by Ruth Benedict) and Nuer society (as described by E.E. Evans-Pritchard).  How are they alike, and how are they different?  For each ethnography, describe (1) the source of funding for the research; (2) the methods used by the anthropologist; and (3) the reason that the research was considered to be important when it was written.  How might Eric Wolf's point about the importance of historical context be relevant to understanding why these studies were conducted? 

The question is designed to test student knowledge about the impact of external events on the creation of anthropological knowledge.  In the case of Ruth Benedict's work, students should draw the connection between her theory and methods (culture and personality and "culture at a distance," respectively) and the intellectual and world historical events of the late 1930s and 1940s—namely, the impact of Freud across the social sciences and the exigencies of World War II.  In the case of Evans-Pritchard, the British colonial context is critical for understanding method and theory in his study of Nuer society.  In spite of their reading Eric Wolf's article "American Anthropologists and American Society" (which highlights the connections between anthropological knowledge and world historical events), More than two-thirds of the students successfully met or exceeded learning objective 4-c.

10-a: Knowledge of the history of anthropological ethics.  I tested this learning objective by giving students an in-class assignment designed to test their knowledge of four different phases in the development of anthropological ethics in the U.S.  It was given to the class as an unannounced quiz, following a set of brief reading assignments about: (1) the controversy surrounding a group of U.S. spies who posed as American anthropologists during World War I; (2) the use of anthropologists in the internment of 120,000 Japanese and Japanese-Americans in the U.S. during World War II; (3) covert anthropological research conducted during the Vietnam War on behalf of the CIA and military intelligence agencies; and (4) corporate anthropologists whose work is secret because it constitutes proprietary information belonging to private financers.  In the exercise, students must match names, dates, issues, and consequences with respect to AAA policies surrounding ethical issues.  Approximately two-thirds of students successfully met or exceeded learning objective 10-a.

Lynn Sikkink

Assessment Activity, Spring 2006

The following Learning Objective was measured in my Anthropology 143 course, “Culture and Adaptation.”

1e.
Ability to identify environmental, biological, material, and cognitive processes related to culture change.

As this class deals mainly with environmental processes, the students were asked to address this prompt: “In a brief paragraph, list what you think are some of the environmental processes that are related to, or bring about, culture change.” I then read the individual answers and used a rubric to assess to what extent students met this particular objective, based on the following criteria.

The number of student responses is 10.

	4 - Exceeding: Considers various relevant environmental process; is able to look at interaction as that of the environment on culture and culture on the environment. 
	3 responses

	3 – Meeting: Considers various relevant environmental processes. Discusses either the influence of environment on culture or culture on environment, but not both.
	4 responses

	2 – Approaching: Ability to discuss this topic but unsure about what environmental processes are; does not relate relevant course material, case studies, or general information in a coherent fashion. 
	3 responses

	1 – Not meeting: Inability to relate the concepts of environment, culture and adaptation in a meaningful way. 
	0 responses



Result:


Although 100% of the students met the objective, I would like to move the students from the “approaching” category into the “meeting” category.

Assessment Report for Spring 2006

Assessment of Learning Objective 2(b) – Awareness of human diversity and the ways humans have categorized diversity along with the ability to problematize classification systems.

In ANTH153, we had a whole lecture devoted to the concept of race and its biological and social implications and validities.  I had students read different points of view, such as Loring C. Brace, who does not accept race as a valid concept and prefers to use geographic descent or clines, to George Gill, a forensic Anthropologist who uses skeletal anatomy to identify victims of crime and concludes that race is a valid and useful concept.  We also talked about the changing definition of race through time and what traits are used to identify race, such as whether it was appropriate to mix cultural and biological traits to define a race.  Finally, we also went through similarities and differences in race definitions, such anthropologists often include traits that are related to ancestry, whereas geneticists like to focus on traits that are non-adaptive.

Student’s activity participated and obviously read the material assigned.  They also showed a variety of views on the topic.  Most students seemed to understand the complexity of the topic on both biological and cultural grounds.

On the first quiz, several questions were asked regarding the race lecture, such as identifying key thinkers and their theories:

From Quiz 1:

Match the Concept with the Scientist

1) Galton

A. Racial Traits were Changeable & Superficial

2) Blumenbach
B. Races can be grouped into Brachycephalics & Doliochephalics

3) Spencer

C. First to Address Nature vs. Nurture Debate using Twins

4) Retzius

E. Social Darwinist 

True or False

5) Races cannot interbreed with other races.

6) Anthropological definitions of race usually include ancestry.

7) Scientists disagree on the utility of race as a biological concept.

8) Confusion occurs when scientists use biological and cultural traits to define race.

12) A gradual change in a character across the distributional range of a population, such as skin color, usually correlated with a geographic transition is called a/an:

a. Species.

b. Cline.

c. Breeding Group.

d. Ethnicity.

14) The skeleton is often used to determine race by forensic anthropologists, such as George Gill.  These traits are:

e. Useful since they help identification.

f. A result of adaptations to environment.

g. Non-Mendelian. 

h. All of the Above.

For the over all quiz, most student’s did extremely well.  12 out of 22 students got As on the quiz, the majority of the other students got either Bs or B-s on the quiz.  And, 9 out of 22 students answered all the above listed questions correctly; all but one of the remaining students answered over half of them (5 or more) correctly.  

Thus, 96% of students obtained the learning objective.

Assessment report for ANTH 179, Anthropology of Mexico, Spring 2006, R. González

	
	LO 5c: population movements



	4-Exceeding
	Can clearly identify a total of four "push" and "pull" factors that have compelled Mexicans to migrate to the U.S., Canada, and other countries.  Can clearly recognize the significance of the Bracero guest worker program and the North American Free Trade Agreement in accelerating cross-border migration from Mexico to the U.S.

14/30 students could exceed this objective

	3-Meeting
	Can identify a total of three "push" and "pull" factors that have compelled Mexicans to migrate to the U.S., Canada, and other countries.  Can recognize the significance of either the Bracero guest worker program or the North American Free Trade Agreement in accelerating cross-border migration from Mexico to the U.S.

8/30 students could meet this objective

	2-Approaching
	Can identify a total of two "push" and "pull" factors that have compelled Mexicans to migrate to the U.S., Canada, and other countries. Can recognize the significance of either the Bracero guest worker program or the North American Free Trade Agreement in accelerating cross-border migration from Mexico to the U.S.

5/30 students could almost meet this objective

	1-Not meeting
	Cannot identify more than one "push" or "pull" factor that has compelled Mexicans to migrate to the U.S., Canada, and other countries. Cannot recognize the significance of either the Bracero guest worker program or the North American Free Trade Agreement in accelerating cross-border migration from Mexico to the U.S.

3/30 students could not meet this objective


For ANTH 179, "Anthropology of Mexico," learning objective LO 5-c is covered in the course materials. 

5-c: Ability to understand the underlying causes and consequences of population movements.  I assessed this learning objective by including an "embedded" exam question on the final exam.  The essay question read as follows:

What are "push" and "pull" factors in the study of international migration?  Identify four "push" and "pull" factors that have compelled Mexicans to migrate to the U.S., Canada, and other countries.  Why is it that the 1940s, the 1960s, and the 1990s were particularly important decades for emigration out of Mexico?  

Several of the course readings and lectures (as well as one film) were dedicated to exploring these issues in detail.  Nearly half of the students exceeded this objective, and more than two-thirds either met or exceeded this objective.

ANTH 191 Frontiers of Anthropology Student Learning Assessment Report, 2006

Prepared by Prof. Chuck Darrah

May 30, 2006


Students majoring in anthropology and behavioral science with a double major in anthropology are required to complete ANTH 191 Frontiers of Anthropology as a senior capstone course. The course is specifically designed to support the department’s major assessment process through the intellectual content of several assignments and the completion of individual student portfolios designed to facilitate the school to work transition. Both academic assignments and portfolios are integrated in ways that require students to assess their knowledge of anthropology and the other social sciences, reflect upon it, and begin to integrate it into their career plans. 


This report first presents an assessment rubric that was tested this semester. A goal of the assessment is to determine the strengths and weaknesses of the rubric as a tool for facilitating discussions among faculty about how to best link assessment efforts to improvements in curriculum and its delivery. Next the report presents the assignments that were completed by students, both for grade and for assessment data. Finally, the report discusses the implications for student learning and departmental goals, major curriculum, and he process of assessment.


Students were given the following information to help them assemble their portfolios as the semester drew to a close 

ASSEMBLING THE PORTFOLIO

As we approach the end of the semester, it is worth stepping back and contemplating the contents of your portfolio. The elements are as follows:

· Cover Letter. We have discussed this and you may submit drafts to me or your colleagues in class for comment. You will not receive a grade on your drafts.

· Letter of Intent. Ditto

· Resume. Ditto. Remember that the more eyes on this the better. Resumes are partially matters of content, but also of aesthetics and organization.

· Skills and Knowledge Overview. You neither have submitted a draft of this, nor will you. What you have done is completed two assignments that hopefully have gotten you to thinking about your skills and knowledge: Exercises 3 and 4. One of these tried to jog your thinking about your anthropological/behavioral science skills and knowledge, and the other to jog it about your transferable skills. These were graded, but they are fundamentally “joggers” intended to get you to think about how you are a skilled person, possibly in ways you have not imagined. The skills and knowledge overview you include in your portfolio is a new document, but you should have completed all the work for it in the two exercises. The overview just consists of a list (or lists) of your skills that is briefly annotated with a paragraph that describes your skill and why you know you have it. If the skill is “ability to interview” then the annotation would describes your skill as an interviewer (what can you do as an interviewer)) and what experiences you have had that lead you to believe that you are skilled at interviewing. 

· Appraisal/Synthesis. This assignment has already been handed out and some of you have submitted drafts for comment. Nothing is graded until the portfolio is submitted. 

· Sample Papers. This is suggested, but optional. I am not grading your papers, but since this is the foundation of your portfolio, you may want to start thinking about including examples of your writing. 

1. ASSESSMENT RUBRIC     


The number of students judged to be at each level by the instructor is displayed boldface in each cell. 

	
	LO 3b: synthesizes info. from subfields
	LO 4b: identify influences from other disciplines
	LO 7c: communicate multiple points of view
	LO 9a: communicate anth’l approaches
	LO10b: link anth’l and human values

	4 - Exceeding
	Student demonstrated a clear understanding of the links between the four subfields

11 students
	Student could identify anthropology’s unique place in the social sciences

13 students
	Student did an outstanding job of using several venues to present multiple viewpoints

3 students
	In both written and oral assignments, the student was consistently able to clearly present anth and its contributions

8 students
	In both written and oral assignments, the student was consistently able to identify ethical issues and their relevance in anth.

9 students

	3 – Meeting
	Student demonstrated a clear understanding of the links between 2-3 subfields

13 students
	Student could discuss the differences between anth and other social sciences

13 students
	Student did an adequate job of using several venues to present multiple viewpoints

17 students
	In both written and oral assignments, the student was usually able to clearly present anth and its contributions

17 students
	In both written and oral assignments, the student was usually able to identify ethical issues and their relevance in anth. 

