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Contact Information:

Instructor: Alicia Henderson, Ph.D.
Telephone: (650) 282-0236 Cell
Email: alicia.henderson@sjsu.edu
Office Hours: By appointment

Class Days/Time: Online

Prerequisites:

Upper division standing or department &/or instructor consent

California Commission on Teacher Credentialing (CTC) Professional Standards (PS) and
Teaching Performance Expectations (TPES) are assigned by the Departments of Special
Education, Elementary Education and Secondary Education. The selections of assignments
from the instructional modules reflect the California requirements for professional
preparation in teaching diverse populations of pupils in general education classrooms. This
course is required of each applicant for a clear multiple or single subject teaching credential,
an administrative services credential, the preliminary Mild/Moderate, and Moderate/Severe
Education Specialist Instruction Credentials.

Course Description:

The design of this course was informed by the sets of professional standards provided by
the California Commission on Teaching Credentialing for professional preparation in
teaching diverse populations of students in either an inclusive or mainstreaming
educational setting. This course facilitates professional development among pre- and in-
service teachers in the area of teaching students with disabilities in the General Education
environment. The course was designed to provide classroom intervention strategies prior to
referral for special education along with basic policies and procedures regarding placement
of and services for students with disabilities, either in special education or within an
inclusive classroom. The goal of this course is to enable general education teachers to
make effective decisions, based on multiple sets of data, in order to meet the special
learning as well as socio-emotional needs of their student



Knowledge Base

The knowledge base for this course combines an understanding of laws, policies and
procedures affecting students with special needs, as well as effective practices to support
mainstreaming and inclusion. This course provides candidates with a familiarity regarding
the range of high and low incidence disabilities, qualified as disabling conditions governed
by the public law, Individuals with Disabilities Education and Improvement Act (IDEA) and
a familiarity with those language learners and English speaking students who have no
disabilities but learn differently. This course places importance on effective teaching to all
learners in the general education classrooms, which includes research-based strategies for
effective pedagogy, social and behavioral support, curricular and instructional
accommodations, modifications and adaptations, as well as cultivating their productive
habits of mind. The course presents options for designing effective instructional programs
and evaluating student achievement as well as important information on engaging in joint
productive activities with other professionals and advocates to assist individuals with special
needs.

Student Learning Objectives (SLOs)

1. Upon the completion of this course, students will be able to discuss and describe
special education laws and the impact of legislation on classroom teachers.

2. Upon the completion of this course, students will be able to integrate parent and
classroom student input into individual educational plans for students with special
needs in their classrooms.

3. Upon the completion of this course, students will be able to plan and implement
instruction for all students with disabilities in a classroom setting utilizing Universal
Design for Learning (UDL).

4. Upon the completion of this course, students will be able to develop curricular and
instructional accommodations and modifications for students with special needs in
their classrooms.

5. Upon the completion of this course, students will be able to collaborate and
implement instruction with other professionals for students with disabilities in an
educational setting.

Special Education Credential Program Standards

Standard 2: Professional, Legal and Ethical Practice

Each program must provide instruction in the philosophy, history and legal
requirements, and ethical practices of special education. This curriculum includes
state and federal mandates, legal requirements for assessment, introduction of the
Individualized Family Service Program (IFSP), Individualized Education Program
(IEP) development and monitoring, services, and instruction of students with
disabilities. The program provides candidates information on laws and regulations as
they pertain to promoting teacher behavior that is positive and self-regulatory as well
as promoting safe educational environments. The program provides opportunities for
demonstration of ethical standards, of teaching, of evidence based educational
practices in relation to theories, research and regulations necessary to the provision of
services to individuals with disabilities and their families.



Special Education Credential Program Standards continued

Program Standard 3: Educating Diverse Learners

The program provides instruction in understanding and acceptance of differences in culture,
cultural heritage, ethnicity, language, age, religion, social economic status, gender
identity/expression, sexual orientation, and abilities and disabilities of individuals served. In
addition, the program provides knowledge and application of pedagogical theories,
development of academic language and principles/practices for English language usage
leading to comprehensive literacy in English. The program ensures each candidate is able to
demonstrate knowledge, skills and abilities to become proficient in implementing evidence
based and multifaceted methodologies and strategies necessary in teaching and engaging
students with disabilities from diverse populations.

