

AFAM Program Assessment Report


PROGRAM INFORMATION

Date submitted: __April 22, 2011_______
	Degree Program(s):
	B.A.
	Department:
	African-American Studies

	Department Chair:
	Ruth P. Wilson
	Phone:
	924-5861

	Report Prepared by:
	R P. Wilson and Steven Millner
	Phone:
	924-5861, 924-5864

	Next Self-Study due :
	Spring 2011
	E-mail:
	Ruth.Wilson@sjsu.edu

	Note: Schedule is posted at: http://www.sjsu.edu/ugs/programplanning/
	
	


ARCHIVAL INFORMATION

	Location:
	WSQ 216C
	Person to Contact:
	Elisa Harvie
	924-5871

	
	(Bldg/Room #)
	
	(Name)
	(Phone)


Assessment schedule is posted at http://www.sjsu.edu/ugs/assessment 

Please send any changes to the schedule or to student learning outcomes to Jackie Snell jacqueline.snell@sjsu.edu 

	Enter the number and text of the SLO in this box (we post reports by SLO)   

SLO 4: Develop information literacy 

SLO 5: Develop critical thinking skills through collective learning processes


Initial Evidence of Student Learning: Fall 2009] Initial evidence of student learning for SLO 4 was observed in student research papers in the GE course series AFAM 2A/2B and in some upper division courses.  For some students AFAM 2A/2B provided their first encounter with a lengthy essay and term paper assignment.  Although most students completed the assignment, we thought it would be useful to provide them with more detailed assistance in developing information literacy and critical thinking skills.

Change(s) to Curriculum or Pedagogy: We introduced technology to improve student development of information literacy.  We used technology to improve the development of critical thinking skills through collective learning processes.

Although normally taught as a lecture course, one AFAM instructor petitioned and received permission from the Center for Faculty Development to teach AFAM 125 (The Black Family) in the SJSU Incubator Classroom.  This opportunity allowed students increased opportunities to engage in collective learning processes (SLO 5) and to learn how to use some common technology tools to improve information literacy (SLO 4). 

The primary intervention for collective learning was movable furniture. The second intervention included in-class access to a laptop computer and Microsoft WORD software for every student. The incubator classroom is equipped with furniture that can be rearranged easily to allow students to work in small groups (pods).  Students were assigned to pods at the beginning of the course and worked on several group assignments throughout the semester.  Additionally, each student was assigned a laptop computer for use in the incubator classroom and was taught how to 1) conduct electronic searches through the MLK Library website’s databases, 2) select scholarly articles and books, 3) construct a bibliography, and 4) cite source material correctly using Microsoft Word Tools.  Computers were also instrumental in having students access each other’s work for peer editing of draft essays.

  

At the beginning of the semester the professor introduced students to WORD's Outline Tool and asked them to outline their personal introductions for an essay assignment titled “Who Am I”. Students shared their outlines with their pod members who made comments using WORD’s Comment and Track Changes tools.  Each student revised their outline using comments from two other members of their four-person pod, and then used the revised outline to make their individual oral presentation to the class. Listening to student oral presentations provided another opportunity to share ideas that could be adapted as each student prepared a written version of their essay. Next, students drafted a paragraph for each section of their outline and submitted their work to their folder on the class server.  Most students left the class with a file of the first draft of their essay. This electronic document could be revised at home, and then resubmitted to the class server for a grade.

 

 In another class session students received and reviewed a digitized handout on peer editing, accessed and reviewed two "Who Am I?" essays of classmates, and used Microsoft WORD’s Comment and Track Changes Tools to suggest ways to improve the clarity and organization of their classmates' essays. 
Evidence of Student Learning after Change

These two interventions allowed students to collaborate on writing projects, overcome their reluctance in sharing their work, and see the possibilities of how much improvement one can have with routine, constructive feedback.

 

Through reading these primary documents (the essays) and listening to each others’ class presentations students also learned about the lived family experiences of their classmates, and began to understand, analyze and develop hypotheses about family patterns, structures and functioning.  Thus, they were prepared to discuss families in greater depth as they read each other’s essays and incorporated insights from their synopses of scholarly literature and class lectures in a second inquiry-led essay, titled "Who Are We?”
Introduction of WORD’s reference tools allowed students to build their footnotes, endnotes, and bibliography without making common errors.  Further, it allowed the flexibility of changing the citation format, depending on the requirements of the instructor. 

  

Although the writing workload challenged the students, they enjoyed the class, developed friendships, and learned more about themselves and others as they worked collaboratively to improve their information literacy skills, and developed strategies for strengthening their families.  
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