13 students

	2 - Approaching
	Student could talk about the distinctions between 2 subfields

3 students
	Student could describe the difference between anth and two other social sciences

3 students
	Student was able to present more than one viewpoint in at least two venues

6 students
	In at least some written and or oral assignments, the student was able to present anth and its contributions

1 student
	In at least some written and or oral assignments, the student was able to identify ethical issues and their relevance in anth

4 students

	1 – Not meeting
	The student could NOT distinguish between the subfields adequately or discuss them coherently
	Student could NOT clearly discuss the differences between anth and other social sciences
	Student was unable to present multiple viewpoints
	Student was unable to clearly present anth and its contributions in assignments 
	Student was unable to identify ethical issues and their relevance in anth


2. ASSESSMENT ASSIGNMENTS 

2.1. FIERCE CONTROVERY SYNTHESIS [LO 7c and LO 10b]


Students read a book about the controversy surrounding anthropological research among the Yanomami of Brazil and Venezuela and discuss the issues raised in small groups during class. Then a 2:45 minute conference consisting of five “paper sessions” is held in which students role play various stakeholders in the controversy. The following week, individual students submit a reflection upon the experience:   

You will soon graduate with a social science degree and move on with your life. You may or may not become a social scientist of some ilk, much less a professional anthropologist. Regardless of what you do, as you live and act you necessarily create a story or narrative about yourself. These narratives are inherently moral, for they are about what we value and who we want to be. Based on your reading of Borofsky (and Trigg), and your discussions and reflections this semester, how can or will your education in social science contribute to that narrative? What would you like your story to be and how do anthropology and the social sciences fit into it? How do the ethical issues raised inform your story, regardless of whether you agree that the issues really matter or with how Borofsky thinks they could be resolved? Two to three pages of concise and thoughtful reflection, please.

2.2. DISCIPLINARY SYNTHESIS [LO 3b and LO 7c]



In this assignment, students may submit repeated drafts of their attempt to appraise and synthesize the discipline of anthropology. These are not graded until the final draft, which is included in the student’s portfolio and submitted as the final exam.

Goal

The goal of this assignment is to provide an opportunity for students to appraise their major discipline and then to synthesize that knowledge into a coherent statement that can be used to explain the discipline to yourself and non-anthropology majors.  Ultimately, you can use this document to explain to others what you can do with your anthropology degree.


You have several options as to how to proceed:

· You may wish to assess and synthesize the subdisciplines of anthropology.  Under no circumstances will you be allowed to focus on only one subdiscipline, such as cultural anthropology or archaeology.

· You may wish to include the three disciplines of anthropology, psychology and sociology at a somewhat more general level of resolution.  This is especially appropriate for behavioral science majors.

· You may create an alliance with two or more colleagues and then divide up the labor so each of you investigates one discipline.  Then you could pool your information about the three disciplines and write your individual papers.  


I am glad to discuss any creative options about how to proceed, but ultimately each student must submit their own unique and distinct paper.

Appraisal


To appraise means to estimate the quality or amount of something.  It involves judgment based on data of some sort, and we can discuss in class the standards by which you want to appraise the discipline(s).  The first thing you need to do is obtain information about the discipline in order to make a judgment.  You cannot know everything, but upon completing a major you should be knowledgeable about its broad contours.  Your sources of information can include (but are not limited to) courses you have taken, books and articles you have read, professional meetings attended, and conversations with professors.  In addition, you must partially base your appraisal on what you find on the web.  There are many, many anthropology- related web sites; psychology and sociology have their own.  Many are university based, others are based in the AAA, and still others reflect the interests of users in particular topics.


On February 19 we will have the Disciplinary Synthesis Exchange in class.  You will bring the materials to class that will form the basis for your appraisal of the discipline(s) and you will share them in small groups with colleagues.  Materials can include lists of web sites, printouts, various references, particularly good statements from books and articles, copies of articles.  You need have nothing written, although you may wish to have a draft outline.  Basically, you are pulling together the materials on which you will base your individual appraisal and then synthesis.  For this to work everyone needs to search and bring materials, then be willing to share.  I assume you will want credit or acknowledgement for the work you did, and so we will agree in advance on how to do that.


Later, when you submit your paper, the sources or references for the materials on which you base your synthesis will be included as an appendix.  A section of your paper will summarize your appraisal of the discipline(s).

Synthesis


The appraisal covers the different elements of the discipline (as you see them), but the synthesis should be a coherent and elegant statement that presents the disciplinary perspective (including the subdisciplines) or the perspective of behavioral science.  There is no formula here, but you probably want to address the following.  We can add to this list.

· What are the important issues and questions that people working in the discipline are addressing?

· What are broad areas of agreement and where are the tensions or disagreements?

· What are the main methodological, factual and intellectual contributions of the discipline?

· What are the main entities within which anthropologists work, and how do they work?

“Elevatoring”


Prepare a concise thirty-second elevator statement that addresses what anthropology (or the behavioral sciences) is and why it matters.  This is the proverbial elevator speech.

2.3. SELF ASSESSMENT OF SKILLS AND KNOWLEDGE FOR USING ANTHROPOLOGY [LO 3b and LO 4b]


Students systematically assess their skills and knowledge in anthropology, and they identify gaps in their capabilities and how to address them. 

I. Anthropological Foundation (Above all else, you must know the discipline of anthropology)

1. What do you now about the history of anthropological theory and various specific areas such as cultural ecology, culture and personality, gender studies, economic/political anthropology, social organization, religion? What are the gaps in your knowledge? What can you do about them?

2. What do you know about the ethnographic literature? What areas or topics do you best understand? What are the gaps in your knowledge? What can you do about them?

3. What do you know about archaeology, cultural anthropology, physical anthropology, and linguistics? What are the gaps in your knowledge? What can you do about them?

4. Research Skills: Are you familiar with both quantitative and qualitative research methods, and competent in at least one? What are the gaps in your knowledge? What can you do about them?

A. Research Design.  Problem definition, choice of research methods and techniques, and basic issues of design alternatives (case study, control groups).

B. Data Collection.  Interviewing techniques, ethnosemantic elicitation, photography/videography, questionnaire and interview schedule design, behavioral observation, life history collection, mapping, survey methods, sampling, document analysis, census data, archaeological site excavation, osteological measurement, etc?

C. Data Analysis.  Fieldnote coding, thematic analysis, familiarity with statistical software (e.g. SPSS) and qualitative analytic software (e.g. Ethnograph).

D. Library Research Skills.  Ability to use libraries, databases, and miscellaneous secondary data sources to obtain information relevant to projects.

II. Communication Skills

1. Writing.  How is your writing for different audiences, such as research community, general public, policy making community, agency, etc. Are you familiar with the proposal writing process? What are the gaps in your skills and knowledge? What can you do about them?

2. Group Facilitation.  Are you able to select and manage group processes, such as meetings, workshops, brainstorming sessions? What are the gaps in your skills and knowledge? What can you do about them?

3. Public Speaking.  Do you have experience communicating with diverse audiences using audiovisual aids where appropriate? What are the gaps in your skills and knowledge? What can you do about them?

III. Personal Skills

Do you have abilities to organize time-effective research and work cooperatively? To make reasoned value judgments and take positions.  To work in ambiguous settings, assuming new roles and developing new skills as required? What are the gaps in your skills and knowledge? What can you do about them?

IV. Administration

1. Budgeting.  What working knowledge of grants and contracts; preparing budgetary requests; and monitoring accounting functions do you have? What are the gaps in your skills and knowledge? What can you do about them?

2. Personnel. What working knowledge do you have in recruiting and hiring in compliance with local, state, and federal regulations and laws; defining duties and performance evaluation; leading and motivating; training? What are the gaps in your skills and knowledge? What can you do about them?

3. Establishing Goals and Mission.  What experience do you have in defining group goals and objectives, and an overall program/project mission? What are the gaps in your skills and knowledge? What can you do about them?

V. Knowledge of Other Disciplines

1. Cognates.  What do you know about cognate disciplines germane to future employment, such as medical anthropology, organizational behavior, agricultural economics, etc.? What are the gaps in your skills and knowledge? What can you do about them?

2. Social/Behavioral Sciences and Complex Society.  What do you know about the social and behavioral sciences, including sociology, psychology, political science, economics, history? What do you know about complex society, including public policy setting? What are the gaps in your skills and knowledge? What can you do about them?

VI. Knowledge of Technical Fields

What knowledge and skills do you have in any technical fields germane to future employment, such as agronomy, human resources, law, medicine, etc.?  What are the gaps in your skills and knowledge? What can you do about them?

VII. Experience in Nonacademic Work Settings

1. Experience.  Have you had hands-on experience, paid or unpaid, working with government agencies, private firms, private voluntary organizations (PVOs), non-governmental organizations (NGOs), or as reflective, self-employed practitioner? What are the gaps in your skills and knowledge? What can you do about them?

2. Internship.  Have you had a formal or informal internship, and/or participation in research project(s)? What are the gaps in your skills and knowledge? What can you do about them?

Assignment: Assess yourself. Your assessment may take the form of an annotated checklist or short paragraphs. You need not summarize everything that you think you know and can do in this assignment! Pay special attention to identifying your strengths and areas you think you should work on.  

2.4. TRIGG PAPERS [LO 4b and LO 9a]


Students read Roger Trigg’s book about the philosophical issues underpinning the social sciences and participate in hour-long small group discussions each class period. Each student must also write detailed analyses of two chapters from the book using the following guide for each chapter:

1. Summary/Argument. What is Trigg arguing? What is he claiming and why is he claiming it?

2. Significance. Why is his argument significant? Why does it matter to the broader question of how can we generate useful, reliable knowledge?

3. Application. Take some important issue or question that you have encountered in one or more of your social science courses and show how the issues Trigg raises can be applied to it. Analyze it as if Trigg’s argument is right. How does it change or expand how you view the issue or question?

4. Implications. What are the implications for what Trigg is arguing for…

· the social and/or behavioral sciences?

· anthropology?

· policy or publicly useful information?

Papers should be well composed and proofed. They should be concise and dazzling in their laser like focus on the important issues. They should avoid the discourse of “interestingness” and “likeability/yuckiness.” One-inch margins, please, with the chapters as the title. If you are concise, you should be able to do this in 5-10 papers. 

3. DISCUSSION

3.1. IMPLICATIONS FOR THE MAJORS


Based on the instructor’s judgment, the major students seem to be meeting the department’s learning objectives. This, of course, could be due to the instructor’s idiosyncratic and low standards, but it more likely results from a combination of (1) a curriculum that in fact is aligned with those learning objectives and (2) attrition, as students not meeting the goals exit for other majors. The course instructor has long heard comments from students about the extent of writing required in most anthropology courses and indeed, writing is a primary goal that cuts across learning objectives. It is not surprising that students are articulate about the learning objectives that require both recitation of knowledge and exercise of higher order analytical skills, as is the case in this course. The main conclusion I draw is that, despite variations in performance, the students are generally meeting the learning objectives, at least based on this rubric.

3.2 IMPLICATIONS FOR THE CURRICULUM


An obvious implication is that the curriculum and learning objectives are aligned, although this is not surprising since the same faculty generates both. Course specific conclusions are that:

1. Allowing and even encouraging drafting and redrafting assignments that require a higher order synthesis by students is necessary. Most students who were successful, for example, in their analyses of chapters from Roger Trigg’s book had submitted at least two drafts. Of course, this followed reading and rereading the chapter using the study guide provided by the instructor, participating in in-depth small group discussions, and listening to the instructor’s overview to the chapter. Despite complaints of being overwhelmed, students will respond to the challenge of systematically reflecting upon the very foundations of their major.

2. Simulations provide a way for students to distance themselves from their own assumptions and values, and to explore them in a “safe” way. They allow students to de-essentialize positions and to understand how they are adaptations to particular conditions, thereby providing the basis for more sophisticated arguments and problem solving.

3. The distinction between appraising the discipline and its fields, on the one hand, and synthesizing it is extremely difficult for most students and the assignment should be changed to clarify the distinction. Students generally regurgitate comments from particular professors and assigned readings, but they provide scant evidence of independent reading or of the ability to explore the discipline using web-based resources. Instruction in the latter should be made more explicit, as should a process for assessing the discipline and then reflecting upon it in a way that leads to a personalized synthesis that can be integrated into the student’s life and career.