Program Standard 8: Participating in ISFP/IEPs and/or Post-Secondary Transition Planning

The program provides candidates opportunities to demonstrate the ability to participate

effectively as a team member and/or case manager for the IFSP/IEP/transition planning
process, from pre-referral interventions and requisite assessment processes, through
planning specially-designed instruction to support access to the core curriculum,
developing appropriate IFSP/IEP/transition planning goals based on standards and
following all legal requirements of the IFSP/IEP/transition planning process.

Program Standard 13: Curriculum and Instruction of Students with Disabilities

The program provides opportunity for candidates to demonstrate the ability to develop,
implement, adapt, modify, and evaluate a variety of pedagogical approaches to instruction,
including instructional sequences, unit and lesson plans, that provide students with
disabilities with equitable access to the content and experiences found in the state- approved
core curriculum. Candidates acquire and demonstrate strategies and best practices to develop
differentiated lessons and instructional sequences that is appropriate for individuals with
diverse strengths and needs in a variety of educational environments. Candidates must be
able to apply these skills as they pertain to their specific area of specialization and credential
authorizations across age and grade levels. Candidates must be able to co-teach, collaborate,
consult and work in instructional teams to enhance curriculum and instruction of students
with disabilities.



Department of Secondary Education Teacher Performance Expectations (TPES)

TPE 3: Interpretation and Use of Assessments

Candidates for a Teaching Credential understand and use a variety of informal and formal, as
well as formative and summative assessments, to determine students’ progress and

plan instruction. They know about and can appropriately implement the state-adopted
student assessment program. Candidates understand the purposes and uses of different
types of diagnostic instruments, including entry level, progress-monitoring and
summative assessments. They use multiple measures, including information from
families, to assess student knowledge, skills, and behaviors. They know when and how
to use specialized assessments based on students 'needs. Candidates know about and can
appropriately use informal classroom assessments and analyze student work. They teach
students how to use self-assessment strategies. Candidates provide guidance and time for
students to practice these strategies.

Candidates understand how to familiarize students with the format of standardized tests.
They know how to appropriately administer standardized tests, including when to make
accommaodations for students with special needs. They know how to accurately interpret
assessment results of individuals and groups in order to develop and modify instruction.
Candidates interpret assessment data to identify the level of proficiency of English
language learners in English as well as in the students’ primary language. They give
students specific, timely feedback on their learning, and maintain accurate records
summarizing student achievement. They are able to explain, to students and to their
families, student academic and behavioral strengths, areas for academic growth, promotion
and retention policies, and how a grade or progress report is derived. Candidates can
clearly explain to families how to help students achieve the curriculum.

TPE 6: Developmentally Appropriate Teaching Practices

Background information for TPE 6: TPEs describe knowledge, skills, and abilities for all
credential candidates, and they underscore the importance of strategies for teaching a broad
range of students. The purpose of TPE 6 is to establish additional expectations that are of
greatest importance in teaching students at distinct stages of child and adolescent
development. It is not the intent of TPE 6 to describe practices that are appropriate or
effective only at one developmental level. This TPE describes professional practices that
are most commonly used and needed for students in each major phase of schooling, grades
K-3, 4-8, and 9- 12.

TPE 6A: Developmentally Appropriate Practices in Grades K-3

During teaching assignments in Grades K-3, candidates for a Multiple Subject Teaching
Credential understand how to create a structured day with opportunities for movement. They
design academic activities that suit the attention span of young learners. Their instructional
activities connect with the children’s immediate world; draw on key content from more than
one subject area; and include hands-on experiences and manipulatives that help students




learn. Candidates teach and model norms of social interactions (e.g., consideration,
cooperation, responsibility, empathy). They understand that some children hold naive
understandings of the world around them. Candidates provide educational experiences that
help students develop more realistic expectations and understandings of their environment.
They know how to make special plans for students who require extra help in exercising
self-control among their peers or who have exceptional needs or abilities.

