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SCHEDULE OF ASSESSMENT ACTIVITIES*

Please complete the schedule of assessment activities below by listing all program Student Learning Outcomes (SLOs) by number down the left column and indicating when data were/will be collected (C) and when they were/will be discussed (D) by your faculty. You can also schedule/track program changes resulting from your assessment activities by indicating an “I” (implemented changes) where relevant. This schedule is meant to be fluid; providing a proposed schedule for future assessment while at the same time, providing a record of your efforts as the program planning cycle progresses.
	
	↓Semester after self-study
	
	
	
	Semester before next self-study↓

	SLOs
	F--08
	S—09
	F--09
	S--10
	F--10
	S--11
	F--11
	S--12
	F--12
	S--13

	1
	D
	I, C
	D
	I, C
	D
	
	
	
	
	

	2
	D
	I, C 
	D
	I, C
	D
	
	
	
	
	

	3
	D
	I, C
	D
	I, C
	D
	
	
	
	
	

	4
	D
	I, C
	D
	I, C
	D
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	


*Note: This template is based on a five-year program planning cycle. If your program planning follows another cycle (e.g., based on accreditation), please feel free to add (or subtract) columns as necessary.

	1. Students analyze critically the thesis and argument/interpretation of the following types of historical literature in western and non-western fields in pre-modern and modern history:  Narrative history, Historiography/Intellectual history, Social/Cultural history, Political/Diplomatic history.


1.1  Data Collection:
[SPRING 2008] 

Based on Nov. 9, 2007 and Jan. 22, 2008 meetings of the core course coordinators, instructional faculty in Hist 99, Hist 100W, and Hist 102 collected samples of the following:

Hist 99 book review

Hist 100W second essay

Hist 102 final essay (draft).

Instructors met again in April and May 2008 to assess students’ learning and suggest changes that should be implemented. 

With the support of a Learning Productivity Program grant, course coordinators for Hist 99, Hist 100W, and Hist 102 interviewed a representative sample of low, medium, and high achieving juniors and seniors, all of whom had finished either the 99-100W or the 100W-102 combination of classes at the time of the interview.  Students completed a paper survey before the hour-long interviews.  Students were asked questions raised by survey responses and about their experiences completing the final paper in each of the classes.  

These were some of the comments students made in the surveys and interviews:

· Almost all of the students reported that prior to the history department they had never written a paper longer than five pages and usually wrote no more than two or three pages in previous course work.  Only two students had experiences with longer paper projects—one was from a private high school and one was Canadian-educated.

· Students indicated that most of their previous writing projects were opinion pieces or book reports, where they re-told information.  They did not generally write papers where they had to argue for a position.  Therefore, the qualities of essay writing were generally a mystery to them.  (Note: none of the Hist 99 students had read a history journal article prior to the class.)

· More than half of the students indicated that they generally do not read books in their entirety.  There seems to be an information-acquisition culture among the students, not a reading or reading-for-pleasure culture.  The students recognized that the idea of getting just enough information to complete an assignment or answer a question contradicts the nature of academic history, where one is obliged to read and understand everything pertinent to the research question.  (By Hist 102, they get this, but it is a pretty quick gestation for them.)

· Students felt overwhelmed with the essay writing tasks in the history department, because they had little previous idea of how to structure the paper.  So, they tended to write off the top of their heads and do it at the last minute.  This had been acceptable in previous courses they explained.  But, in many upper-division history classes, they got marked down for these problems, which they did not know how to remedy.  The core classes helped, particularly when professors were very specific about how to remedy problems in writing structure.  Students said that re-writing was the appropriate strategy to make improvements in writing, even though it was not fun.

· Students described having been embarrassed in employment and academic situations because of their lack of grammar and punctuation skills (students really complain about learning this in Hist 99.)

· Students considered Hist 100W the most difficult course in the department.  Some students felt that it was two to three times more difficult than any other course they had taken before in and out of the history department.  Students felt that there is a dramatic difference between core (particularly 100W) and what is expected generally in department writing projects.
1.2 What Have you learned about this Student Learning Outcome?
 [FALL 2008]  

The core faculty circulated a summary of its findings from the spring interviews in advance of the fall department retreat and made the following suggestions:

1.  The faculty should share ideas that will increase the amount of reading and writing students do in lower and upper division courses without creating more workload.