3.3. IMPLICATIONS FOR THE ASSESSMENT PROCESS


The rubric provides a way to compress extensive data into a single document that allows patterns to emerge. Sort of. The level definitions of individual learning objectives are both critical and very difficult to formulate. In order to fit in a cell and not boggle the limited cognitive capacity of the assessor they must be concise, but the more concise they are the more the assessor’s personal interpretations of learning objectives and student performance come into play. For example, LO3b quantitatively measures the students’ success at synthesizing information from the subfields of anthropology: Can the student understand the links between two, three or four subfields? It explicitly excludes the possibility that they may understand the links between four, but only poorly. This evaluator simply used the levels as general proxies for the quality of the student’s understanding and did not slavishly attend to the definitions. Such structural problems permeate simplifying rubrics and they stand in stark contrast to a core function of the university: to demonstrate the danger of simplifying assumptions and crude categories, and to add complexity, nuance and meaning to how we approach the world. 


There are other difficulties. The first is practical: I was asked to complete this assessment report because I taught the course and the portfolios I assessed were submitted during the final period of the class. Grading, assessing and writing a report within a few days raises significant workload issues that deserve discussion within the department, college and university. The second problem is more structural in nature. I learned nothing from this endeavor that I did not already know since I teach the course. I have produced a report, but I seriously doubt it will be of much use to my colleagues as a basis for improving the curriculum since it is simply too ‘thin” for that purpose. And so we return yet again to that domain of SJSU ultrastability: the dutiful report that provides an output from the department that can be read by outsiders as evidence of good faith effort, but which is fundamentally useless and just something else to do. 


What could change this situation so I, and my colleagues, can learn something that can be acted upon? If there is anything to be gained by this process it would seem to be through substantive discussions among the faculty who have grappled with data (e.g. a sample of student papers) and the assignments of their colleagues. The rubric model could be retained, but left very global so that we are talking about excellent, very good, good and poor outcomes. The instructor of record could extract a sample of student papers that correspond (in his or her mind) to each level, and then the curriculum committee could read them and discuss the assignment, its place in the overall curriculum, how the students performed and why, and what changes could be made elsewhere in the curriculum to improve performance (or change the assessment or the learning objective). This way we would have the benefit of discussion and of seeing and hearing about assignments that intersect with our majors at very specific points in their academic careers.

Section B

Facilitator Report (Final Report)

Communication Studies Department’s Assessment Activities

Spring 2006

BA Program / MA Program

1. 
SLOs that were focus of assessment

Background: The Department of Communication Studies began assessment of learning in the major in AY 2004 in response to a new campus wide assessment plan that grew out of deficiencies noted in the WASC accreditation review.  The department started by establishing Learning Objectives for the major. As plans developed during AY 2004 for implementation of assessment activities, the faculty revised the Learning Objectives (see Attachment).  The most recent revision is September 30, 2005.

At a day-long curriculum and assessment retreat in August, 2005, assessment goals were established for Fall 2005 semester, in compliance with the campus plan.  Specifically, faculty decided to phase in assessment by focusing on two core courses: COMM 101 (Introduction to Communication Studies) and COMM 140 (Argumentation and Debate). COMM 101 assessment had been piloted during a summer course, and based on that experience, Fall semester 101 instructors (Drs. Baglia, Wood, and Spangler) met with the summer instructor (Dr. Fassett) in July 2004 to discuss the pilot and make adaptations for Fall 2005.

We selected two Learning Objectives to assess in COMM 101:

Information Literacy: Demonstrate basic skills in new communication technologies and traditional and emerging forms of information literacy

Communication Theories: Describe the conceptual, historical, and practical dimensions of major communication theories (in general and as applicable to the subjects of specific courses)

2.
For each SLO: direct or indirect information collected?, how much?, and by whom?

Several modes of embedded assessment were used, both direct and indirect.  For the information literacy objective, students in one section met in a computer lab to practice assessing and downloading communication scholarship, including completion of an online module; in a second section, the final paper assignment was used to assess student’s ability to both demonstrate information literacy and apply communication theories.  In a third section, students completed an initial reflection essay.

For the Communication Theories learning objective we used reflective essays and/or course final papers. Additionally, we had students begin a portfolio of learning, using a CD based storage system, to be developed across their completion of core courses.  We plan to begin using the completed portfolios as part of a reflection assignment for assessment purposes in the COMM 199 Senior Seminar.

Instructors developed rubrics for assessing student learning in these assignments and we have collected these, along with samples of poor, average, and excellent work.  At the end of the Fall semester, the COMM 101 faculty met to discuss their assessment findings.  At our January 2006 assessment meeting they presented their findings and recommendations.  The complete report is attached as Appendix B. In general their recommendations were to develop and implement the online module for all students, to improve outcomes on the information literacy objective; to work to increase student access to scholarly journals in our field; and to streamline the creation of the CD disks used for storing the portfolio.

The final suggestion was implemented by purchasing and pre-formatting CDs for all students enrolled in COMM 101 in Spring 2006.  The faculty is working on the other two recommendations.

For the COMM 140 (Argumentation and Debate) class, the following learning objective was assessed:

Argumentation:  Demonstrate competence in understanding and applying argumentation principles, conventions, strategies, and tactics using an adversarial model.

Both instructors used the culminating performance as the embedded measure of assessment for this learning objective.  Again, they developed and used rubrics to assess learning, and they collected samples of poor, average, and excellent student work for our files.

3. 
For Fall 05 data: how and when summarized? (retreat, meeting, report to faculty?)

At the January 2006 assessment meeting, the faculty agreed that they would continue to assess these objectives in the COMM 101 and COMM 140 classes during Spring 2006.  They also agreed to conduct assessment of cultural competence learning objectives in the COMM 161 (Communication and Culture) and COMM 152 (Communication in World Cultures) course.  They agreed to assess the following learning objective in each class:

Globalization Awareness: Identify and analyze the relationships among globalization, worldviews, development, and change of cultural patterns and discursive practices; understand the dialectical relationships between global and local processes.

It is too soon to have results from this assessment.  That data will be available when we meet for our next assessment discussion at the start of Fall 2006.

The faculty also agreed at that meeting that the extensive rubric work we had set for ourselves in the COMM 101 and COMM 140 experience was tedious and not productive. We agreed that we would phase in our assessment practices using the model of the “instructor summary report” that has been effective in the SJSU General Education program.  This is a form and a process that faculty are familiar with and it has proved to be more commensurate with our ability to do meaningful assessment within the current faculty workload constraints.

4.  What findings emerged from departmental analysis of Fall 05 data?

(see #3, above.)

5. 
What actions are planned to address the findings? 

(see #3, above.)

6. 
Further assessment data collection and calendar:

At our end of the term faculty meeting on May 17, the Communication Studies faculty discussed the findings from Fall semester and agreed that they would continue to assess the major based on the learning objectives adopted in September 2005 (Appendix A).  These learning objectives are diverse, and as such, some learning objectives are more thoroughly covered in some classes than others.  Since students will take major core courses that span the spectrum of these learning objectives, faculty feel confident that students will be exposed to all of them.  In order to assess each of these learning objectives, the focus will be on particular learning objectives in the specific courses for which they are most thoroughly and appropriately addressed.  

In each semester, each core course will assess two or three of the departmental learning objectives that are most appropriate for that course.  In order to determine which courses will assess specific objectives, instructors of the core courses met with each other to determine which of the objectives were most appropriate to their course for assessment.  Certainly, many of the core courses cover most, if not all, of the learning objectives in the class.  But for purposes of assessment, the faculty wanted to focus more specifically.  

Over the course of five years, the faculty will assess all of the departmental learning objectives.  In addition to continuing the assessment work begun in COMM 101 and 140 (see sample Instructor Summary form for COMM 101 in Appendix C), they will begin the full roll out of learning objectives in Fall 2006 with an assessment of the learning objectives most appropriate for COMM 161, Communication and Culture and also for COMM 140, Argumentation and Debate.  Instructors of COMM 161 have decided to assess the five objectives related to Culture and Global Awareness (see Appendix A).  Instructors of COMM 140 have decided to continue to assess the Argumentation learning objective.  

Instructors will assess these learning objectives by responding to an instructor summary sheet (following the SJSU GE model) that asks them to 1) estimate what percentage of their students met the learning objective, 2) describe the assignments and activities in which students participate that focus specifically on the learning objective and 3) describe the opportunities that students have to be assessed on the learning objective.  These summary sheets will then be turned in to the department’s Assessment committee that will review the reports for programmatic assessment.  Instructors of the courses that are being assessed also agree to meet as a group each semester to discuss their reports and exchange ideas, issues and/or make suggestions for future offerings.  

To support this assessment activity, the faculty also decided at the May 17 meeting to realign the department governance structure to have a permanent assessment committee and a department Assessment Coordinator with a .2 course release to cover that assignment. 

Finally, faculty adopted the following assessment plans for AY 2006-07. (Note: see the Appendix A for complete wording of the learning objectives referenced here.)

COMM 149 Plan

Faculty who teach core course COMM 149 (Rhetoric and Public Life) (and its substitute course, COMM 152, Communication in World Cultures) adopted the following two year plan:

COMM 149 will assess the following learning objectives:

1.2: Social Responsibility

1.5: Criticism

1.6: Rhetorical Foundations

In the second year, COMM 152 will assess

1.6: Rhetorical Foundations

In the future, COMM 149/152 will assess

3.1 Information Literacy

Over the course of the next 5 years, COMM 152 will work in assessment of Area II: Cultural awareness and global contexts.

Faculty who teach the methods courses in our core adopted the following assessment plan:

Comm 155 & Comm 156  Plan

The department is combining the assessment of Comm 155 & 156 because it is envisioned that these courses are complementary offerings. As stated in the original course proposal for Comm 156:

In developing Comm 156 in relation to Comm 155, we hope to capitalize on the “goodness of fit” between qualitative and quantitative research methods. By this we mean that the constellation of methods that typically fall under each category are all useful depending on the particular problem or research question that the investigator is seeking to address. Moreover, drawing out points of connection creates opportunities for multi-method research studies and projects, an approach that we find valuable and would like to encourage in our undergraduate students.

These two courses will be responsible for two learning objectives, both of which fall under Information Literacy and Scholarly Practice (#3).

Research Methods 

As currently stated this LO identifies four categories of research methods, which is obviously too much to ask from any single course. Therefore,

· On Comm 155 greensheets, we ask that instructors state and assess the objective this way: “Demonstrate an understanding of the procedures used in the more common social scientific research methods used to study communication.”

·  On Comm 156 greensheets, we ask that instructors state and assess the objective this way: “Demonstrate an understanding of the procedures used in the more common critical, interpretive, and performative methods used to study communication.”

Research Argument

While there is agreement that this is an important LO for the two methods courses, the faculty is concerned that the wording obligates instructors to require students to actually conduct a research study. The faculty proposed the following minor editing change to give instructors more flexibility in how they assess this LO:

· “Understand how to conduct research systemically and present it persuasively, organizing issues, claims, and evidence in a logical form.”

Information Literacy

The faculty furthermore proposed a minor editing change to the Information Literacy LO (this objective will not be formally assessed in Comm 155 & 156):

·  “Demonstrate competence in traditional and emerging forms of communication technology as relevant to communication research.”

COMM 198 Applied Activity Plan

This core course engages the student in a choice of two different applied activities: tutoring in the COMM Lab, serving an organizational internship or a community service project, working on an applied research team, or participating in forensics (debate) activities.  The faculty in this area are still refining their assessment plan, but the current draft suggests that in Fall 2006 they will focus assessment on the Ethics and Social Responsibility objectives and in Spring 2007 they will assess the information literacy and basic skills objectives.  They are still discussing when and how to begin assessing the cultural sensitivity objective.  Instructors have adopted the reflective paper method as most appropriate for embedded assessment in this course.