TPE 6B: Developmentally Appropriate Practices in Grades 4-8

During teaching assignments in Grades 4-8, candidates for a Teaching Credential build on
students” command of basic skills and understandings while providing intensive support for
students who lack basic skills as defined in state-adopted academic content standards for
students. They teach from grade level texts. Candidates design learning activities to extend
students’ concrete thinking and foster abstract reasoning and problem- solving skills. They
help students develop learning strategies to cope with increasingly challenging academic
curriculum. They assist students, as needed, in developing and practicing strategies for
managing time and completing assignments. Candidates develop students’ skills for working
in groups to maximize learning. They build on peer relationships and support students in
trying new roles and responsibilities in the classroom. They support students' taking of
intellectual risks such as sharing ideas that may include errors. Candidates distinguish
between misbehavior and overenthusiasm, and they respond appropriately to students who
are testing limits and students who alternatively assume and reject responsibility.

TPE 8: Learning about Students

Candidates for a Teaching Credential draw upon an understanding of patterns of child and
adolescent development to understand their students. Using formal and informal methods,
they assess students’ prior mastery of academic language abilities, content knowledge, and
skills, and maximize learning opportunities for all students. Through interpersonal
interactions, they learn about students’ abilities, ideas, interests and aspirations. They
encourage parents to become involved and support their efforts to improve student learning.
They understand how multiple factors, including gender and health, can influence students’
behavior, and understand the connections between students’ health and their ability to learn.
Based on assessment data, classroom observation, reflection and consultation, they identify
students needing specialized instruction, including students whose physical disabilities,
learning disabilities, or health status require instructional adaptations, and students who are
gifted.

TPE 9: Instructional Planning

Candidates for a Teaching Credential plan instruction that is comprehensive in relation to
the subject matter to be taught and in accordance with state-adopted academic content
standards for students. They establish clear long-term and short-term goals for student
learning, based on state and local standards for student achievement as well as on students’
current levels of achievement. They use explicit teaching methods such as direct instruction
and inquiry to help students meet or exceed grade level expectations. They plan how to



explain content clearly and make abstract concepts concrete and meaningful. They
understand the purposes, strengths and limitations of a variety of instructional strategies,
including examining student work, and they improve their successive uses of the strategies
based on experience and reflection. They sequence instruction so the content to be taught
connects to preceding and subsequent content. In planning lessons, they select or adapt
instructional strategies, grouping strategies, and instructional material to meet student
learning goals and needs. Candidates connect the content to be learned with students’
linguistic and cultural backgrounds, experiences, interests, and developmental learning
needs to ensure that instruction is comprehensible and meaningful. To accommodate varied
student needs, they plan differentiated instruction. When support personnel, such as aides
and volunteers are available, they plan how to use them to help students reach instructional
goals.

TPE 12: Professional, Legal, and Ethical Obligations

Candidates for a Teaching Credential take responsibility for student academic learning
outcomes. They are aware of their own personal values and biases and recognize ways in
which these values and biases affect the teaching and learning of students. They resist
racism and acts of intolerance. Candidates appropriately manage their professional time
spent in teaching responsibilities to ensure that academic goals are met. They understand
important elements of California and federal laws and procedures pertaining to the education
of English learners, gifted students, and individuals with disabilities, including implications
for their placement in classrooms. Candidates can identify suspected cases of child abuse,
neglect, or sexual harassment. They maintain a non- hostile classroom environment. They
carry out laws and district guidelines for reporting such cases. They understand and
implement school and district policies and state and federal law in responding to
inappropriate or violent student behavior. Candidates for a Teaching Credential understand
and honor legal and professional obligations to protect the privacy, health, and safety of
students, families, and other school professionals. They are aware of and act in accordance
with ethical considerations and they model ethical behaviors for students. Candidates
understand and honor all laws relating to professional misconduct and moral fitness.

