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SCHEDULE OF ASSESSMENT ACTIVITIES*

Please complete the schedule of assessment activities below by listing all program Student Learning Outcomes (SLOs) by number down the left column.

.
	
	When will data be collected? (must be at least once each program planning cycle)
	Semester the SLO is focus of efforts (no PP cycle, each semester put this semester by the appropriate SLO)

	SLOs
	
	

	1
	F09
	S09, F09, S10

	2
	F10
	

	3
	F11
	

	4
	F12
	

	5 & 6


	F13


	


	1. Students will be able to see themselves and their society from different times and places, displaying a sense of informed perspective and a mature view of human nature.


Initial Evidence of Student Learning:
[S09 and previous semesters]
For at least the past decade, as more History MA students have taken comprehensive (Plan B) examinations and relatively fewer have completed theses, the department’s graduate faculty has complained that essays written for the comprehensive examinations contain a strong mastery of content with little citation of the historiography.  We have only recently begun to archive a selection of the exams, but discussion of this imbalance and students’ lack of preparation to write timed, in-person essays (as opposed to polished essays prepared away from campus) goes back at least five years in graduate studies committee meetings and informal conversations among members of the faculty.  

The last collective change the graduate faculty made to MA classes (c. 2007) was to require that all Hist 210 classes include some significant in-class writing assignment to help prepare students to write timed comprehensive exam essays that display a sense of informed perspective as well as a demonstration of content mastery.   

Change(s) to Curriculum or Pedagogy:

[S09, F09]

Because the graduate faculty in general and graders of the comprehensive exams in particular still identified a lack of historiography in many exam essays, faculty in the Hist 210 series (the colloquia for U.S. specialists) and the faculty member teaching Hist 211 (the colloquium on Modern Europe) began linking students’ performance on timed, in-class essays—often midterm examinations—more explicitly to preparation for comprehensive exams.  One instructor spent “roughly 45 minutes of one class session discussing how they could learn from the experience and improve their Plan B preparation and chances for passing.”  All discussed the strengths and weaknesses of students’ in-class essays to some degree.  Several instructors provided an overview of American historiography at the beginning of their courses and required students to identify an author’s historiographical position as part of the discussion of that week’s book.  The instructor of the Modern European colloquium met individually with students preparing to take the comprehensive exam to review expectations regarding the inclusion of historiography.   

Evidence of Student Learning after Change.

[F09 comprehensive examinations reviewed by the Graduate Advisor and the Department Chair during S10] 
Seven of nine students who took the comprehensive exams in F09 passed and completed their culminating experience.  Those who passed wrote essays that demonstrated a sense of informed perspective (by including the analyses and interpretations of a variety of historians) and a mature view of human nature (by recognizing that historians are products of their own times and places and by avoiding presentism in their judgments of peoples in the past).  Some examples follow:

One student approached the American Civil War by weaving together concepts that dominate the historiography of the middle of the 19th century.  “The Civil War, in many regards, was a legacy of conquest, the fruition of expansion and industrialization that pulled to the surface, as well as aggravated, deeply rooted sectional differences between the North and the South.  At the core of these differences is, of course, slavery.”  This student continued, combining the history of the American West with scholarship on the Civil War to frame an interesting argument about the territories.  “Here,” she argued, “Hietala’s point raises some intriguing questions, and emphasizes the role of the territories (the West, the Frontier) as a perceived safety valve by both the North and the South.  This, then, also underlines Foner’s point about two different societies.  Each projected their ‘ideal’ society on the landscape of the frontier.”

Several students noted that ongoing reinterpretation of the social implications of the American Revolution helps to expand its meaning.  One explained, “republicanism was continually interpreted throughout American history and wielded for varying social and political ends.”  Another argued, “The slippery nature of republicanism held different means for the Revolutionary generation, but as Wood states, that meaning took on a life of its own, infused with the egalitarian rhetoric penned by a Virginia slaveholder.”

Students of the Cold War carefully weighed the opposing sides of historical debates.  One wrote, “The traditionalists would argue that the Cold War emerged because the Soviet Union was set on world conquest.  The revisionists blame the United States for unfair treatment of the Soviet Union and threats to their security.  As usual, the truth is somewhere in between.”  This student concluded that “both were at fault for the Cold War because neither side could trust the other and it was in their own interest to oppose each other.”

A World History student pursuing the MA with a Concentration in History Education made an intriguing argument about the role of technology in imperialism.  “Imperial states felt this way because they bought into one of a number of ways people justified the takeover of other lands,” she wrote.  “Michael Adas, author of Machines as the Measure of Men, argues that what Europe was best at it would use to measure the value of its own civilization against that of foreign peoples, and in the nineteenth century that was technology and measurement—they used this measurement to justify their conquering other lands and subduing other peoples.”     
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