In Fall 2006, the department plans to prepare a matrix that shows the timing of assessment activities by learning objective, by semester, and by course.  This will also indicate the relevant assessment assignments and measures.

The Communication Studies department believes that assessment has begun to take shape and be productive for them.  So far it has led them to re-examine and refinelearning objectives, to pay attention to measures of student learning in terms of these objectives, and begin to have productive conversations about ur courses and objectives among the faculty who teach the courses.  They look forward in Fall 2006 to starting up online ePortfolios, in cooperation with Academic Technology, so that they will have some baseline program assessment data to use when they begin their next program plan in Fall 2007.

The change in department governance structure also suggests that we have begun to adapt to the new requirements.

7. Any revisions to the department’s SLOs?

None since September 2005.

APPENDIX 1

Department of Communication Studies

Student Learning Objectives

1. Ethical participation and competent communication

Ethics: Demonstrate understanding of ethical responsibilities in communicating with others.

Social Responsibility: Understand the dimensions of social responsibility and community engagement as obligations of democratic citizens.

Basic Skills:  Demonstrate basic skills in oral and written communication, and critical thinking.

Argumentation:  Demonstrate competence in understanding and applying argumentation principles, conventions, strategies, and tactics using an adversarial model.

Criticism: Develop and apply analytical skills for evaluating different forms of communication (oral, textual, visual, performative).

Rhetorical Foundations: Understand the foundations of rhetoric and the rhetorical role of the citizen in public life.

Performance: Demonstrate performance as embodied practice and understand how performance is a site for critical communication within social, political, and cultural
life.

2. Cultural awareness and global contexts 

Cultural Literacy: Recognize and understand central features of a culture  that one encounters.

Cultural Comparison: Appreciate how diverse communication practices arise in response to recurrent and changing problem situations encountered and defined by different cultures; understand how different cultures have influenced each other’s communication practices.

Cultural Sensitivity: Demonstrate sensitivity to the communication practices of diverse cultural groups (defined by concepts of race, ethnicity, age, gender, sexual orientation, disability, etc.).

Globalization Awareness: Identify and analyze the relationships among globalization, worldviews, development, and change of cultural patterns and discursive practices; understand the dialectical relationships between global and local processes.

Cultural Critique: Identify, analyze, and evaluate the decisive role of power, as embedded in communication, in the socio-historical, economic, and political formations of cultures; recognize the potential for becoming an agent of positive change.

3. Information literacy and scholarly practice

Information Literacy: Demonstrate competence in traditional and emerging forms of communication technology as relevant to this discipline.

Communication Theories: Identify epistemological and ontological assumptions underlying communication research, including the conceptual, historical and practical dimensions of major theories and methods.

Research Methods: Demonstrate an understanding of the procedures involved in the more common critical, interpretative, performative and social scientific research methods used to study communication.

Research Argument: Conduct research systematically and present it persuasively, organizing issues, claims and evidence in a logical form. 

(Rev. 9-30-05)

APPENDIX 2

COMM 101 Assessment Summary

Fall 2005

During the Fall 2005 semester, the San José State University Department of Communication taught four sections of COMM 101, Introduction to Communication Studies. In each of those sections, we assessed student outcomes for two learning objectives:

Information Literacy: Demonstrate basic skills in new communication technologies and traditional and emerging forms of information literacy

Communication Theories: Describe the conceptual, historical, and practical dimensions of major communication theories (in general and as applicable to the subjects of specific courses)

Enclosed are three summary packets: Dr. Andrew Wood (section 1), Dr. Matthew Spangler (section 2), and Dr. Jay Baglia (sections 3 and 4 in a shared folder). Following the semester, we met on several occasions and discussed strategies to enhance student success at meeting the learning objectives. Three concerns emerged from our conversations: the need to enhance information literacy, increase student access to journals, and streamline student creation of disks.

Enhancing Information Literacy

We found that roughly half of our students generally do not come to class with necessary skills to select, evaluate, and integrate scholarly material into their academic writing. Part of this problem stems from their lack of experience with field-specific scholarship, an inevitable limitation that starts to be addressed with this gateway course. However, we also found that students found it difficult to employ the library’s electronic tools to access scholarship. To address this concern, one of the faculty members teaching a section of COMM 101 developed an online module that walks students through the process of accessing communication scholarship. Following our conversations, we have decided expand this module across other sections – and add to it – before seeking to upload this tool to the department website. Even so, we noted another problem that cannot be solved by a module: the relative lack of communication scholarship that can be quickly accessed by students from our university library. Noting the impressive range of materials that can be gathered through the library’s various interlibrary loan services, we nonetheless wish that students could find materials when they need them, not after waiting for days (or weeks) for their articles to arrive. We turn to this concern directly in the next item.

Increasing Student Access to Journals

While libraries around the world have undergone a significant change in their catalog processing in the last decade – moving from card catalogs to online – many students are still bewildered by the specificity of the terms “academic journal” and “peer-reviewed” and even “communication scholarship.” As a result, it is our suggestion that the new COMM 80 lab augment its already generous collection of communication journals with more complete collections (drawn, perhaps, from a call for contributions from the faculty). Students can choose the option of pouring through actual examples of communication scholarship in their original format to better comprehend how a discipline develops a history. While sophisticated database-users can access many of these journal articles through carefully crafted searches, our experiences (and the experiences of reading our students annotated bibliographies) have showed that non-peer reviewed articles or scholarship other than communication often make their way into searches and many students do not understand these differences. Ideally, the chance to flip through the history of communication research will help address this challenge.

Streamlining Student Creation of Disks

We require students in Communication Studies 101 to save two of the course essays on a rewritable CD disk. Students maintain these disks and store various assignments on them during their time as Communication Studies majors at SJSU. One of the unanswered questions is how we as a department can guarantee that students will maintain these CDs correctly and turn them in at the end of their curriculum. Last fall (2005), as we initiated the CD RW portfolio project, we ran into several problems. Some students failed to purchase a CD. Other students bought a non-rewritable CD. Still others were baffled by the process of burning their work onto a CD. Finally, some students who did successfully burn their essays to a CD did not follow correct formatting instructions. As a result, the department made the decision for the spring semester 2006 to purchase the correct rewritable CD for our COMM 101 students, format it correctly, and distribute it to our students.

APPENDIX 3

Department of Communication Studies

Assessment Plan for Spring 2006

	
	COMM 101
	COMM 140
	COMM 149

(COMM 145)

(COMM 152)
	COMM 155
	COMM 156
	COMM 161

(COMM 160)

(COMM 172)
	COMM 198

(COMM 157)
	COMM 199

	I. Ethical Participation & Competent Communication
	
	
	
	
	
	
	
	

	1. Ethics
	NCA Credo Quiz
	
	
	
	
	
	
	

	2. Social Responsibility
	
	
	
	
	
	
	
	Final Project

	3. Basic Skills
	
	Final Debate (oral, written, critical think.)
	
	
	
	
	
	

	4. Argumentation
	
	Final Debate
	Test
	
	
	
	
	

	5. Criticism
	
	Peer Feedback 
	
	Content Anal. (visual)
	
	
	
	

	6. Rhetorical Foundations
	
	
	Test (149)
	
	
	
	
	

	7. Performance
	“Nickel & Dimed” Assign

(interpretation  aesthetic text)
	
	
	
	
	
	
	

	II. Cultural Awareness and Global Contexts
	
	
	
	
	
	
	
	

	1. Cultural Literacy
	
	
	Paper (152)
	
	
	Paper (160 &

161)
	
	

	2. Cultural Comparison
	
	
	Paper (152)
	
	
	Paper (160 & 161)
	
	

	3. Cultural Sensitivity
	
	
	Paper, mid-term, final (152)
	
	
	Paper (160)

Paper, mid-term (161)
	
	

	4. Globalization
	
	
	
	
	
	Paper (161)
	
	

	5. Cultural Critique
	
	
	Paper, Journal

Entries (152) 
	
	
	Paper, Journal entries (160, 161)
	
	


	
	COMM 101
	COMM 140
	COMM 149

(COMM 145)

(COMM 152)
	COMM 155
	COMM 156
	COMM 161

(COMM 160)

(COMM 172)
	COMM 198

(COMM 157)
	COMM 199

	III. Information Literacy and Scholarly Practice
	
	
	
	
	
	
	
	

	1. Information Literacy
	Final Paper
	
	
	Scholarly Journal Assign.
	
	Paper
	
	Final Project

	2. Communication Theories
	Final Paper

Tests
	
	
	
	
	
	
	Final Project

	3. Research Methods
	
	
	
	Article Critique

Tests, Problems
	
	Practical Assignment
	
	Final Project

	4. Research Argument
	Final Paper
	
	
	Article Critique

Tests

Problems 
	
	Paper
	
	Final Project


Section B

Facilitator Report (Final Report)

Geography Department’s Assessment Activities

Spring 2006

BA Program / MA Program

1. 
SLOs that were focus of assessment

All learning outcomes will be assessed each spring semester in which we have students graduating.  This semester there were four students in the senior seminar working on their portfolios, which is our assessment instrument. 

2.
For each SLO: direct or indirect information collected?, how much?, and by whom?

The Geography Department collects information/data through student portfolios.  Four students will submit portfolios for Spring 06.

3. 
For Fall 05 data: how and when summarized? (retreat, meeting, report to faculty?)

The geography department did not collect data in Fall 05.  We are a very small department and only do assessment in Spring semester.  Our evaluation and discussion of the material submitted Spring 06 will be evaluated at a faculty retreat/meeting early in Fall 06. 

4. 
What findings emerged from departmental analysis of Fall 05 data?

Not applicable: no data were collected.

5. 
What actions are planned to address the findings? 

Not applicable.

6. 
Further assessment data collection and calendar:

Plans will be made in the Fall 06 meeting.

7. Any revisions to the department’s SLOs?

The faculty will not be able to address until student portfolios have been evaluated and they meet in Fall 06.  They expect that there will be some adjustments/revisions in Student Learning Outcomes at that time.

Section B

Facilitator Report (Final Report)

Social Science Department’s Assessment Activities

Spring 2006

BA Program 

1. 
SLOs that were focus of assessment

This semester the Department of Social Science assessed three goals and objectives:

Goal:  To train students in critical thinking and communication skills.

Learning Objective:  Will demonstrate knowledge, ability to apply/question and present oppositional theoretical concepts.

Goal:  To train our students to understand, make decisions an act upon social and political issues in their professional and personal lives.

Learning Objective: Will be able to identify fundamental assumptions, questions, and methodologies relevant to current issues and options for professional and personal development.

Goal: To develop within our students a sense of social responsibility to contribute to the betterment of their community.

Learning objective: Will engage in an internship/fieldwork assignment and related reflective writing assignment on current social/political issues and problems in their local communities.

2.
For each SLO: direct or indirect information collected?, how much?, and by whom?

1) Goal:  To train students in critical thinking and communication skills.

Learning Objective:  Will demonstrate knowledge, ability to apply/question and present oppositional theoretical concepts.

When:  This goal/objective will be assessed on an annual basis.

Where:  Social Science 194 Intellectual Foundation in Social Science 


  Asian American Studies 175:  Asian American Communities 


Social Science 195: Social Science Theory and Practice

How:  
A)  For SosS 194, each student is required to select one of the theorists in Social Theory:  The Multicultural and Classic Readings by Charles Lemert and to present:

· A summary paper of the assigned reading and two questions for class discussion

· Lead a class discuss regarding the theory as well as an analysis and critical evaluation of that theory in comparison to other theories presented in class.