Department of Elementary Education’s SB 2042 Multiple and Single Subject
Preliminary Program Standards

Standard 9: Equity, Diversity and Access to the Curriculum for All Children

Through planned prerequisites and/or professional preparation, the teacher preparation
program ensures the following: Candidates examine principles of educational equity and
diversity and their implementation in curriculum content and school practices for all students.
Candidates provide all students equitable access to the core curriculum and all aspects of the
school community. The program provides opportunities for candidates to learn how to
maximize academic achievement for students from all ethnic, race, socio-economic, cultural,
academic, and linguistic or family backgrounds; gender, gender identity, and sexual
orientation; students with disabilities and advanced learners; and students with a combination
of special instructional needs. Candidates are prepared to effectively teach diverse students by




increasing candidates’ knowledge and understanding of the background experiences,
languages, skills and abilities of student populations; and by teaching them to apply
appropriate pedagogical practices that provide access to the core curriculum and lead to high
achievement for all students. Candidates study and discuss the historical and cultural
traditions of the cultural and ethnic groups in California society, and examine effective ways
to include cultural traditions and community values and resources in the instructional program

of a classroom. Candidates develop the ability to recognize and eliminate bias in order to
create an equitable classroom community that contributes to the physical, social, emotional,
and intellectual safety of all students. The program includes a series of planned experiences in
which candidates learn to identify, analyze, and minimize personal and institutional bias.
Candidates have the opportunity to systematically examine his/her stated and implied beliefs,
attitudes and expectations about diverse students, families, schools, and communities, and to
apply pedagogical practices that foster high expectations for academic performance from all
participants in all contexts.

Standard 10: Preparation for learning to create a supportive, healthy environment for
student through planned prerequisites and/or professional preparation, the teacher
preparation program

Candidates are provided multiple opportunities to learn how personal, family; school,
community, and environmental factors are related to students’ academic, physical,
emotional, and social well-being. Candidates have knowledge of diverse family structures,
community cultures, and child rearing practices in order to develop respectful and
productive relationships with families and communities. Candidates have knowledge of
major laws and principles that address student rights and parent rights pertaining to student
placements. Candidates learn about the effects of student health, safety, and accident
prevention on student learning. Candidates study the legal responsibilities of teachers
related to student health, safety, and the reporting requirements relating to child abuse and
neglect. Candidates have opportunities to learn and practice effective strategies and
techniques for crisis prevention, conflict management, and resolution in ways that
contribute to respectful, effective learning environments, including recognizing and
defusing situations that may lead to student conflict or violence. Candidates understand the
effects of family involvement on teaching, learning and academic achievement, and
candidates learn and apply skills for communicating and working constructively with
students, their families and community members. Candidates understand when and how to
access site-based and community resources and agencies, in order to provide integrated
support to meet the individual needs of each student, including social, health, educational,
language services, and other resources. Candidates learn how decisions and common
behaviors of children and adolescents can enhance or compromise their health and safety.
Candidates learn common chronic and communicable diseases of children and adolescents,
and how to make referrals when these diseases are recognizable at school. Candidates learn
effective strategies for encouraging the healthy nutrition of children and youth. Candidates
have knowledge and understanding of the physiological and sociological effects of alcohol,
narcotics, drugs and tobacco and of ways to identify, refer, and support students and their

families who may be at risk of Ehxsical, Esxchological, emotional or social health



problems. Candidates complete infant, child and adult cardiopulmonary resuscitation
(CPR) certification that meet the criteria of the American Heart Association or the
American Red Cross.