2.  Department representatives should have a similar conversation with community college teachers in order to incorporate more reading and writing without increasing workload.

3.  The core faculty should encourage departmental colleagues to reinforce 10 to 12 “remedies” or “writing advisories” that core professors use to teach thesis writing, topic sentence writing, introductions, conclusions, transitions, etc.  This would facilitate speaking a similar language across the department and reinforce student accountability.  That is, if you know a student learned something in Hist 99, insist that the student use the prior instruction.  

4. Faculty who assign monographs or other non-textbook reading materials should discuss ways to help students better comprehend these sources.  Faculty members might include more academic journal articles, where the historical argument is compressed and it may be easier to help students analyze multiple selections in a semester.   

1.3 Action Item(s) (if necessary):

[FALL 2008] 

At the department’s fall retreat on Nov. 21, 2008, the faculty engaged in a two-hour conversation on Undergraduate Teaching and Learning prompted by the findings and suggestions of those teaching Hist 99, Hist 100W, and Hist 102 (three core courses taken by all history majors that focus on writing skills, historical analysis, and historiography).   The conversation was stimulating, with most all of the more than 20 attendees participating.  Since most of the group accepted the core faculty’s suggestions, specific ideas related to the first and fourth suggestions above constituted the bulk of the conversation.  A number of faculty members offered to send model assignments, reading guides, rubrics, essay instructions, etc. to colleagues.  Suggestion 3 encouraged a discussion of synonyms typically used by historians to denote writing styles and analytical practices.  That discussion will help us speak a more similar language or at least make it clearer to students that a professor who wants students to avoid a narrative style is asking them to avoid a description/a purely chronological account/a summary, etc.  The group’s consensus was that our workload and hiring patterns that encourage the use of temporary faculty prevent us from engaging in similar conversations with community college colleagues.        

1.4 Results of Action Items

[FALL 2008] 
We’ve taught Hist 99 only three semesters, but both the core faculty and students interviewed see it as having its intended effect—strengthening students’ analytical writing skills to the point where Hist 100W can focus on formats and styles in which historians deliver their research or disseminate the research of others.  100W then can ensure students’ ability to analyze critically the thesis and argument/interpretation of the major types of historical literature, and 102 can focus on historiographical positioning and teaching students to identify and analyze historical schools of thought (instead of spending much of the semester ensuring that students can write a research paper).  The department will need to repeat the essay review and, if support is forthcoming, the survey and interview process after the three-course sequence becomes institutionalized over the next several semesters.    

	2.  Using modern bibliographic data storage sites and systems and traditional (print) sources, students systematically collect and appraise the historical significance and use of evidence of various kinds of primary sources in western and non-western fields in pre-modern and modern history:  Government documents, Histories/Historical Accounts, Literature and Poetry, Images, Autobiographies, Diaries, Letters, Newspapers, Maps, Quantitative Data, Oral Interviews.


2.1
 Data Collection:
2.2 What have you learn about this Student Learning Outcome?
2.3 Action Item(s) (if necessary):

2.4 Results of Action Items

See responses for SLO #1.
	3.  Using historical literature and primary sources of the types listed above, students write history essays in western and non-western fields in pre-modern and modern history according to the standards of technique, citation, essay composition (writing process), argument/interpretation, and use of evidence that  are consistent with college-level writing in the discipline.  


3.1 Data Collection:
3.2 What have you learn about this Student Learning Outcome?
3.3 Action Item(s) (if necessary):

3.4 Results of Action Items

See responses for SLO #1.
	4.  Students identify and analyze the fundamental problems of historical interpretation and recognize some of the “schools” of historical analysis in western and non-western fields across historical time.


4.1
Data Collection:
4.2
What have you learn about this Student Learning Outcome?
4.3
Action Item(s) (if necessary):

4.4
Results of Action Items

See responses for SLO #1.
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