· Repeat this exercise 3-4 times during the semester, depending on time constraints. 

Additionally, each student is also required to read a primary manuscript of an author in the book and to write an in-depth analysis of the author’s theory and how it applies to our modern society.  A short summary of the book is presented to the class at the end of the semester.  

Results:  98% of the students completed the readings and presentations.  All students presented their chosen author, book, and significance in class.  The students had the opportunity to read, learn, and critique different social science theorists and apply their theories into their daily life.  

B)  For AAS 175, each student was asked to provide summary readings of the four required books and to apply different social science theories, including, conflict theory, assimilation theory, cultural pluralism theory, and functionalist theory to the development of different Asian American communities.  Students were also asked to complete a group research paper and to present it to the class at the end of the semester.  

Results:  97% of the students completed the readings and summaries.  All students presented their research paper and results in the last 2 weeks of class.  

C) For Social Science 195: This seminar trains students to understand the fundamental tenets in approaching and understanding social phenomena from an interdisciplinary perspective.  In doing so students engage reading, discussing and analyzing the various social science disciplinary approaches to the application of theory relative to specific research questions.   Students were responsible for specific readings in which they prepared a summary of the theoretical perspective, methodology, and critical analysis of the data sources used by the authors.  Typically, these were monograph length studies such as Chester Winton’s Children as Caregivers (sociology) or Lon Kurashige’s Japanese American Celebration (history).   As a capstone for the seminar, working in groups, students developed interdisciplinary research grant proposals addressing contemporary social science research topics/issues.  Proposals were presented to the class who sat in judgment as the grant making committee assessing the worthiness of the projects for funding.

 

Scholarly journal article review (due in the first 6 weeks of the semester):  Students identified the research question, theory, research method, and data analysis of the article’s author(s).  Additionally, students assessed the accessibility of the article for a variety of audiences ranging from academics to the public at large. 

Results: All students were able to accomplish this task with roughly 50% receiving “B” grades and 50% receiving an “A” grade.

·        Scholarly book review (due in the 14th week of the semester): Using the feedback received on the journal article assignment students identified the research question, theory, research method(s), and data analyses of a book length monograph.  Additionally, students assessed the accessibility of the book for a variety of audiences ranging from academics to the public at large.  

Results: All students were able to accomplish this task.   All students accomplished this task with 100% receiving a grade in the “A” range.  Roughly 50% were “A-“ with the remaining 50% receiving an “A” grade.

In class presentation:  Students working in small 2-4 person groups during the second half of the semester were responsible for directing class discussion based on the course readings after summarizing the research question(s), theoretical approach(es), research method(s), and data analyses of the author.  Discussions were initiated through questions that sought a deeper understanding of the author’s intent, as well as broader applicability.  

Results: All groups were able to accomplish this task. 

Grant Proposal:  Students worked in small groups (3-6 persons) to develop an interdisciplinary research problem that included defining research topic and question, literature review, rationale, research design, data collection strategies, proposed data analysis and dissemination plan.  

Results: Four groups presented an array of topics.  Two of four developed proposals the class voted to fund with little revision.  One of four required strengthening of the research method and data gathering strategies.  One of four required revision of the research question(s) and hypothesis for the final written proposals—this group completed the revisions requested gaining a stronger understanding of the research process.

 

2) Goal:  To train our students to understand, make decisions an act upon social and political issues in their professional and personal lives.

Learning Objective: Will be able to identify fundamental assumptions, questions, and methodologies relevant to current issues and options for professional and personal development.

When: This objective will be reviewed on an annual basis.

Where: Asian American Studies 187: Multiracial Asian American Experience

Social Science 194 Intellectual Foundation in Social Science 


  
Asian American Studies 175:  Asian American Communities

How:  
A)  For SosS 194, each student is required to select one of the theorists in Social Theory:  The Multicultural and Classic Readings by Charles Lemert and to be able to understand and present how the variety of theorists and their theories were grounded in the historical, cultural, political, and social contexts of their time and to be able to apply to their daily life.  

Results:  98% of the students completed the readings and presentations.  All students presented their chosen author, book, and significance in class.  The students had the opportunity to read, learn, and critique different social science theorists and apply their theories into their daily life.  They also reflected on how some of these theories will be applied in their professional careers.  

B) For AAS 175, each student was asked to Students were also asked to complete a group research paper and to present it to the class at the end of the semester.  The topics chosen focused on the development of Asian American Communities as well as contemporary issues in those communities.  They also needed to reflect in their papers and group discussions how the readings challenged some of the fundamental assumptions about different Asian American communities (model minority thesis, generational issues, educational achievement, domestic violence, occupational choices, race relations, etc.) and ways in which members of the community are addressing these issues.  

Results:  All students completed and presented their research papers and results in the last 2 weeks of class.

C) For Asian American Studies 187: Course readings while addressing the disciplinary approaches to the research and knowledge of social phenomena included studies that addressed specific social issues facing our society:

 

Reading topics included:

 

·        Japanese American internment (history)

·        Japanese American ethnic community development (history & political economy)

·        Family and the role of children in contemporary families (sociology)

·        Racial identity and the effects of racism (psychology)

·        Cultural adaptation and ethnic community development (anthropology & political science)

·        Identity development and ethnic identity maintenance (communication studies)

The AAS 187 class participated in the all university Tunnel of Oppression program sponsored by the MOSIAC multicultural center at San Jose State University.  The Tunnel of Oppression features various “rooms of oppression” in viewers are confronted with various forms of oppression in our society today.

 

The students in AAS187 were responsible for a room addressing the contemporary issue of multiracial identity and acceptance within U.S. society.  Using the readings, discussions and additional research roughly half the class developed, designed and installed the multiracial room of oppression for the Tunnel of Oppression.  The other half of the class played the role of reviewer of the Tunnel of Oppression (TOP) class project.   TOP architects were required at each point to the process to present project ideas, including theoretical grounding of display ideas, storyboard of the display and final display items to the reviewing group.  The TOP group then incorporated appropriate feedback into the final display and installation. 

 

Feedback from MOSAIC, which conducted debriefing discussions with all TOP viewers, indicated that the “multiracial identity room” received enormous feedback as viewers were, many for the first time, enlightened to the issues and oppression facing multiracial persons in U.S. society as well as understanding the depths at which racism continues to infect our society today.  Statements such as, “I never knew” and “Wow, I never thought about it, particularly with today’s more open attitudes about race, but I guess we still have a long way to go.” (paraphrased from discussions with student affairs personnel in charge of TOP, debrief counselors and the Director of MOSAIC).  

 

Results: Students demonstrated an understanding of the course readings and lectures in an applied project to develop interdisciplinary research grant proposals and develop a related all university exhibit at MOSAIC.

3) Goal: To develop within our students a sense of social responsibility to contribute to the betterment of their community.

Learning objective: Will engage in an internship/fieldwork assignment and related reflective writing assignment on current social/political issues and problems in their local communities.

When: This objective will be assessed on an annual basis.

Where: Social Science 177: Society and Education

How: Students are required to engage in 15 hours of fieldwork in a diverse classroom in an urban public school setting.  They engaged in intensive reading of educational public policy issues, educational inequity, and race, class and gender issues in schools.  The primary reading to enhance this objective is Jonathan Kozol’s “Shame of Nation,” His book details the various inequities in the schools at the national level such as segregation, tracking, and inequity in resources. He also provides detailed observation and critique of the effects of mandatory testing on pedagogy in the classroom and the overall functioning of schools.  After in depth discussion and critique, students are asked to write a reflective paper on their reaction to the problematic issues presented in the book.  They were also required to write a three page reflective essay on their fieldwork experience and present their observations to the class at the end of the semester.

Results: Students expressed concern and dismay regarding the status of our schools. They compared their fieldwork settings to Kozol’s descriptions of schools emphasizing the vast discrepancies in affluent vs. poor schools.  They also clearly stated the need to remedy the situation either by entering the school system as teachers or through public policy.

3. 
For Fall 05 data: how and when summarized? (retreat, meeting, report to faculty?)

Collection of data began in Fall 05 and was discussed in meetings to the faculty in Spring 06. Additionally, the department had a meeting at the beginning of spring semester to that focused exclusively on assessment. 

4. 
What findings emerged from departmental analysis of Fall 05 data?

The department chair reviewed and analyzed data from student presentations on fieldwork experience, as a measure of program assessment. This information was shared with the faculty at their first faculty meeting of Spring 2006. The chair reports that the outcomes were very positive and met their objectives. The department continues to discuss assessment at all their department meetings; it is an ongoing discussion among the faculty.

5. 
What actions are planned to address the findings? 

Based on discussion and review of the results of our spring 2006 assessment, the department concluded that they are meeting the goals and objectives measured in spring 06. Their majors receive multiple opportunities to engage in the objectives they set out for them based on our emphasis on critical thinking, theoretical understanding and social responsibility  across our curriculum.

6. 
Further assessment data collection and calendar:

The department plans to further discuss the best way to coordinate efforts to maximize on the students’ learning experience. In the fall 2006, the department plans to assess the following objectives:

Goal: To train students in interdisciplinary approaches to the study, research and analysis of social phenomena:

Learning Objective: Students will be able to demonstrate knowledge of fundamental Social Science assumptions, questions, and methodologies in history, sociology, anthropology, ethnic and women’s studies.

Goal: To develop the knowledge and skill base of students to respectfully lead in their chosen field.

Learning objective: Students will acquire knowledge of diverse communities, including race, class and gender through case studies of leaders in a historical and contemporary context.

7. Any revisions to the department’s SLOs?

None.

Section B

Facilitator Report (Final Report)

Sociology Department’s Assessment Activities

Spring 2006

BA Program 

1. 
SLOs that were focus of assessment

The Sociology Department used the measures that by the end of the B.A. program, undergraduate students will be able:

1. 
To recognize the interaction of social institutions and social structures with the behaviors of individuals and social groups.

2. 
To evaluate the impact of social class, gender, race/ethnicity/immigrant status, age, and sexual orientation on people's chances in life, their practices, and attitudes.

3. 
To analyze, explain (orally and in writing), and apply key sociological theories, concepts and terms to social issues.

4. 
To conduct research using sociological methods to study social problems, and will be able to communicate findings to a wider audience.

5. 
To communicate sociological knowledge using oral, written, and other technologically driven mediums.

6. 
To know how to become critically engaged as part of their roles as citizens in a democratic society.

2.
For each SLO: direct or indirect information collected?, how much?, and by whom?

Direct measures. B.A. Sociology students will demonstrate attainment of the six undergraduate student learning objectives at the proficient level through one of the following capstone experiences:

1.
Completion of SOCI 181 Service Internship with the faculty approval of the final report;

2. 
Completion of EDUC 157 Community Action with the faculty acceptance of the final report;

3. 
Completion of SOCI 199H Senior Honors Thesis with the faculty acceptance of the thesis.

At least fifty percent of capstone written work will be reviewed.

Indirect measures. The department plans to collect and analyze indirect evidence of student learning (including writing skills) through the following:

1.
Student surveys on knowledge and perceptions:



- Pre-test surveys in an entry-level course  (SOCI 116)



- Post-test surveys in an exit-level course  (SOCI 181)

2. 
Student Opinion of Teaching Effectives (SOTES) surveys

3. 
Course grades

3. 
For Fall 05 data: how and when summarized? (retreat, meeting, report to faculty?)

Faculty met at retreats and faculty meetings to discuss data. A report was made to the faculty. 

4. 
What findings emerged from departmental analysis of Fall 05 data?

Direct measures. None.