Standard 13: Preparation to Teach Special Populations (Students with Special Needs) in the
General Education Classroom

Through planned prerequisites and/or professional preparation, the teacher preparation
program ensures candidates demonstrate a basic level of knowledge and skills in: a)
assessing the learning and language abilities of students in order to identify those needing
referral for assessment, identification of disabilities and eligibility for special education,
Section 504 services, or gifted and talented education programs; b) providing appropriate
differentiated instruction that ensures all students access to the core curriculum; c) selecting
and using appropriate instructional materials and technologies, including assistive
technologies, to meet the needs of students with special needs in the general education
classroom; and d) identifying when and how to address social integration needs of students
with disabilities who are included in the general education classroom. Candidates develop
the basic knowledge, skills, strategies, and strengths-based approach for teaching the full
range of students in the general education classroom, including all categories of special
populations such as students with disabilities, students on behavior plans, and gifted and
talented students. Candidates learn about the role of the general education teacher in
identifying and teaching students with special needs, as well as relevant state and federal
laws pertaining to the education of exceptional populations and the general education
teacher’s role and responsibilities in developing and implementing tiered interventions.
Candidates demonstrate skills in creating a positive, inclusive climate of instruction for all
students with special needs in the general classroom. Candidates demonstrate skill in
collaborative planning and instruction with education specialists and other school
professionals.

Required Text/Readings:
1. Including Students with Special Needs: A Practical Guide for Classroom Teachers
Friend & Bursuck. ISBN-10: 0133744000 « ISBN-13: 9780133744002
2. Additional readings and internet links on Canvas

Assignments:
All assignments must be uploaded into the Canvas.

1. Chapter quizzes: Friend & Bursuck text (12 chapters x 10 points = 120 points)
2. IRIS Center tasks: Reflections on 3 information briefs and 3 video vignettes for these
topics: Disability, Learning Strategies, and RTI/ MTSS (2+2 = 4 reflections, for 3 topics
12 reflections x 5 points = 60 points)
Class Discussion: Participate in 4 class discussions on Canvas (4 x 5 = 20 points)
4. Course Project: Observe a student with an IEP in an educational setting

and interview the special education teacher. (50 points)

w




Grading Scale: Total Possible Points: 250
A 95-100% A- 90-94%
B 85-89% B- 80-84%
C 75-79% C- 70-74%
D <69%

Academic integrity

Your commitment, as a student, to learning is evidenced by your enrollment at San Jose State
University. The University Academic Integrity Policy SO7-2 at
http://www.sjsu.edu/senate/docs/S07-2.pdf requires you to be honest in all your academic
course work. Faculty members are required to report all infractions to the office of Student
Conduct and Ethical Development. The Student Conduct and Ethical Development website is
available at http://www:.sjsu.edu/studentconduct/.

Campus Policy in Compliance with the American Disabilities Act

If you need course adaptations or accommodations because of a disability, or if you need to
make special arrangements in case the building must be evacuated, please make an
appointment with me as soon as possible, or see me during office hours. Presidential
Directive 97-03 at http://www.sjsu.edu/president/docs/directives/PD_1997-03.pdf requires
that students with disabilities requesting accommodations must register with the Accessible
Education Center (AEC) at http://www.sjsu.edu/aec to establish a record of their disability.

Accommodation to Students’ Religious Holidays

San José State University shall provide accommaodation on any graded class work or activities
for students wishing to observe religious holidays when such observances require students to
be absent from class. It is the responsibility of the student to inform the instructor, in writing,
about such holidays before the add deadline at the start of each semester. If such holidays
occur before the add deadline, the student must notify the instructor, in writing, at least three
days before the date that he/she will be absent. It is the responsibility of the instructor to make
every reasonable effort to honor the student request without penalty, and of the student to
make up the work missed. See University Policy S14-7 at
http://www.sjsu.edu/senate/docs/S14-7.pdf.

Student Technology Resources

Computer labs for student use are available in the Academic Success Center at
http://www.sjsu.edu/at/asc/ located on the 1st floor of Clark Hall and in the Associated
Students Lab on the 2nd floor of the Student Union. Additional computer labs may be
available in your department/college. Computers are also available in the Martin Luther King
Library. A wide variety of audio-visual equipment is available for student checkout from
Media Services located in IRC 112. These items include DV and HD digital camcorders;
digital still cameras; video, slide and overhead projectors; DVD, CD, and audiotape players;
sound systems, wireless microphones, projection screens and monitors.
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