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As you now know an interim report on the assessment of student learning is due to WASC in fall of 2010. We have been asked to demonstrate that we are using assessment data to improve student learning (i.e., “closing the assessment loop”) and that the assessment process is sustainable. To that end, we are asking programs to report on their most complete student learning outcome (SLO) during this reporting cycle. Please identify your selected SLO in the box below and provide the requested information.
Program Information

	Degree Program(s):
	B.A. , M.A. Linguistics
	Department:
	LLD

	Department Chair:
	Manjari Ohala
	Phone:
	4-3742

	Report Prepared by:
	Roula Svorou
	Phone:
	4-1379


Student Learning Outcome (SLO)

	SLO 2 D:  Use English reading and writing skills effectively to report on research or problem analysis


Evidence for Need:  

In investigating SLO2D, we collected data during AY2008-09 in two classes: in LING 112 (Introduction to Syntax), a required class in the B.A. and a prerequisite in the M.A. program, and in LING 203 (Semantic Structures), a required class in the M.A. program. 

In LING 112, students were assigned a project in which they had to analyze a number of structures and justify their analysis using appropriate argumentation and attending to elegance of presentation. In evaluating their work, we noticed that, with the exception of a quarter of the students, who were all graduate, students (both undergraduate and graduate) could not identify appropriate arguments to justify their analysis. 

In LING 203, students submitted term papers reporting on their analysis of a semantic structure of their choice. Although the majority of the students have exhibited good analytical and writing skills, a few needed further guidance in organizing their paper and tightening their argumentation.
Changes to Curriculum or Pedagogy:  

What actions were taken to improve student learning related to this outcome (e.g., program changes, changes in pedagogy, process changes, resources requests, etc)?

Although the actual data about student writing in the Linguistics programs are from two courses, they reflect our general observations about the student body in our programs. To address the issues mentioned above, we will introduce a change in the feedback process. In the Fall 2009 semester, classes that require projects or papers reporting on data analysis and argumentation will also require that students submit drafts of their work, possibly for a percentage of the grade for the project/paper. Instructors will provide guidance on how to improve the draft. We hope that the revision process will greatly benefit our students’ writing and argumentation and add to the individualized tools they build while in our program for being independent analysts and writers.

Evidence for Impact:  

What is the evidence that the actions taken above impacted student learning for this outcome? 

In Fall 2009, the class requiring a term paper was LING 202 Syntactic Theory taught by Prof. Svorou. The term paper was worth 30% of the grade. Students were asked to submit drafts of their papers for feedback and received 5 points (out of 30) for the draft.

[image: image1.wmf]Of the 17 students in the class, 14 submitted drafts for feedback. The following chart shows the grades students received in their draft and their final papers. 

For four students (1, 5, 6, 10), feedback on the paper did not result in a much higher grade on the final. These were the top performers in the class. For another four students (2, 4, 11, 14), feedback on the draft resulted in an increase of at least two points on the grading scale (e.g., from B to A-, or C to B-, or even C to B+). For the rest six students there was an increase of one point on the grading scale (e.g., from B- to B, or A- to A, or B+ to A-).

The feedback students received amounted to pointing out ways of strengthening their arguments, identifying formatting and spelling errors, and to showing them ways of organizing their paper for readability.

Receiving feedback on their work was well received by students. Not surprisingly, the top performers were the most eager to submit drafts, although the ones who eventually benefited most were students in the mid ranges. The ones who did not submit drafts had trouble with time management, despite the fact that they all received on the first day of the semester a schedule of deadlines for submitting parts of their work (e.g., topic, annotated bibliography, data, draft) towards the final paper. 

The exercise of providing feedback has proven to be beneficial to these students. However, in having to read term papers twice, it increases the workload of the instructor. Such practice could be sustainable if other class assignments were to be reduced proportionally. Resolving the problem of workload increase will be an ongoing discussion.
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