Indirect measures. Faculty surveys in undergraduate courses:

	
	Outcomes Assessment of Student Learning

	
	SLO#1 

Social Reality
	SLO#2 

Diversity
	SLO#3 

Theory
	SLO#4 

Research
	SLO#5 

Expression
	SLO#6 

Engagement

	GENERAL EDUCATION COURSES: STUDENT ATTAINMENT AT AN INTRODUCTORY LEVEL

	1 Introduction to Sociology (GE) (n=446)
	Exam
	64%
	64%
	64%
	64%
	64%
	64%

	
	Paper
	67%
	67%
	68%
	68%
	68%
	57%

	
	Other:

Discussion
	90%
	90%
	75%
	
	90%
	90%

	
	Other:

Homework
	
	
	75%
	
	75%
	75%

	80 Social Problems (GE) (n=217)
	Exam
	84%
	84%
	84%
	
	
	

	
	Paper
	84%
	83%
	80%
	
	75%
	75%

	
	Other:

Present/ 

Discussion
	
	
	35%
	
	
	65%

	
	Other:

Homework
	
	85%
	
	
	85%
	85%

	116 Global Society (GE) (n=100)
	Exam
	84%
	
	84%
	
	84%
	84%

	
	Paper
	79%
	
	69%
	
	79%
	79%

	
	Other:

Project/

Discussion
	91%
	
	91%
	91%
	91%
	91%

	162 Race & Ethnic Relations (GE) (n=94)
	Exam
	84%
	84%
	84%
	
	
	

	
	Paper
	84%
	84%
	
	84%
	84%
	84%

	
	Other: Poster/ Worksheet
	
	
	
	
	
	84%

	CORE UNDERGRADUATE COURSES: STUDENT ATTAINMENT
AT THE DEVELOPING (PRACTICE WITH FEEDBACK) LEVEL

	100W Writing Workshop (GE) (n=67)
	Exam
	18%
	18%
	18%
	18%
	18%
	18%

	
	Paper
	55%
	55%
	55%
	55%
	55%
	55%

	
	Other: Discussion
	30%
	30%
	30%
	30%
	30%
	30%

	101 Systematic Sociological Theory (n=107)
	Exam
	92%
	92%
	74%
	
	74%
	84%

	
	Paper
	95%
	95%
	50%
	
	50%
	75%

	
	Other: Discussion
	90%
	90%
	90%
	
	90%
	90%

	102 Introduction to Statistics (n=22)
	Exam
	
	
	
	60%
	60%
	

	
	Project
	
	50%
	
	45%
	50%
	

	104 Quantitative Research Methods (n=97)
	Exam
	
	
	
	64%
	
	

	
	Paper
	62%
	62%
	62%
	62%
	62%
	

	
	Project
	
	
	58%
	50%
	
	67%

	105 Qualitative Research Methods (n=75)
	Paper
	
	
	
	83%
	83%
	

	REQUIRED FOR CONCENTRATIONS: STUDENT ATTAINMENT
AT THE DEVELOPING (PRACTICE WITH FEEDBACK) LEVEL 

	57 Community Involvement 
& Personal Growth (GE) (n=24)
	Exam
	90%
	90%
	
	
	90%
	100%

	
	Paper
	79%
	79%
	
	75%
	75%
	100%

	
	Service
	
	100%
	
	
	79%
	100%

	153 Criminology (n=73)
	Exam
	96%
	95%
	95%
	96%
	
	96%

	
	Paper
	94%
	94%
	94%
	94%
	94%
	94%

	170 Modern Family (n=99)
	Exam
	74%
	74%
	73%
	74%
	73%
	74%

	
	Paper
	74%
	74%
	74%
	74%
	74%
	74%

	CAPSTONE COURSE: STUDENT ATTAINMENT AT THE PROCIENCY LEVEL

	181 Service Internship (n=30)
	Essay
	50%
	50%
	50%
	50%
	
	80%


Note: The percentages indicate the number of students attaining at least “C” level work relative to the enrolled students.

Based on the analysis of outcome assessment data on SLO#1, the department identified that many students gained proficiency in knowledge, understanding, and skills to recognize the social relationships among institutions, groups, and individuals. 


Based on the analysis of outcome assessment data on SLO#2, the department identified that many students gained proficiency in knowledge, understanding, and skills to evaluate varying the impact of various social inequalities on groups and individuals. 

Based on the analysis of outcome assessment data on SLO#3, the department identified that some students gained proficiency in knowledge, understanding, and skills to analyze, explain, and analyze sociological theories, concepts, and terms.

Based on the analysis of outcome assessment data on SLO#4, the department identified that some students gained proficiency in knowledge, understanding, and skills to conduct research using sociological methods to study social problems, and communicate the research findings to a wider audience.  

Based on the analysis of outcome assessment data on SLO#5, the department identified the department identified that some students gained proficiency in knowledge, understanding, and skills to communicate sociological knowledge using oral, written, and other technologically driven mediums.   

Based on the analysis of outcome assessment data on SLO#6, the department identified the department identified that many students gained proficiency in knowledge, understanding, and skills to know how to engage reflexively as part of their roles as residents in a democratic society.   

Structural changes (from minor curricular changes to additional resource allocation) in the B.A. program will further enhance their ability to attain these six learning objectives. In particular, the department identified that any program enhancements should help students improve their theoretical analysis (SLO#3) and skills for research (SLO#4) and writing (SLO#5).

5. 
What actions are planned to address the findings? 

a. 
Hire in the area of critical criminology with an gender, race, and class emphasis to teach undergraduate level course in corrections

b. 
Amend Policy for Upper-Division Sociology Core Courses


c. 
Formalize SOCI 181 as the Capstone Course and Draft Job Description for the Undergraduate Internship/Capstone Coordinator 

d. 
Train Faculty to Advise Students on Degree Plan


e. 
Articulate SOCI 15 with the California Articulation Number (CAN) SOCI 6 


f. 
Make Minor Course Changes 


We also need direct evidence to make further assessment-based changes in the B.A. program. 

6. 
Further assessment data collection and calendar:

See the attached draft Assessment Plan for B.A. Sociology Program, 2006-11. In addition to usual data collected, we plan to conduct alumni survey for B.A. graduates in Fall 2006. 

7. Any revisions to the department’s SLOs?

The department does not plan to revise them this semester. Any revision will occur after the 2006-07 B.A. Sociology Program Review.

Section B

Facilitator Report (Final Report)

Sociology Department’s Assessment Activities

Spring 2006

MA Program 

1. 
SLOs that were focus of assessment

By the end of the M.A. program, graduate students will be able:

1. 
To evaluate theoretical contributions through historical and contemporary issues such as race/ethnic relations, social political and economic inequalities, work and corrections.

2. 
To critically interpret and evaluate published research, and conduct research by formulating theory-driven research questions.

3. 
To communicate sociological knowledge using oral, written, and other technologically driven mediums.

4. 
To participate in meaningful and thoughtful dialogues and conversations as educated people.

5. 
To participate in a democratic society as critically engaged citizens.

2.
For each SLO: direct or indirect information collected?, how much?, and by whom?

Direct measures. M.A. Sociology students will demonstrate attainment of the five graduate student learning objectives at the mastery level through one of the following capstone experiences:

1.
Completion of SOCI 298 Special Study with the faculty approval of the final report;

2. 
Completion of SOCI 299 Master’s Thesis or Project with the faculty acceptance of the final report.

At least seventy-five percent of capstone written work will be reviewed.

Indirect measures. The department plans to collect and analyze indirect evidence of student learning (including writing skills) through the following:

1.
Student surveys on knowledge and perceptions:



- Post-test surveys in an exit-level course (SOCI 201B)

2. 
Student Opinion of Teaching Effectives (SOTES) surveys

3.
Student grades in comprehensive examinations on graduate theory and research  

4. 
Course grades

3. 
For Fall 05 data: how and when summarized? (retreat, meeting, report to faculty?)

Leading faculty teaching graduate seminars, the Graduate Coordinator, and the department Chair discussed the findings and considered their possible significance to enhance student learning in the graduate program and its courses.

4. 
What findings emerged from departmental analysis of Fall 05 data?

Direct measures. None.

Indirect measures. Faculty surveys in graduate courses:

	
	Outcomes Assessment of Student Learning

	
	SLO#1 

Theory
	SLO#2 

Research
	SLO#3

Presentation
	SLO#4 

Dialogue
	SLO#5 

Engagement

	CORE GRADUATE COURSES: STUDENT ATTAINMENT AT AN INTRODUCTORY LEVEL

	200A Methods of Social Research I Research Design (n=17)
	Exam
	
	71%
	71%
	71%
	

	
	Paper
	76%
	71%
	82%
	71%
	

	
	Other
	
	
	
	
	

	201A Sociological Theory I (n=17)
	Exam
	100%
	
	100%
	
	

	
	Paper
	88%
	88%
	100%
	
	100%

	
	Other: Discussion
	94%
	94%
	94%
	94%
	94%

	SUBSTANTIVE GRADUATE COURSES: STUDENT ATTAINMENT
AT THE DEVELOPING (PRACTICE WITH FEEDBACK) LEVEL

	253 Advanced Criminology (n=18)
	Exam
	94%
	
	94%
	
	

	
	Paper
	89%
	94%
	94%
	94%
	

	
	Other: Discussion
	94%
	94%
	94%
	94%
	

	273 Topics in Microsociology (n=15)
	Exam
	100%
	100%
	100%
	100%
	100%

	
	Paper
	100%
	100%
	100%
	100%
	100%

	
	Other
	
	
	
	
	


Note: The percentages indicate the number of students attaining at least “B” level work relative to the enrolled students.

Based on the analysis of outcome assessment data on SLO#1, the department identified the department identified that some students gained proficiency in knowledge, understanding, and skills to analyze and evaluate theoretically varying social issues and problems. 

Based on the analysis of outcome assessment data on SLO#2, the department identified the department identified that some students gained proficiency in knowledge, understanding, and skills to interpret and evaluate critically published research, formulate theory-driven research questions, and conduct social research.   

Based on the analysis of outcome assessment data on SLO#3, the department identified the department identified that some students gained proficiency in knowledge, understanding, and skills to communicate sociological knowledge using oral, written, and other technologically driven mediums.

Based on the analysis of outcome assessment data on SLO#4, the department identified the department identified that many students gained proficiency in knowledge, understanding, and skills to particulate in meaningful and thoughtful conversations at the graduate M.A. level.

Based on the analysis of outcome assessment data on SLO#5, the department identified the department identified that many students gained proficiency in knowledge, understanding, and skills to participate in a democratic society as critically and reflexively engaged residents. 

Structural changes (from minor curricular changes to additional resource allocation) in the M.A. program will further enhance their ability to attain these five learning objectives. In particular, the department identified that any program enhancements should work to improve students’ ability to theorize and think analytically (SLO#1), conduct research (SLO#2) and write well (SLO#3).

5. 
What actions are planned to address the findings? 

a. 
Hire in the area of critical criminology with an gender, race, and class emphasis to teach graduate level course in corrections

b. 
Amend Policy for SOCI 298 M.A. Project and SOCI 299 M.A. Thesis


c. 
Draft SOCI 298 M.A. Project Guideline


d. 
Draft Job Description for the Graduate Coordinator

We need more direct evidence to introduce detailed assessment-based changes in the M.A. program. 

6. 
Further assessment data collection and calendar:

See the attached draft Assessment Plan for M.A. Sociology Program, 2006-11. In addition to usual data collected, we plan to conduct alumni survey for M.A. graduates in Fall 2006.

7. Any revisions to the department’s SLOs?

The department does not plan to revise them this semester. Any revision will occur after the 2006-07 M.A. Sociology Program Review.
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SJSU Student Learning Outcomes Assessment 

Format for Facilitator’s Report - Spring 06

The purpose of this report is to communicate the assessment activities that have taken place in your college during the current academic year, as well as how the results are being used to improve student learning. These reports serve as supporting documentation for both accreditation purposes and the reporting of and reflection on assessment results in Program Planning Self Studies.  The report should be kept brief.  Please include the information specified below.

Section A: Cover Page - College Summary

1.
Please list: College Name; Degree Programs (grouped by department); Academic Year; Date Submitted

2.
Provide a summary reflecting the status of assessment in the college (e.g. all degree programs have discussed data collected in Fall 05 and laid plans to address findings where needed; 80% of all degree programs have collected data this Spring 06 on at least one student learning outcome.) The summary can also be in the form of a table with the programs in the rows and assessment progress in the columns.

3.
At the bottom of this cover page, please provide:

Report completed by: 

 





Date:   

Dean (Signature)
 _____________________________________ 
Date_______

Section B: Please provide the following information for each degree program (undergrad and grad) that has been (or will be) collecting data on learning outcomes this AY 05/06.



1.
For this semester, identify which learning outcome(s) was (were) the focus of assessment.

2.
For each learning outcome, identified in item 1, what direct (performance measures) and indirect (e.g. surveys, exit interviews) information/data were collected, how much, and by whom this Spring 06.

3.
For data collected Fall 05, how and when were the data summarized, analyzed and discussed? (e.g. faculty retreat, assessment/curriculum committee, report to the faculty).

4.
What findings emerged from departmental analysis of the information/data collected in Fall 05? 

5.
What actions are planned to address the findings? (e.g. curricular revision, pedagogical changes, student support services, resource management.) Did the degree program revisit/or revise their Student Learning Outcomes based on the findings?

6. Describe plans to collect data on additional learning outcomes next semester.

7. Did your analysis result in revisiting/revising the Student Learning Outcomes?  If the answer is yes, please explain and submit an updated version of the Student Learning Outcomes.

Department of Communication Studies  

  Assessment Report and Plan

Prepared by 

Dennis Jaehne, Chair

Christina Sabee, Dept. Assessment Coordinator

May 26, 2006

Background: Assessment Activity Through Spring 2006.

The Department of Communication Studies began assessment of learning in the major in AY 2004 in response to a new campus wide assessment plan that grew out of deficiencies noted in the WASC accreditation review.  We started by establishing Learning Objectives for the major. As we developed plans during AY 2004 for implementation of assessment activities, we revised the Learning Objectives (see Attachment).  The most recent revision is September 30, 2005.

At a day-long curriculum and assessment retreat in August, 2005, we established assessment goals for Fall 2005 semester, in compliance with the campus plan.  Specifically, we decided to phase in our assessment by focusing on two core courses: COMM 101 (Introduction to Communication Studies) and COMM 140 (Argumentation and Debate).  We had piloted the COMM 101 assessment during a summer course, and based on that experience, Fall semester 101 instructors (Drs. Baglia, Wood, and Spangler) met with the summer instructor (Dr. Fassett) in July 2004 to discuss the pilot and make adaptations for Fall 2005.

We selected two Learning Objectives to assess in COMM 101:

Information Literacy: Demonstrate basic skills in new communication technologies and traditional and emerging forms of information literacy

Communication Theories: Describe the conceptual, historical, and practical dimensions of major communication theories (in general and as applicable to the subjects of specific courses)

We used several modes of embedded assessment.  For the information literacy objective, students in one section met in a computer lab to practice assessing and downloading communication scholarship, including completion of an online module; in a second section, students the final paper assignment was used to assess student’s ability to both demonstrate information literacy and apply communication theories.  In a third section, students completed an initial reflection essay.

For the Communication Theories learning objective we used reflective essays and/or course final papers. Additionally, we had students begin a portfolio of learning, using a CD based storage system, to be developed across their completion of core courses.  We plan to begin using the completed portfolios as part of a reflection assignment for assessment purposes in the COMM 199 Senior Seminar.

Instructors developed rubrics for assessing student learning in these assignments and we have collected these, along with samples of poor, average, and excellent work.  At the end of the Fall semester, the COMM 101 faculty met to discuss their assessment findings.  At our January 2006 assessment meeting they presented their findings and recommendations.  The complete report is attached as Appendix B.  I note here that their recommendations were to develop and implement the online module for all students, to improve outcomes on the information literacy objective; to work to increase student access to scholarly journals in our field; and to streamline the creation of the CD disks used for storing the portfolio.

We implemented the final suggestion by purchasing and pre-formatting CDs for all students enrolled in COMM 101 in Spring 2006.  We are working on the other two recommendations.

For the COMM 140 (Argumentation and Debate) class, we assessed the following learning objective:

Argumentation:  Demonstrate competence in understanding and applying argumentation principles, conventions, strategies, and tactics using an adversarial model.

Both instructors used the culminating performance as the embedded measure of assessment for this learning objective.  Again, they developed and used rubrics to assess learning, and they collected samples of poor, average, and excellent student work for our files.

At the January 2006 assessment meeting, we agreed that we would continue to assess these objectives in the COMM 101 and COMM 140 classes during Spring 2006.  We also agreed to conduct assessment of cultural competence learning objectives in the COMM 161 (Communication and Culture) and COMM 152 (Communication in World Cultures) course.  We agreed to assess the following learning objective in each class:

Globalization Awareness: Identify and analyze the relationships among globalization, worldviews, development, and change of cultural patterns and discursive practices; understand the dialectical relationships between global and local processes.

It is too soon to have results from this assessment.  We will have that data when we meet for our next assessment discussion at the start of Fall 2006.

We also agreed at that meeting that the extensive rubric work we had set for ourselves in the COMM 101 and COMM 140 experience was tedious and not productive. We agreed that we would phase in our assessment practices using the model of the “instructor summary report” that has been effective in the SJSU General Education program.  This is a form and a process that faculty are familiar with and it has proved to be more commensurate with our ability to do meaningful assessment within the current faculty workload constraints.

Department Assessment Plan

At our end of term faculty meeting on May 17, the Communication Studies faculty discussed the findings from Fall semester and agreed that we will continue to assess our major based on the learning objectives we adopted (Appendix A).  These learning objectives are diverse, and as such, some learning objectives are more thoroughly covered in some classes than others.  Since our students will take major core courses that span the spectrum of these learning objectives, we feel confident that students will be exposed to all of them.  In order to assess each of these learning objectives, we intend to focus the assessment of particular learning objectives on the specific courses for which they are most thoroughly and appropriately addressed.  

In each semester, each core course will assess two or three of the departmental learning objectives that are most appropriate for that course.  In order to determine which courses will assess specific objectives, instructors of the core courses met with each other to determine which of the objectives were most appropriate to their course for assessment.  Certainly, many of our core courses cover most, if not all, of the learning objectives in the class.  But for purposes of assessment, we wanted to focus more specifically.  

Over the course of 5 years, we will assess all of the departmental learning objectives.  In addition to continuing the assessment work begun in COMM 101 and 140 (see sample Instructor Summary form for COMM 101 in Appendix C), we will begin the full roll out of learning objectives in Fall 2006 with an assessment of the learning objectives most appropriate for COMM 161, Communication and Culture and also for COMM 140, Argumentation and Debate.  Instructors of COMM 161 have decided to assess the five objectives related to Culture and Global Awareness (see Appendix A).  Instructors of COMM 140 have decided to continue to assess the Argumentation learning objective.  

Instructors will assess these learning objectives by responding to an instructor summary sheet (following the SJSU GE model) that asks them to 1) estimate what percentage of their students met the learning objective, 2) describe the assignments and activities in which students participate that focus specifically on the learning objective and 3) describe the opportunities that students have to be assessed on the learning objective.  These summary sheets will then be turned in to the department’s Assessment committee that will review the reports for programmatic assessment.  Instructors of the courses that are being assessed also agree to meet as a group each semester to discuss their reports and exchange ideas, issues and/or make suggestions for future offerings.  

To support this assessment activity, the faculty also decided at the May 17 meeting to realign our department governance structure to have a permanent assessment committee and a department Assessment Coordinator with a .2 course release to cover that assignment. 

Finally, faculty adopted the following assessment plans for AY 2006-07. (Note: see the Appendix A for complete wording of the learning objectives referenced here.)

COMM 149 Plan

Faculty who teach core course COMM 149 (Rhetoric and Public Life) (and its substitute course, COMM 152, Communication in World Cultures) adopted the following two year plan:

COMM 149 will assess the following learning objectives:

1.2: Social Responsibility

1.5: Criticism

1.6: Rhetorical Foundations

In the second year, COMM 152 will assess

1.6: Rhetorical Foundations

In the future, COMM 149/152 will assess

3.1 Information Literacy

Over the course of the next 5 years, COMM 152 will work in assessment of Area II: Cultural awareness and global contexts.

Faculty who teach the methods courses in our core adopted the following assessment plan:

Comm 155 & Comm 156  Plan

The department is combining the assessment of Comm 155 & 156 because we envision these courses as complementary offerings. As stated in the original course proposal for Comm 156:

In developing Comm 156 in relation to Comm 155, we hope to capitalize on the “goodness of fit” between qualitative and quantitative research methods. By this we mean that the constellation of methods that typically fall under each category are all useful depending on the particular problem or research question that the investigator is seeking to address. Moreover, drawing out points of connection creates opportunities for multi-method research studies and projects, an approach that we find valuable and would like to encourage in our undergraduate students.

These two courses will be responsible for two learning objectives, both of which fall under Information Literacy and Scholarly Practice (#3).

Research Methods 

As currently stated this LO identifies four categories of research methods, which is obviously too much to ask from any single course. Therefore,

· On Comm 155 greensheets, we ask that instructors state and assess the objective this way: “Demonstrate an understanding of the procedures used in the more common social scientific research methods used to study communication.”

·  On Comm 156 greensheets, we ask that instructors state and assess the objective this way: “Demonstrate an understanding of the procedures used in the more common critical, interpretive, and performative methods used to study communication.”

Research Argument

While we are in agreement that this is an important LO for the two methods courses, we are concerned that the wording obligates instructors to require students to actually conduct a research study. We propose the following minor editing change to give instructors more flexibility in how they assess this LO:

· “Understand how to conduct research systemically and present it persuasively, organizing issues, claims, and evidence in a logical form.”

Information Literacy

We propose a minor editing change to the Information Literacy LO (this objective will not be formally assessed in Comm 155 & 156):

·  “Demonstrate competence in traditional and emerging forms of communication technology as relevant to communication research.”

COMM 198 Applied Activity Plan

This core course engages the student in a choice of two different applied activities: tutoring in the COMM Lab, serving an organizational internship or a community service project, working on an applied research team, or participating in forensics (debate) activities.  The faculty in this area are still refining their assessment plan, but the current draft suggests that in Fall 2006 they will focus assessment on the Ethics and Social Responsibility objectives and in Spring 2007 they will assess the information literacy and basic skills objectives.  They are still discussing when and how to begin assessing the cultural sensitivity objective.  Instructors have adopted the reflective paper method as most appropriate for embedded assessment in this course.

In Fall 2006, we plan to prepare a matrix that shows the timing of assessment activities by learning objective, by semester, and by course.  We will also indicate the relevant assessment assignments and measures.   

Conclusion

Assessment has begun to take shape and be productive for us.  So far it has led us to re-examine and refine our learning objectives, to pay attention to measures of student learning in terms of these objectives, and begin to have productive conversations about our courses and objectives among the faculty who teach the courses.  We look forward in Fall 2006 to starting up our online ePortfolios, in cooperation with Academic Technology, so that we’ll have some baseline program assessment data to use when we begin our next program plan in Fall 2007.

The change in department governance structure also suggests that we have begun to adapt to the new requirements.

APPENDIX 1

Department of Communication Studies

Student Learning Objectives

1. Ethical participation and competent communication

Ethics: Demonstrate understanding of ethical responsibilities in communicating with others.

Social Responsibility: Understand the dimensions of social responsibility and community engagement as obligations of democratic citizens.

Basic Skills:  Demonstrate basic skills in oral and written communication, and critical thinking.

Argumentation:  Demonstrate competence in understanding and applying argumentation principles, conventions, strategies, and tactics using an adversarial model.

Criticism: Develop and apply analytical skills for evaluating different forms of communication (oral, textual, visual, performative).

Rhetorical Foundations: Understand the foundations of rhetoric and the rhetorical role of the citizen in public life.

Performance: Demonstrate performance as embodied practice and understand how performance is a site for critical communication within social, political, and cultural
life.

2. Cultural awareness and global contexts 

Cultural Literacy: Recognize and understand central features of a culture  that one encounters.

Cultural Comparison: Appreciate how diverse communication practices arise in response to recurrent and changing problem situations encountered and defined by different cultures; understand how different cultures have influenced each other’s communication practices.

Cultural Sensitivity: Demonstrate sensitivity to the communication practices of diverse cultural groups (defined by concepts of race, ethnicity, age, gender, sexual orientation, disability, etc.).

Globalization Awareness: Identify and analyze the relationships among globalization, worldviews, development, and change of cultural patterns and discursive practices; understand the dialectical relationships between global and local processes.

Cultural Critique: Identify, analyze, and evaluate the decisive role of power, as embedded in communication, in the socio-historical, economic, and political formations of cultures; recognize the potential for becoming an agent of positive change.

3. Information literacy and scholarly practice

Information Literacy: Demonstrate competence in traditional and emerging forms of communication technology as relevant to this discipline.

Communication Theories: Identify epistemological and ontological assumptions underlying communication research, including the conceptual, historical and practical dimensions of major theories and methods.

Research Methods: Demonstrate an understanding of the procedures involved in the more common critical, interpretative, performative and social scientific research methods used to study communication.

Research Argument: Conduct research systematically and present it persuasively, organizing issues, claims and evidence in a logical form. 

(Rev. 9-30-05)

APPENDIX 2

COMM 101 Assessment Summary

Fall 2005

During the Fall 2005 semester, the San José State University Department of Communication taught four sections of COMM 101, Introduction to Communication Studies. In each of those sections, we assessed student outcomes for two learning objectives:

Information Literacy: Demonstrate basic skills in new communication technologies and traditional and emerging forms of information literacy

Communication Theories: Describe the conceptual, historical, and practical dimensions of major communication theories (in general and as applicable to the subjects of specific courses)

Enclosed are three summary packets: Dr. Andrew Wood (section 1), Dr. Matthew Spangler (section 2), and Dr. Jay Baglia (sections 3 and 4 in a shared folder). Following the semester, we met on several occasions and discussed strategies to enhance student success at meeting the learning objectives. Three concerns emerged from our conversations: the need to enhance information literacy, increase student access to journals, and streamline student creation of disks.

Enhancing Information Literacy

We found that roughly half of our students generally do not come to class with necessary skills to select, evaluate, and integrate scholarly material into their academic writing. Part of this problem stems from their lack of experience with field-specific scholarship, an inevitable limitation that starts to be addressed with this gateway course. However, we also found that students found it difficult to employ the library’s electronic tools to access scholarship. To address this concern, one of the faculty members teaching a section of COMM 101 developed an online module that walks students through the process of accessing communication scholarship. Following our conversations, we have decided expand this module across other sections – and add to it – before seeking to upload this tool to the department website. Even so, we noted another problem that cannot be solved by a module: the relative lack of communication scholarship that can be quickly accessed by students from our university library. Noting the impressive range of materials that can be gathered through the library’s various interlibrary loan services, we nonetheless wish that students could find materials when they need them, not after waiting for days (or weeks) for their articles to arrive. We turn to this concern directly in the next item.

Increasing Student Access to Journals

While libraries around the world have undergone a significant change in their catalog processing in the last decade – moving from card catalogs to online – many students are still bewildered by the specificity of the terms “academic journal” and “peer-reviewed” and even “communication scholarship.” As a result, it is our suggestion that the new COMM 80 lab augment its already generous collection of communication journals with more complete collections (drawn, perhaps, from a call for contributions from the faculty). Students can choose the option of pouring through actual examples of communication scholarship in their original format to better comprehend how a discipline develops a history. While sophisticated database-users can access many of these journal articles through carefully crafted searches, our experiences (and the experiences of reading our students annotated bibliographies) have showed that non-peer reviewed articles or scholarship other than communication often make their way into searches and many students do not understand these differences. Ideally, the chance to flip through the history of communication research will help address this challenge.

Streamlining Student Creation of Disks

We require students in Communication Studies 101 to save two of the course essays on a rewritable CD disk. Students maintain these disks and store various assignments on them during their time as Communication Studies majors at SJSU. One of the unanswered questions is how we as a department can guarantee that students will maintain these CDs correctly and turn them in at the end of their curriculum. Last fall (2005), as we initiated the CD RW portfolio project, we ran into several problems. Some students failed to purchase a CD. Other students bought a non-rewritable CD. Still others were baffled by the process of burning their work onto a CD. Finally, some students who did successfully burn their essays to a CD did not follow correct formatting instructions. As a result, the department made the decision for the spring semester 2006 to purchase the correct rewritable CD for our COMM 101 students, format it correctly, and distribute it to our students.

APPENDIX 3

Department of Communication Studies

Assessment Plan for Spring 2006

	
	COMM 101
	COMM 140
	COMM 149

(COMM 145)

(COMM 152)
	COMM 155
	COMM 156
	COMM 161

(COMM 160)

(COMM 172)
	COMM 198

(COMM 157)
	COMM 199

	I. Ethical Participation & Competent Communication
	
	
	
	
	
	
	
	

	1. Ethics
	NCA Credo Quiz
	
	
	
	
	
	
	

	2. Social Responsibility
	
	
	
	
	
	
	
	Final Project

	3. Basic Skills
	
	Final Debate (oral, written, critical think.)
	
	
	
	
	
	

	4. Argumentation
	
	Final Debate
	Test
	
	
	
	
	

	5. Criticism
	
	Peer Feedback 
	
	Content Anal. (visual)
	
	
	
	

	6. Rhetorical Foundations
	
	
	Test (149)
	
	
	
	
	

	7. Performance
	“Nickel & Dimed” Assign

(interpretation  aesthetic text)
	
	
	
	
	
	
	

	II. Cultural Awareness and Global Contexts
	
	
	
	
	
	
	
	

	1. Cultural Literacy
	
	
	Paper (152)
	
	
	Paper (160 &

161)
	
	

	2. Cultural Comparison
	
	
	Paper (152)
	
	
	Paper (160 & 161)
	
	

	3. Cultural Sensitivity
	
	
	Paper, mid-term, final (152)
	
	
	Paper (160)

Paper, mid-term (161)
	
	

	4. Globalization
	
	
	
	
	
	Paper (161)
	
	

	5. Cultural Critique
	
	
	Paper, Journal

Entries (152) 
	
	
	Paper, Journal entries (160, 161)
	
	


	
	COMM 101
	COMM 140
	COMM 149

(COMM 145)

(COMM 152)
	COMM 155
	COMM 156
	COMM 161

(COMM 160)

(COMM 172)
	COMM 198

(COMM 157)
	COMM 199

	III. Information Literacy and Scholarly Practice
	
	
	
	
	
	
	
	

	1. Information Literacy
	Final Paper
	
	
	Scholarly Journal Assign.
	
	Paper
	
	Final Project

	2. Communication Theories
	Final Paper

Tests
	
	
	
	
	
	
	Final Project

	3. Research Methods
	
	
	
	Article Critique

Tests, Problems
	
	Practical Assignment
	
	Final Project

	4. Research Argument
	Final Paper
	
	
	Article Critique

Tests

Problems 
	
	Paper
	
	Final Project


�
LO 1c:  major anth’l ideas�
LO 6b:  use internet sources appropriately�
�
4 - Exceeding�
Can clearly use the concept of power in by discussing different facets of power in shaping organizational structure, and organizational practices and narratives. 





2/13 Students could exceed this objective�
 Can find appropriate material on the Internet related to the organizations that they were to study ethnographically. Able to analyze the cites as cultural productions.   Can use internet sources and databases to find appropriate social science literature, clearly evaluating the source of the information to maximize validity. 


2/13 Students could exceed this objective�
�
3 – Meeting�
Can cite the concept of power in more than one of the following: shaping organizational structure, organizational practices and narratives, but perhaps not fully develop the ideas. 


3/13 Students could meet this objective�
 Can find appropriate material on the Internet related to the organizations that they were to study ethnographically.  Can use internet sources and databases to find literature.








7/13 Students could meet this objective�
�
2 - Approaching�
Can invoke the concept of power in in one of the following: shaping organizational structure, organizational practices and narratives, but not fully develop the example.


7/13 Students could almost meet this objective�
 Can locate Internet sources related to the organizations that they were to study ethnographically, but not necessarily see them as cultural productions to be analyzed.   Can use internet sources and databases to find literature, but not segregating specious from refereed sources.  





4/13 Students could almost meet this objective�
�
1 – Not meeting�
Cannot develop an organizational example that illustrates how  power shapes organizational structure, organizational practices and narratives.





1/13 Students could not meet this objective�
 Cannot find material on the Internet connected to organizations that were studied ethnographically.  Did not use databases to find literature and did not evaluate the validity of Internet references.�
�



�
LO 2a: race as a social construct�
LO 4a:  identify key explanations and thinkers�
�
4 - Exceeding�
Can clearly recognize "race" as a socially constructed category with different meanings across cultures. Can develop the history of the concept of "race" in the U.S. and its social and political implications.











5/43 students could exceed this objective�
Can clearly identify major schools of thought in U.S. cultural and British social anthropology over the course of the last 150 years.  Can clearly identify key anthropologists and sociologists who developed influential theories over the course of the last 150 years.


 


3/41 students could exceed this objective�
�
3 – Meeting�
Can recognize "race" as a socially constructed category, but may not be able to cite different meanings across cultures.  Can recognize one of the following: the history of the concept of "race" in the U.S.; social and political implications of this concept.





17/43 students could meet this objective�
Can identify most major schools of thought in U.S. cultural and British social anthropology over the course of the last 150 years.  Can identify most key anthropologists and sociologists who developed influential theories over the course of the last 150 years.





17/41 students could meet this objective�
�
2 - Approaching�
May recognize "race" as a socially constructed category.  Can recognize one of the following: different meanings of "race" across cultures; the history of the concept of "race" in the U.S.; social and political implications of this concept.


 





20/43 students could almost meet this objective�
Can identify one of the following: most major schools of thought in U.S. cultural and British social anthropology over the course of the last 150 years; most key anthropologists and sociologists who developed influential theories over the course of the last 150 years.





19/41 students could almost meet this objective�
�
1 – Not meeting�
Cannot recognize "race" as a socially constructed category, nor recognize its different meanings across culture.  Cannot develop the history of the concept of "race" in the U.S. nor its social and political implications. 











1/43 students could not meet this objective�
Cannot identify most major schools of thought in U.S. cultural and British social anthropology over the course of the last 150 years.  Cannot identify most key anthropologists and sociologists who developed influential theories over the course of the last 150 years.





2/41 students could not meet this objective�
�






